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Section 1: Institutional Context
Provide a context for the review of the institution, including a brief history, institutional type, size (enrollment, staff,
administration and faculty), location(s), overview of degrees/levels/programs offered, current accreditations, and
rationale for seeking WSCUC accreditation.
The University of the South Pacific (USP), a multi-state sponsored institution, is a major provider
of higher education in the Pacific and is situated in a region of physical, social, cultural, economic
and national diversity. The University was established in 1968, and is one of three regional
universities1 in the world. It is jointly owned by the governments of 12 countries; namely, Cook
Islands, Fiji, Kiribati, Republic of Marshall Islands, Nauru, Niue, Samoa, Solomon Islands,
Tokelau, Tonga, Tuvalu, and Vanuatu. As shown in the map below, the USP region spreads across
33 million square kilometres of ocean, an area more than three times the size of the United States.
By contrast, the total land mass is about equal to the area of twice the size of the US state of
Massachusetts. Populations are modest and vary in size, ranging from Tokelau with 1,160 people,
to Fiji with 867,000 people. The University has 14 campuses and 10 centres across the 12 member
countries, with the main campus, the Laucala Campus in Suva, Fiji. There are two campuses
outside Suva offering 50% or more of a degree programme; the Alafua Campus in Samoa, and the
Emalus Campus in Vanuatu. The central administration of the University is located at the Laucala
Campus.

The University is governed by its own Council, with the Senate being the academic authority of
the University. The Vice-Chancellor and President (VC&P) has overall authority and responsibility
for the direction of the University, and is accountable to the University Council. The University
The University of the West Indies similarly is an institution that has been serving multiple nations within a region
for many years, and a new private regional university, Euro-Mediterranean University of Fes, has been created by the
Education Ministers of France, Morocco, Portugal, Spain, and Tunisia (Source: USP Diagnostic Visit Report, 2014).
1
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Senior Management Team (SMT) is an advisory committee that makes recommendations to the
VC&P in relation to University management and operations. The SMT comprises the VC&P, two
Deputy Vice-Chancellors (DVC), two Vice-Presidents (VP), three Deans, the Executive Director
Finance, and the Executive Director of Pacific Technical and Further Education (Pacific TAFE)
(Appendix 1.1). The University’s Mission, Vision and Values inform its Strategic Plan, with the
current plan operational from 2013 to 2018. The University can be classified as a state-sponsored
institution, with a combination of funding from member countries (20%), student tuition fees
(37%), developmental assistance from Australia and New Zealand (24%), trading activities (9%),
and other income sources (10%) (USP Annual Plan 2017).
The academic sections of the University, consists of three Faculties/Colleges2, which house a total
of 17 Schools, 6 Institutes and 3 Centres; Pacific Centre for Environment and Sustainable
Development (PaCE-SD); and Pacific TAFE (Appendix 1.2). The Faculties/Colleges, namely, the
Faculty of Arts, Law and Education (FALE), the Faculty of Business and Economics (FBE), and
the Faculty of Science, Technology and Environment (FSTE), are led by the Deans, which are
comparable to Deans of Colleges at US universities. The Faculties/Colleges are responsible for
offering all undergraduate and postgraduate degree and non-degree credit-bearing programmes.
Additional postgraduate programmes in Climate Change and Sustainable Development are offered
by the University through PaCE-SD. The University also offers pre-degree programmes,
particularly skills-based qualifications, and foundation and preliminary studies through Pacific
TAFE. Programmes and courses are offered in various modes, viz., face-to-face (F), blended (B),
online (O) and print (P), onsite and at a distance.
The University has a large student population, with a current enrolment headcount of over 27,000
students. The enrolment breakdown in headcounts and Equivalent Fulltime Students (EFTS) is
as follows:
Enrolment by Course Level
Pre-degree Courses
Bachelor Courses
Postgraduate Courses
Other Courses
Total

Headcounts
8,938
15,638
2,801
2,335
27,642

Enrolment by Faculty/College
Faculty of Arts, Law and Education
Faculty of Business and Economics
Faculty of Science, Technology and Environment
Pacific Centre for Environment and Sustainable Development
Pacific Technical and Further Education
Total

EFTS
3,427
5,093
3,780
72
3,656
16,028

Enrolment by Mode of Study
Face-to-face
Blended
Online
Print
Flexi-School
Total

EFTS
6,815
2,089
1,756
4,708
660
16,028

Source: USP Annual Report 20163
At USP, the term Faculty refers to an academic unit that consists of Schools and Institutes, while teaching staff are
termed academic staff. Programmes are offered by various Schools within the Faculties and are taught by the academic
staff members of the School(s). Faculty at USP is thus similar to the term ‘College’ used in many US universities.
3 At USP, the census date for student-related data is 1 April, therefore, 2016 data is provided as the most recent census
data.
2
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The University currently employs approximately a total of 1,617 full-time staff distributed across
all campuses. There are 670 academic staff/faculty and professional4 staff (formerly known at
USP as comparable staff); 657 intermediate and junior; and 290 hourly paid staff members. Within
the senior staff ranks, there are 425 academic staff/faculty and 245 professional staff.
The University offers Bachelors, Masters and Doctoral degree programmes through its three
Faculties/Colleges and PaCE-SD. The University also offers non-degree programmes that bear
academic credits such as Certificates, Diplomas, Postgraduate Certificates and Diplomas, and
Graduate Certificates in a range of disciplines. An overview of USP degree and non-degree creditbearing programmes is shown below, and a breakdown is provided in Appendix 1.3.
Credit-Bearing Programmes
Degree Programmes
Bachelors5
Masters
Doctoral
Non-degree Programmes
Certificates
Diplomas
Professional Certificates
Professional Diploma
Graduate Certificates
Postgraduate Certificates
Postgraduate Diplomas

