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Executive Summary  
¢Ƙƛǎ ŘƻŎǳƳŜƴǘ ǊŜǇƻǊǘǎ ƻƴ ǘƘŜ ŦƛƴŘƛƴƎǎ ƻŦ {¢!w ²DрΩǎ ǎǘǳŘȅ ƻŦ ǘƘŜ wŜǎŜŀǊŎƘ {ƪƛƭƭǎ 5ŜǾŜƭƻǇƳŜƴǘ (RSD) framework 

developed by the Centre for Learning and Professional Development (CLPD) at the University of Adelaide.  

Members of WG5 (Jito Vanualailai, Gurmeet Singh, Yoko Kanemasu and Raijieli Bulatale) visited the University of Adelaide 

and Monash University on a fact finding mission over the period 29 August ς 2 September, 2011. They met the following 

academics and administrators who are implementing the RSD framework. 

University of Adelaide (UA) 

John Willison  CLPD, Project Leader  
Eleanor Peirce and Mario Ricci  Medical Science  
Said Al-Sarawi, Brian Ng and Mike Liebelt Electrical and Electronic Engineering  
Frank Donnelly  Nursing  
Richard Warner 
Ursula McGowan 

CLPD, Student Learning Support 
CLPD, Academic Development 

Cathy Snelling and Sophie Karanicolas  Oral Health  
Li Jiang  Software Engineering in Industry  
Mike Wilmore  Associate Dean of Teaching and Learning 

(Humanities and Social Science) and Media Studies  
Ashley Turner and Jenny Newsome Center of Aboriginal Studies of Music  
 

Monash University (MU) 

Marnie Hughes-Warrington  Pro VC (Teaching & Learning)  
Sue Mayson  Human Resource Management  
Leanne McCann  Library- Student Learning Support 
Lyn Torres  Library- Information Research Officer 
  
The team also visited Henley High School, which is exploring the use of the RSD framework with teachers of Years 8-10. 

The specific aims of the visit were: 

1. To understand the Research Skills Development (RSD) framework; 

2. To consult the developers and users of the RSD framework to find out about the advantages and challenges 

regarding the adaptation and implementation for developing and enhancing research skills literacy amongst 

tertiary students; 

3. To recommend to USP a system that develops research skills and literacy  in all our students by 2013, 

The methods used in this descriptive study to gather data were: 

1. interviewing the developers and users of the RSD framework;  

2. collecting documentary evidence on assessment rubrics, tasks, criteria, reports and others;  

3. viewing samples of student research projects; and 

4. attending lectures, workshops and training on various aspects of the RSD framework. 

WG5 found that in general the RSD framework was a workable tool that could guide an academic in developing and 

assessing ǎǘǳŘŜƴǘǎΩ ǊŜǎŜŀǊŎƘ ǎƪƛƭƭǎ ƛƴ ŎƻƴǘŜƴǘ-rich courses from First Year undergraduate to PhD level in diverse fields of 

specialisation. Moreover, it found that the bottom-up approach adopted by UA and the dual approach by MU (top-down 

and bottom-up) provided an implementation model that USP could adopt.  

WG5 thus concluded that the RSD framework was a suitable model for USP and recommended a 3-year phased adaptation 

and implementation that would culminate in a university-wide usage by 2015. 

We take this opportunity to acknowledge our Australian colleagues for their willingness to meet us and help us in 

understanding the RSD framework. We were overwhelmed by the kindness and warmth of those we met.  Vinaka 

vakalevu! 
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What is the Research Skills Development (RSD) Framework  and who 

is it for ? 
In order to engage in meaningful research, students would benefit from the explicit development of 

their research skills, as would the staff guiding that development. At the University of Adelaide, a 

model, called the RSD framework, has been developed to help staff and students develop explicitly 

the research experiences of students through a process of curriculum design. 

It is a conceptual tool for diagnosis and planning, promoting understanding and interpretation of 

both potential and realised student research skill development.1 

The framework is for άlecturers who want to conceptualise how they will facilitate this development. 