Numbers
23
11
1
18
29
1
2
5
5
15

Source: USP Handbook & Calendar, 2018

The academic year typically runs from late January to early December at USP and within this
timeframe, programmes are offered either in two semesters, three trimesters, one year-long term
or two flexi terms. Additionally, there are two six-monthly Professional Diploma in Legal Practice
(PDLP) terms. The breakdown of the academic terms is shown below:
Category
Semester
Trimester
Year Long
Flexi Term
Professional Diploma in Legal Practice
(PDLP)

Term
Semester I
Semester II
Trimester I
Trimester II
Trimester III
Year Long Term
Mid-year Flexi
End-year Flexi

Duration
Early February to early June
Early July to early November
Late January to late April
Mid-May to mid-July
Late August to late November
Early January to late December
Early Jun to early July
Late November to late January
Late January to late June
Early July to early December

The University has a sustained history of assuring quality, and integral to this is an ongoing process
of institutional audits, external programme reviews and accreditations, and recognition and
registration with national higher education commissions and authorities. The University
underwent a quality audit by Academic Quality Agency for New Zealand Universities (AQA) in
At USP, senior non-academic staff members are classified as professional staff.
The Bachelor’s degree count is based on programmes such as Bachelor of Arts, Bachelor of Science and so forth.
However, there are different specialisations within these Bachelor degrees, for example, Bachelor of Arts in
Journalism, Bachelor of Science in Biology, and Bachelor of Commerce in Economics. This is the same for
Postgraduate Diploma and Master’s programmes.
4
5
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October, 2013, and has addressed all the recommendations of this audit. Sixteen of the
University’s programmes have been accredited by relevant professional bodies (Appendix 1.4).
Additionally, USP has begun the implementation of the External Programme Review Plan 20172021, which is the second cycle of the onsite external reviews undertaken by the University. The
University programmes are recognised and registered with regional national higher education
authorities such as the Fiji Higher Education Commission (FHEC), the Tonga National
Qualifications and Accreditations Board (TNQAB), the Samoa Qualifications Authority (SQA)
and the Vanuatu Qualifications Authority (VQA). This significant record of external validation
illustrates the University’s commitment to the meaning, quality and integrity of its programmes in
order to serve its member countries and people in an optimal manner. The holistic institutional
accreditation offered by the WASC Senior College and University Commission (WSCUC) is an
ideal opportunity for the USP to capitalise on all its own quality assurance initiatives, and take
stock of its current strengths and areas for improvement. The University does not see WSCUC
accreditation as an end-product but as a process to inform continuous improvement of all aspects
of the University and their inter-relationship. The WSCUC accreditation process can also help the
University to enhance its contribution to the public good and the provision of sustainable quality
higher education in the Pacific region and internationally. Furthermore, WSCUC accreditation
can also reinforce the University’s confidence, credibility and standing as a provider of quality
higher education.
A comprehensive guide to USP principal dates, glossary of key USP terminologies and acronyms,
regional campus details, organisational structure, academic sections of the University, governance
and key University committees, current senior management officers, and academic staff/faculty
and staff of USP, programme requirements, course offerings and regulations is provided in the
2018 Handbook & Calendar (Appendix 1.5).
List of Appendices
Appendix 1.1
Appendix 1.2
Appendix 1.3
Appendix 1.4
Appendix 1.5

List of Senior Management Team Members
Academic Sections of USP
Breakdown of USP Degree and Non-Degree Programmes
List of Internationally Accredited Programmes
2018 Handbook & Calendar
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Section 2: Statement on Report Preparation
Describe the process of preparing the Institutional Report, naming the personnel who were involved. Widespread
and comprehensive involvement of the various constituencies is required, including faculty, administrative staff,
students, and others as appropriate. The governing board should review the report before it is submitted to WSCUC.
The preparation for WSCUC accreditation and the write up of the Institutional Report was
overseen by the USP WSCUC Accreditation Liaison Officer (ALO), the Deputy Vice-Chancellor
(Learning, Teaching & Student Services, DVC LTSS), Professor Richard K. Coll.
After the submission of the Eligibility Application in June, 2015, a series of workshops was
undertaken to promote awareness of the forthcoming accreditation process, especially with leaders
of academic and non-academic sections at the Laucala Campus. The next step was the
establishment of WSCUC Working Groups for each standard of accreditation. These Working
Groups comprised members from different sections and campuses of the University depending
on the focus of each standard and participants’ expertise (Appendix 2.1). The Working Groups
ensured engagement with a broad representation of the University academic staff/faculty and nonacademic staff. The ALO and WSCUC Accreditation Project Coordinator (APC), Ms. Sujlesh
Sharma, conducted awareness workshops at all USP regional campuses, except for two of the
smaller campuses, Niue and Tokelau (4 EFTS & 59 EFTS, respectively in 2016). During the
workshops, the ALO and APC acquainted staff, students, members of the Regional Campus
Advisory Committees and other stakeholders with an overview of WSCUC accreditation, and the
reasons the University was seeking WSCUC accreditation. The workshops also provided
opportunity for regional campuses to identify issues that needed to be addressed in order for the
University to be prepared for seeking accreditation. Additionally, the workshops sought to ensure
that the Institutional Report accurately reflected the status of the regional campuses.
The ALO and the APC conducted regular meetings with each Working Group. At the outset, the
Working Groups carried out a preliminary gap analysis using the Review under the WSCUC
Standards and Compliance with Federal Requirements Worksheet. This high-level gap analysis
facilitated an understanding of USPs status, its strengths, issues and areas needing further
development in relation to each Standard and CFR. In conjunction with this, the Working Groups
engaged with each CFR and reached a common understanding of the CFR, identified potential
supporting evidence, agreed on the current status of the University with respect to each CFR, and
identified action needed to address issues any areas needing further development under each CFR.
The WSCUC Vice-President, Dr. Maureen Maloney, visited the University from 11 to 14 October,
2016, and Professor Keith Roberts, a Fulbright Specialist, visited the University from 21 March to
29 April, 2017. Reports from the Working Groups, visits to regional campuses, and the visits from
Dr. Maloney and Professor Roberts were used to inform the WSCUC Steering Committee
(University Senior Management Team, SMT,) of the University’s readiness for seeking
accreditation, and provide an action plan to address any issues identified, as well as inform the
preparation of the Institutional Report (Appendix 2.2). Progress was also regularly reported to the
WSCUC Steering Committee, USP Committees such as Teaching Quality Committee (TQC), and
the University Senate and Council, which ensured that a wide USP community was kept informed
of the developments. These bodies and committees were also used as vehicles to expedite the
addressing of identified issues and challenges. Staff members across the campuses were kept
informed of the progress and alerted to their respective responsibilities through update meetings
conducted by the ALO in Faculties/Colleges, and sections and in relevant contexts such as the
Regional Campus Directors Forum and Student Council Meetings.
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In November, 2017, the University conducted a Mock Seeking Accreditation Visit (SAV) in order
to refine and enhance preparations for the SAV1.
All the above processes informed the preparation and write-up of the Institutional Report6. The
details of the write-up process are as follows:
Section 1 of the Institutional Report was written by the APC and Assessment Consultant, Ms.
Dorothy Spiller, supported by Executive Assistant from the Office of the Vice-President
(Administration), Ms. Maria Ah Sam. Sections 2, 3, 5, 6 and 7 were jointly prepared by the ALO,
the APC and the Assessment Consultant.
For Section 4, a preliminary draft for each Standard was prepared by Dr. Donald Yeates, former
Associate Dean, Planning and Quality in the Faculty of Arts, Law and Education (FALE). This
was subsequently reviewed and revised by the APC and the Assessment Consultant with ongoing
feedback from the ALO. The revised draft was sent to Professor Keith Roberts (at the time of
writing serving as a consultant with the University), and to the relevant Working Groups for
feedback. After incorporating feedback from the Working Groups, a revised version was sent to
the USP Students’ Association (USPSA) Federal Council for consideration (Appendix 2.3). The
write-up of the Institutional Report for each Standard was then sent to the WSCUC Steering
Committee for their feedback and input. The completed Institutional Report was submitted to
the Mock Team Members prior to their visit. The recommendations from the Mock Team were
analysed and, where appropriate, incorporated into this final Institutional Report.
The final version of the Institutional Report was sent to WSCUC Steering Committee the Chair
of the University Council, the Pro-Chancellor, Mr. Winston Thompson for approval, and to the
USPSA Federal Council, and signed off by the CEO, the Vice-Chancellor & President, Professor
Rajesh Chandra.
The Institutional Report was formatted by Open Education Design Architect, Mr. Deepak Bhartu
from the Centre for Flexible Learning (CFL). Additionally, Mr Bhartu provided technical support
in relation to uploading and linking of report and supporting evidence onto Box.com.
List of Appendices
Appendix 2.1
Appendix 2.2
Appendix 2.3

Membership of University WSCUC Accreditation Working Groups
WSCUC Action Plan for SMT
Membership of USP Student Association (USPSA) Federal Council