It is also for educational leaders concerned about student ratings and research funding issues and 

for researchers wanting to study research skill development and the links between teaching and 

research.έ2 

Background  
 

Who developed the RSD framework ? 
5ǊΦ WƻƘƴ ²ƛƭƭƛǎƻƴ ŀƴŘ 5ǊΦ YŜǊǊȅ hΩwŜƎŀƴΣ 
Centre for Learning and Professional 
Development, University of Adelaide, South 
Australia, in their paper: 
Willison, J. and O'Regan, K. (2007).  
'Commonly known, commonly not known, 
totally unknown: a framework for students 
becoming researchers'. Higher Education 
Research and Development, 26(4), December 
2007, pp. 393-409. 

What were some of the reasons behind 
the development of the RSD framework? 
¢ƘŜ ƛŘŜŀ ƻŦ ΨǎǘǳŘŜƴǘǎ ŀǎ ǊŜǎŜŀǊŎƘŜǊǎΩ Ƙŀǎ 
become embedded and highly valued in 
higher education practice.3 
 Students are now perceived as researchers 
ǿƘƻ ΨƻōǎŜǊǾŜ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ ǇǊƻŎŜǎǎ 
of both discovery and communication of 
ƪƴƻǿƭŜŘƎŜΩ 4  

Dr. Willison and Dr. Kanemasu in deep discussions on the 
RSD framework 

                                                           
1
 Willison, J., and O'Regan, K.  (2006).  The Research Skill Development Framework.  Accessed from 

http://www.adelaide.edu.au/clpd/rsd/framework 
2
 Willison, J. and O'Regan, K. (2007).  'Commonly known, commonly not known, totally unknown: a framework 

for students becoming researchers'. Higher Education Research and Development, 26(4), December 2007, pp. 
393-409. 
3
 Burkill, S.  (2009).  'Involving students in researching learning and teaching approaches: An additional focus 

for undergraduate student publications?'  The Plymouth Student Scientist 2(2), 1-3. 
4
 The Boyer Commission on Educating Undergraduates in a Research University, 1998, p.18 
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What is the Structure of the RSD Framework?  
It is a rubric, which consists of 3 components: 

1. Facet of Inquiry; 

2. Level of Student Autonomy; 

3. Assessment Criteria. 

Facet of Inquiry  

Drawing together elements from two models ς the ANZIL (2004)5 ŀƴŘ .ƭƻƻƳΩǎ ¢ŀȄƻnomy6 - the 6 

facets of enquiry were drawn up, namely that: 

A. Students embark on inquiry and so determine a need for knowledge/understanding; 

B.  Students find/generate needed information/data using appropriate methodology;  

C. Students critically evaluate information/data and the process to find/generate them; 

D. Students  organise information collected/generated;  

E. Students synthesise and analyse new knowledge;  and 

F. Students communicate knowledge and understanding and the processes used to generate 

them. 

Level of Student Autonomy  

A level represents the degree of autonomy in research that a student can achieve or has achieved.  
There are five levels: 

I. Students research at the level of a closed inquiry 7 and require a high degree of 
structure/guidance; 

II. Students research at the level of a closed inquiry and require some structure/guidance 
III. Students research independently at the level of a closed inquiry; 
IV. Students research at the level of an open inquiry* within structured guidelines; and 
V. Students research at the level of an open inquiry within self-determined guidelines in 

accordance with the discipline. 

Assessment Criteria  

For each facet and level, an assessment criterion, or descriptor, is provided.  

 Y=a level of autonomy 

X=a facet of enquiry Descriptor relating X and Y 
For example, for Facet A, the descriptor for Level I is Responds to questions/tasks arising from a closed 

inquiry, whereas, the corresponding descriptor for Level V of the same facet is Generates and responds to 

self-determined questions/tasks based on experience, expertise and literature. These descriptors 

demonstrate that movement from Level I to Level V is towards greater autonomy and self-determination. 

                                                           
5
 ANZIL (2004) Australian and New Zealand information literacy framework: principles, standards and practice, 

(2nd ed.) Retrieved 3 April 2006 from, http://www.caul.edu.au/info-literacy/InfoLiteracyFramework.pdf. 
6
 Bloom, B., Engelhardt, M.D., Furst, E.J., Hill, W.H., & Krathwohl, D.R. (1956). Taxonomy of Educational 

Objectives, NewYork: David McKay Company. 
7
 Inquiry may range from closed (lecturer specified) to open (student specified) in terms of (i) question, 

hypothesis or aim of task (ii) procedure or equipment, and (iii) answer, resolution or further inquiry. 
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RSD Framework 
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