The Institutional Report has been written using UK English. However, the WSCUC descriptors for sections and
each CFR have been retained in US English.
6
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Section 3: Response to Issues Identified in the Eligibility Review
Committee Approval of Eligibility Action Letter
Please provide evidence of how the institution has responded to each recommendation found in the letter granting
eligibility by the Eligibility Review Committee.
The Eligibility Action Letter received by the University on 5 January, 2016, provided three
recommendations of the Eligibility Review Committee; these are dealt with in turn.
Eligibility Criterion 9
Recommendation: Develop a greater emphasis in the Annual Plan on educational effectiveness
outcomes (CFR 2.3, CFR 2.6, CFR 4.6).
The University Annual Planning process is informed directly by the Priority Areas (PA) of the
Strategic Plan 2013-2018. As noted in CFR 1.2, two Priority Areas of the Strategic Plan 2013-2018
that are related to educational effectiveness are: Learning and Teaching (PA 1), and Student
Support (PA 2). These Priority Areas, and associated key performance indicators (KPI), translate
into objectives of the University that drive its commitment towards achieving excellence in
learning, teaching and student support. These, in turn, inform and direct the Annual Plan, which
is used to allocate budget and resources to the Faculties and Sections of the University. In shaping
the Annual Plan, the University also draws on the views of multiple stakeholders and reviews of
programmes, Sections and plans, including the Mid-Term Review of the implementation of the
Strategic Plan 2013-2018 (as noted in CFR 2.6, CFR 2.7, CFR 4.5 & CFR 4.6). While the Strategic
Plan is the overarching guiding framework for the Annual Plan, the deliverables of the Strategic
Plan cascade into operational plans, such as the Learning and Teaching Plan.
The process used in the preparation of the Annual Plan is detailed in CFR 3.4. Up until 2017,
Faculties and Sections, prepared their Annual Plans, which consisted of budgets and
Business/Capital Expenditure (Capex) plans, detailing the resources needed to conduct their core
business. In a parallel exercise, Sections and Faculties made a case for resources they needed to
complete initiatives and achieve the KPI stipulated in the Strategic Plan, including educational
effectiveness outcomes (completions, retention, etc.). As an example, the Centre for Flexible
Learning (CFL), included provision for resources needed to complete conversion of courses to
online or flexible modes (Appendix 3.1). At the same time, the Office of the Deputy ViceChancellor (Learning, Teaching & Student Services, DVC LTSS) was provided with Strategic Plan
funds to support Faculties with the conversion of courses to online mode, based on a plan of
activities developed with CFL. These conversions provide more flexible learning options for
students, intended to improve graduate completion rates, one of the University’s measures of
student success (CFR 2.10).
After a review in 2017, the University decided this annual planning process was too complicated,
making it difficult to ensure that core activities of Faculties and Sections were outcomes-driven,
and likely to realise the University’s goal of achieving excellence. The University has now
integrated the two activities into a single, coherent Annual Planning process, which is outcomesdriven. Faculties and Sections provide an Annual Plan that integrates operational activities with
outcomes and outputs, with a focus on ‘outcomes of achieving excellence.’ Outputs are linked to
indicators, measures, and targets as seen, for example, in the Annual Plan for CFL (Appendix 3.2),
and the Faculty of Science, Technology and Environment, FSTE (Appendix 3.3). In this approach,
the Faculties and supporting Sections, together focus on planning for excellence as evidenced by
outcomes, particularly Student Success, rather than planning for routine activities within their core
business, each presumably contributing to Student Success. The impact of planning for success is
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evaluated through reporting on Student Success to the Teaching Quality Committee (TQC), and
in routine reports to other key University Committees such as Senate, Executive Committee, and
the Council.
Eligibility Criterion 11
Recommendation: Completion of plan to bring coherence and alignment of learning design and
outcomes (CFR 2.4, CFR 2.10, CFR 4.1).
The KPI of the Strategic Plan and the Learning and Teaching Plan have been aligned to an
operational plan, which has been purposefully designed to meet the requirements of the
programme accreditation and external reviews, WSCUC accreditation and current curriculum
needs of the University. This is the Curriculum Review & Development Plan (Appendix 3.4) that
is intended to enhance educational effectiveness outcomes and strengthen the coherence and
alignment of learning design, outcomes and assessments at the University. The strengthening of
the alignment of learning outcomes with assessments will be a specific focus to ensure the
collection of evidence-based data for evaluating student success. The resourcing for the
implementation of this Plan was proposed as part of the Annual Plan for 2018 and has been
approved by the Council. Consequently, the Annual Plan ensures the provision of funding for
initiatives to achieve educational effectiveness outcomes at USP. The momentum for curriculum
transformation was initiated through a number of earlier projects such as the Strategic Total
Academic Review (STAR) and Research Skill Development (RSD) Projects, and progressed
through other initiatives, such as assessment workshops conducted by Professor Geoffrey Scott
and his review of the STAR Project (as detailed in CFR 2.4). Informed by the STAR Project
Review, the next phase for the enhancement of the curriculum was established through the work
of the Assessment Consultant, Ms. Dorothy Spiller, who reviewed all undergraduate course
outlines in 2016 and 2017. This process has helped to identify strengths, gaps and further
developmental needs (refer to CFR 1.2, CFR 2.4, CFR 2.5 & CFR 3.3). While the Curriculum
Review & Development Plan has been developed at the institutional level, it will be operationalised
in the academic disciplines in collaboration with academic/faculty and non-academic staff.
Eligibility Criterion 11
Recommendation: Approval and implementation of program review process (CFR 2.7).
As noted in the University’s response to Eligibility Criterion 11, in CFR 2.7 and CFR 4.1, the
University has developed a comprehensive five-year cyclical External Programme Review Plan
(2017-2021) of all its programmes, the implementation of which, is already underway in disciplines
such as Sociology, Biology, Politics, Psychology, Accounting and Finance and Physics. The
previous cycle for external reviews were conducted either by an External Advisor or in some
instances, by a review panel from 2009 to 2015

List of Appendices
Appendix 3.1
Appendix 3.2
Appendix 3.3
Appendix 3.4

Centre for Flexible Learning (CFL) Plan for Conversion of Courses to Online or
Flexible Modes
Annual Plan for CFL
Annual Plan for FSTE
Curriculum Review & Development Plan
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Section 4: Evidence of Compliance with 2013 Standards and Criteria for
Review
Standard One: Defining Institutional Purposes and Ensuring Educational
Objectives
The institution defines its purposes and establishes educational objectives aligned with those purposes. The institution
has a clear and explicit sense of its essential values and character, its distinctive elements, its place in both the higher
education community and society, and its contribution to the public good. It functions with integrity, transparency,
and autonomy.

Institutional Purposes
CFR 1.1
The institution’s formally approved statements of purpose are appropriate for an
institution of higher education and clearly define its essential values and character and ways in
which it contributes to the public good.
Guideline:
The institution has a published mission statement that clearly describes its
purposes. The institution’s purposes fall within recognized academic areas and/or disciplines.
Institutional Response:
The Vision, Mission and Values statements of the University recognise the importance of
providing relevant and quality higher education that will improve the life of graduates and the
people whom they serve.
The University has demonstrated dedication to the objective for which it was established through
the Charter of the University (CFR 1.1.1) for almost five decades:
“… maintenance, advancement, and dissemination of knowledge by teaching, consultancy, and research,
and otherwise for the provision of appropriate levels of education and training responsive to the well-being
and needs of the communities in the Pacific region ...”
The commitment to the provisions of the Charter underscore the University’s sustainability and
dedication to continuous enhancements of its educational offerings.
The Mission of the University has been operationalised in Strategic Plans; statements of the
University Values are articulated in the USP Strategic Plan 2013-2018 (CFR 1.1.2, p. 18), the 2018
Prospectus (CFR 1.1.3, p. 3) and available online via the USP website. The Strategic Plans are
approved by the University Council after an inclusive process of development, and the current
Strategic Plan 2013-2018 maintains the University’s strong commitment to student learning in
alignment with its the Vision, Mission and Values. The University Council in its 85th meeting held
in Fiji on 24 to 25 October, 2017, modified the Vision, Mission and Values statements for the next
iteration of the Strategic Plan, the USP Strategic Plan 2019-2024 (CFR 1.1.4).
The Vision of the University as articulated in the Strategic Plan 2013-2018 is “achieving excellence
and innovation for sustainable development of the Pacific Island Countries.” The process for
ensuring the articulation and implementation of the Strategic Plan occurs at different operational
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levels of the institution. These are overseen by senior leaders with designated ‘Priority Areas’ and
with associated budgets. These Priority Area leaders are responsible for meeting the key
performance indicators (KPI) set out in the Strategic Plan. The KPI of the Strategic Plan cascade
into operational plans of the different academic and non-academic sections of the University such
as the Learning and Teaching Plan (CFR 1.1.5), and academic plans for each of the University’s
regional campuses (for example, the Academic Plan for the Emalus Campus in Vanuatu, (CFR
1.1.6). The funding of the activities of the Strategic Plan and achievements are presented in the
Annual Plan (CFR 1.1.7) and Annual Report (CFR 1.1.8), respectively. The institution-wide
implementation of the Strategic Plan is monitored by different University bodies and committees
notably the University Council and committees of the Council, such as the Senate, and committees
of the Senate such as Academic Programmes Committee (APC) and Teaching Quality Committee
(TQC).
In October 2015, an external Mid-Term Review of the Strategic Plan was conducted (CFR 1.1.9).
The Review highlighted strengths and challenges in the implementation of the Plan. Ten
recommendations were made by the reviewer to improve the implementation, monitoring,
evaluation and reporting of the Strategic Plan deliverables. The University is generally supportive
of all recommendations made in the Mid-term Review report (CFR 1.1.10), and is engaged in the
process of addressing these recommendations (CFR 1.1.11).
In keeping with its Vision, Mission and Values, the University contributes significantly to public
good through a range of activities such as provision of expert advice through consultancies,
contribution to public fora, public education programmes and workshops, sharing of innovations,
and so forth (CFR 1.1.12).
List of Attached Evidences
CFR 1.1.1
CFR 1.1.2
CFR 1.1.3
CFR 1.1.4
CFR 1.1.5
CFR 1.1.6
CFR 1.1.7
CFR 1.1.8
CFR 1.1.9
CFR 1.1.10
CFR 1.1.11
CFR 1.1.12

The Charter of the University
Strategic Plan 2013-2018
2018 Prospectus
Proposed USP Strategic Plan 2019-2024
Learning and Teaching Plan 2017-2018
Academic Plan - Emalus Campus 2013-2018
Annual Plan 2017
2016 Annual Report
Mid Term Review of Strategic Plan Report
Minutes of Strategic Plan Review Meeting
Mid Term Strategic Plan Review Report for Council, May 2016
Sample Evidence of USPs Contribution to Public Good
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Institutional Purposes
CFR 1.2
Educational objectives are widely recognized throughout the institution, are
consistent with stated purposes, and are demonstrably achieved. The institution regularly
generates, evaluates, and makes public data about student achievement, including measures of
retention and graduation, and evidence of student learning outcomes.
Institutional Response:
Learning and Teaching, and Student Support are two of the seven Priority Areas of the Strategic
Plan 2013-2018 that stipulate objectives, initiatives, KPI, and targets against which the institution
measures educational effectiveness (CFR 1.2.1). These objectives, initiatives, KPI and targets
translate into educational objectives of the University that drive its commitment towards achieving
excellence in learning, teaching and student support. The achievement of the targets is monitored
and reported regularly to the University Council and other stakeholders such as donor agencies,
Australia and New Zealand, via strategically scheduled High Level Consultation meetings (CFR
1.2.2).
The University is focusing more intensively than ever on student success that is holistic student
success, which involves both academic and non-academic success. To improve academic success,
the University is investing in Faculty/College resources and better aligning student support
services, advising, mentoring and tutoring. In 2016, SMT approved a more sophisticated suite of
Educational Performance Indicators (EPI) for monitoring student success (CFR 1.2.3). These
include:
1. Course completion/pass rates: the successfully completed enrolments in courses each
year, as a proportion of the total enrolments in courses;
2. Retention rate: the number of re-enrolments or qualification completions each year,
compared with the number of students in the previous year;
3. Qualification completion rate: the number of qualifications completed each year as a
proportion of total enrolments in that year;
4. Progression from undergraduate to postgraduate study: the rate of re-enrolment in a
higher level qualification in the following year for students who have completed a
qualification.
Apart from providing a more comprehensive understanding of student success, these EPI enable
immediate benchmarking with all NZ universities. In 2017, the first set of EPI data for USP
together with comparative data from some of the New Zealand universities was used for reporting
on student success (CFR 1.2.4). This has been published on the Student Success page (under
Student Matters tab) on the Learning, Teaching and Student Services (LTSS) website. Furthermore,
information on student success is also published on the LTSS website in a format, which is in line
with WSCUC requirements such as the Graduation Rate Dashboard.
In addition, USP has a set of Graduate Attributes that are fostered in all academic programmes
and are published in the Strategic Plan 2013-2018 (p. 19), Handbook & Calendar (inside cover)
(CFR 1.2.5), Prospectus (p. 4) on the LTSS website. These are as follows: Academic Excellence;
Intellectual Curiosity and Integrity; Capacity for Leadership and Working with Others;
Appreciation of Cultures of the Pacific Islands; and Cross-cultural Competencies. These
Attributes have been converted into seven measurable Graduate Outcomes that constitute USPs
Institutional Learning Outcomes for undergraduate degree programmes. The University expects
that every graduate should be able to demonstrate these generic competencies at or near
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completion of their undergraduate degrees. The USP Graduate Outcomes together with the
Programme Graduate Outcomes (Programme Learning Outcomes) inform the design (learning
outcomes), teaching and learning approaches and assessment of all undergraduate courses.
Specifically, the learning outcomes, teaching and learning approaches and assessment tasks in
courses at each level of a programme provide the scaffold to help students develop the generic
USP Graduate Outcomes and specific Programme Graduate Outcomes.
In recognition of the importance of building institutional and programme outcomes progressively,
USP has undertaken and continues to undertake initiatives to ensure that there is demonstrable
alignment between course, programme and institutional outcomes. The first institution-wide
initiative in this respect was the Strategic Total Academic Review (STAR) Project, which was
undertaken by the University from 2010 to 2013 (CFR 1.2.6). Alignment work has continued after
the completion of the project. These include follow-up workshops such as those run by Professor
Geoffrey Scott. Since 2016, an Assessment Consultant, Ms. Dorothy Spiller has been appointed
to the Office of the Deputy Vice-Chancellor (Learning, Teaching & Student Services) to lead a
new phase of curriculum review and development work at the University. The work carried out
by the Assessment Consultant in 2016 and 2017 period has led to the evolution of the Curriculum
Review & Development Plan (CFR 1.2.7). The process of implementation of this plan has already
commenced. Further details are provided in CFR 2.2a.
Additionally, the original USP Graduate Outcomes, their definitions and corresponding rubrics
were reviewed in 2017 after extensive consultation throughout the University. The review process
also considered the WSCUC Core Competencies to identify synergies between these competencies
and the USP Graduate Outcomes. The modified Graduate Outcomes were approved by the
University Senate at its second meeting in 2017 and are now being implemented. The modified
Graduate Outcomes are available on the LTSS website and are as follows:
1. Communication: Graduates will be able to communicate ideas clearly and persuasively in structured formats
using language and other modes of communication that are appropriate for context, audience and specific disciplinary
conventions.
2. Creativity: Graduates will extend boundaries of current knowledge in a particular discipline or profession.
3. Critical Thinking and Quantitative Reasoning: Graduates will be able to evaluate multiple perspectives
and arrive at a reasonable independent judgement based on evidence.
4. Ethics: Graduates will demonstrate a commitment to high ethical standards in scholarly, professional and sociocultural practices.
5. Pacific Consciousness: Graduates will recognize the cultural heritage and diversity of Pacific societies for
sustainable development in a contemporary environment.
6. Professionalism: Graduates will demonstrate the ability to carry out tasks to acceptable standards within their
profession and occupations.
7. Teamwork: Graduates will work together in a respectful and collaborative manner to complete tasks within teams
to achieve an outcome.

The USP Graduate Outcomes are reinforced by the facets of a complementary framework called
the Research Skills Development (RSD) framework (CFR 1.2.8). Under the aegis of the STAR
Project, the University undertook to determine the best way to incorporate research skills and
literacy in USP curricula. Consequently, the Research Skills Development (RSD) framework,
devised by John Willison and Kerry O’Regan at the University of Adelaide, was introduced at USP
to guide academic staff/faculty in developing and assessing students’ research skills in identified
courses at undergraduate and postgraduate levels. A number of facets of the RSD overlap with
the USP Graduate Outcomes as is demonstrated by the mapping exercise that has been carried
out to show their complementary relationship (CFR 1.2.9).
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List of Attached Evidences
CFR 1.2.1
CFR 1.2.2
CFR 1.2.3
CFR 1.2.4
CFR 1.2.5
CFR 1.2.6
CFR 1.2.7
CFR 1.2.8
CFR 1.2.9

Table showing Priority Areas 1 and 2 and associated Objectives, Initiatives and Key
Performance Indicator
Sample Reports on Priority Areas 1 and 2 to University Council and High Level
Consultation meetings
SMT Paper on Educational Performance Indicators (EPI)
Sample Report on use of EPI to Measure Student Success
2018 Handbook & Calendar
STAR Project Brochure
Curriculum Review & Development Plan
Research Skills Development (RSD) Framework
Map of RSD Facets and USP Graduate Outcomes
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Integrity and Transparency
CFR 1.3
The institution publicly states its commitment to academic freedom for faculty,
staff, and students, and acts accordingly. This commitment affirms that those in the academy are
free to share their convictions and responsible conclusions with their colleagues and students in
their teaching and writing.
Guideline:
The institution has published or has readily available policies on academic freedom.
For those institutions that strive to instill specific beliefs and world views, policies clearly state how
these views are implemented and ensure that these conditions are consistent with generally
recognized principles of academic freedom. Due-process procedures are disseminated,
demonstrating that faculty and students are protected in their quest for truth.
Institutional Response:
The University promotes a culture of openness and academic freedom that is formalised in the
Code of Professional Conduct for Academic Staff (CFR 1.3.1). Academic freedom in this Code applies to
academic staff/faculty and all students studying at the University. Academic staff/faculty in
particular are encouraged to provide critical comment in their areas of expertise, as detailed in the
Media Relations Policy (CFR 1.3.2). This Policy recognises the value of the Media in free and open
societies, as a public University, and values transparency and the intellectual debate that is fostered
by a press in a democratic society. This Policy is also designed to ensure that the University’s, and
all of its staff members’ communications, with the media are clear and consistent and sets out
guidelines for interaction with the media in a range of contexts. Academics are at liberty to do so
within the framework of the Code of Professional Conduct for Academic Staff. If they fail to do so in a
responsible manner, or engage in inappropriate commentary, there are procedures for which any
allegation of staff misconduct are investigated as per the Discipline of Academic, Professional,
Administrative, Library and Technical, Intermediate and Junior and Hourly Paid Staff Ordinance7 (CFR 1.3.3).
The University values academic freedom, the right to open discussion and debate, which is
evidenced within the University community in a range of ways. The Vice-Chancellor and President
(VC&P), Professor Rajesh Chandra, explicitly stated the importance of academic freedom for the
University in the staff forum held in April, 2016 (CFR 1.3.4). Evidence of a climate of academic
freedom can be seen in regularly published critiques by the University staff members. These
include a commentary on the Fiji Government Budget by Professor Vijay Naidu of the School of
Government, Development and International Affairs (CFR 1.3.5); an article on energy generation
by Professor Rafiuddin Ahmed from the School of Engineering and Physics (CFR 1.3.6); articles
on politics in Fiji by Associate Professor Sandra Tarte of the School of Government, Development
& International Affairs (CFR 1.3.7); and an article on public sector and trade by Dr. Neelesh
Gounder from the School of Economics on (CFR 1.3.8).
The independent USP Students’ Association (USPSA) is not subject to the staff Media Relations
Policy. Similarly, individual students are not subject to this Policy, but must not portray themselves
in any way as speaking for the University when engaging with the media. Disciplinary action may
be taken for misrepresentation if they do so. However, the Student Charter approved by the
USPSA Federal Body in April 2011 (CFR 1.3.9, Clause 1.6, p. 5) supports a culture of openness
and academic freedom through the University’s expectation of students that they “show commitment
An Ordinance is made under the authority of both the Charter and Statutes, by the Council, to regulate interpretation
and implementation of Statutes. Ordinances are enforceable by the University and are a permanent public record
(Source: USP Policy on Policy).
7
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to the principles of the University with special reference to achieving personal excellence in performance and allowing
freedom of expression”. Likewise, students have avenues for the publication of critical commentary
about the University and society, such as the student training publication of the University’s
Journalism programme, Wansolwara, which is an example of the academic freedom of USP students
(CFR 1.3.10).
List of Attached Evidences
CFR 1.3.1
CFR 1.3.2
CFR 1.3.3
CFR 1.3.4
CFR 1.3.5
CFR 1.3.6
CFR 1.3.7

CFR 1.3.8
CFR 1.3.9
CFR 1.3.10

Code of Professional Conduct for Academic Staff
Media Relations Policy
Discipline of Academic, Professional, Administrative, Library and Technical,
Intermediate and Junior and Hourly Paid Staff Ordinance
Academic freedom crucial, says USP VC (Prof. Rajesh Chandra)
Professor: Not much for ordinary citizens (Prof. Vijay Naidu)
Power in the water (Prof. Rafiuddin Ahmed)
USP expert says Forum needs Fiji (Associate Prof. Sandra Tarte)
PIF Secretariat cannot be moved out of Suva: Politics expert (Associate Prof. Sandra
Tarte)
Publication sheds light on constitution making in Fiji (Associate Prof. Sandra Tarte)
War of words should not affect relations: Politics expert (Associate Prof. Sandra Tarte)
China, India to court pacific nations in Fiji (Associate Prof. Sandra Tarte)
Part of PACER or no (Dr. Neelesh Goundar)
Leadership of PAC (Dr. Neelesh Goundar)
Student Charter
Wansolwara Publications
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Integrity and Transparency
CFR 1.4
Consistent with its purposes and character, the institution demonstrates an
appropriate response to the increasing diversity in society through its policies, its educational and
co-curricular programs, its hiring and admissions criteria, and its administrative and organizational
practices.
Guideline:
The institution has demonstrated institutional commitment to the principles
enunciated in the WSCUC Diversity Policy.
Institutional Response:
A diverse governing body, staff and student population is a natural corollary of the unique
character and composition of USP. As indicated earlier, the University is owned by 12 member
countries who are all represented on the University Council. The purpose of the University was,
and continues to be, to serve the people of its member countries who previously had limited access
to higher education opportunities. The University employs a diverse range of staff members with
local, regional and international backgrounds and recruitment of whom is guided by appropriate
policies and procedures. Staff diversity at USP is shown in CFR 1.4.1. Each member country
sends both sponsored and private fee-paying students to the University (who are termed Regional
Students), creating a diverse student body that is quintessential to the nature of the University.
Hence, most nationalities across the Pacific are represented in the University student body,
including many of whom are first in their families to attend university. The University also has a
cohort of full-fee paying students from across the world (termed International Students). In these
ways, nationality rather than ethnicity is the indicator of diversity at USP. Nationality, in the Pacific
region, denotes not only the country of origin but also the culture, history, traditions and prior
educational backgrounds that people bring from their respective island nations. Figure 1.4.1 below
shows student enrolment numbers based on nationality.
Figure 1.4.1: Student Enrolments (EFTS) based on Nationality

Source: USP Annual Report 2016
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It is within this diverse context that USP has a long standing commitment to provide opportunities
for the citizens of each of the 12 member countries to study and work at the University. This
commitment is captured in the Charter of the University (CFR 1.4.2) in Sections 22 and 23A for
students and staff, respectively in the following statements:
“22. No person shall be prevented from admission as a student, from appointment as a member of staff of the
University, from holding any office, advantage or privilege at the University, or from graduating from the
University by reason of his or her religious or political beliefs, ethnicity or by reason of any disability that person
has.”
“23A. Men and women shall be equally eligible for any office or appointment in the University or for
membership of any institution, body or committee of the University, and all Degrees, Diplomas, Certificates,
and other distinctions or awards and all programmes and courses of study in the University shall be open to
men and women alike.”
The University has a number of policies and procedures in place that reinforce the commitment
to diversity in the Charter. For example, the Recruitment & Appointments Procedures – Academic &
Comparable Staff, Tutors and Teaching Assistants (CFR 1.4.3, Clause 2.1.7, p. 2) stipulates that the
principles of Articles 22 and 23A of the Charter must be followed. This is presented at all
appointment committees and brought to the attention of the members by the Chair of the
committee at the start of the meeting.
In addition to student and staff diversity by nationality, the University places a high value on
diversity in relation to gender. This was previously the responsibility of the Senate Gender
Mainstreaming Advisory Committee, but is now subsumed in the work of a renamed Senate
committee with broader terms of reference. This committee is the Diversity, Equity and Inclusion
Committee (CFR 1.4.4), which was approved by Senate 2 of 2017. This Committee recently
developed the University Diversity, Equity and Inclusion Policy (CFR 1.4.5), which is in keeping with
the values enunciated in the WSCUC Diversity Policy. This policy articulates the University’s
commitment and legal obligations to provide a diverse, equitable, and inclusive learning and work
environment that is free from discrimination and sexual harassment. Student enrolment figures
show that gender diversity ratio is consistent within the University with female graduates typically
outnumbering male graduates. An exception is Solomon Island, where there is a majority of male
enrolments (CFR 1.4.6).
Diversity in relation to students with disabilities is managed by the University through the
Disability Resource Centre (DRC) (CFR 1.4.7) that is managed by Campus Life at the Laucala
Campus. Analysis of student data on diversity in terms of enrolment, and completions by gender,
and nationality indicated a relatively modest cohort of students with disabilities, given the
investment in the DRC (CFR 1.4.8). As a consequence, in 2015 the University undertook extensive
information sessions in Fiji secondary schools, and enrolments numbers for disabled students
increased from 31 in 2015, to 44 in 2016 despite 6 graduates completing and exiting the University
in the previous year. The University’s further commitment to disability inclusiveness is evidenced
by activities such as the tour of regional campuses conducted by the DRC staff to create awareness
and to ascertain needs for students with disabilities in the region (CFR 1.4.9). The University in
2017, provided FJ$150K in scholarships for regional students with disabilities; however, none of
the applicants were eligible for entry into the programmes they applied for. The scholarships were
re-advertised for Semester 1 of 2018, with 5 scholarships awarded to students with disabilities from
the Solomon Islands, Vanuatu and regional Fiji. The University has a Disability Inclusiveness Policy
(CFR 1.4.10), which supports the provision of a physical, working, learning and social environment
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that enables and enhances the educational and employment experience of students and staff with
a disability on the same basis as other members of the University community.
The DRC has recently built additional student space including a new common room opened in
October 2017 (CFR 1.4.11). The DRC was established in 2013 as one of the initiatives of the
Strategic Plan 2013-2018, and as noted by the Vice-Chancellor and President, Professor Rajesh
Chandra, “a total of 96 students have had access to our services and 17 have graduated of which
11 are currently employed, 4 are continuing with their studies and 2 have returned to their home
countries”.
In addition to the policies mentioned above, the University has a variety of related policies to
ensure diversity such as:
1. Gender Policy (CFR 1.4.12), which seeks to create a framework that will assist the University
to encourage gender equality in all staff and student activities and ensure equitable
participation and appropriate representation of both genders in all its decision making
processes;
2. Sexual Harassment Policy (CFR 1.4.13), which notes that “there is no place for any form of sexual
harassment at the University. The University is therefore committed to the prevention of sexual harassment
of any kind and has established procedures for dealing with complaints of sexual harassment to facilitate
their quick, equitable and confidential resolution”;
3. Religion and Belief Policy (CFR 1.4.14), which recognises that the University includes a diverse
community of people who hold a range of religious and other beliefs. The Policy aims to
ensure that people of all beliefs are treated with equal dignity and respect. The right to
freedom of religion is recognised by the University, and the Policy provides a means for
the expression of religious activity within the confines of the University Campuses; and
4. The Undergraduate and Postgraduate Programme Requirements and Admission Regulations (Part B:
Admission, Registration, Withdrawal and Auditing) includes a regulation on mature
student admission, which prescribes the admission of mature age students who do not
have the expected qualifications for admission (CFR 1.4.15, Clause 11.3, p. 445).
List of Attached Evidences
CFR 1.4.1
CFR 1.4.2
CFR 1.4.3
CFR 1.4.4
CFR 1.4.5
CFR 1.4.6
CFR 1.4.7
CFR 1.4.8
CFR 1.4.9
CFR 1.4.10
CFR 1.4.11
CFR 1.4.12
CFR 1.4.13
CFR 1.4.14
CFR 1.4.15

Staff Diversity at USP
Charter of the University
Recruitment & Appointments Procedures – Academic & Comparable Staff, Tutors
and Teaching Assistants
Terms of Reference for the Diversity, Equity and Inclusion Committee
Diversity, Equity and Inclusion Policy
Student Enrolment and Graduation Data Disaggregated by Gender
Examples of Work Carried out by the Disability Resource Centre, Campus Life
Enrolment based on Nationality, Gender and Completions for Disabled Students
Sample Reports for the Regional Campus Information Meetings by the DRC Staff
Disability Inclusiveness Policy
New DRC Common Room for USP
Gender Policy
Sexual Harassment Policy
Religion and Belief Policy
Part B: Admission, Registration, Withdrawal and Auditing (as part of the
Undergraduate and Postgraduate Programme Requirements and Admission
Regulations)
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Integrity and Transparency
CFR 1.5
Even when supported by or affiliated with governmental, corporate, or religious
organizations, the institution has education as its primary purpose and operates as an academic
institution with appropriate autonomy.
Guideline:
The institution does not experience interference in substantive decisions or
educational functions by governmental, religious, corporate, or other external bodies that have a
relationship to the institution.
Institutional Response:
As one of the three regional universities8 in the world, USP is set in a unique environment with an
ongoing need to be responsive to the governments and related entities that contribute to the
University and whom the University serves. This uniqueness can be attributed to the University
being owned and funded by 12 member nations, all of which have their own expectations of the
University. The member countries aspire to see the University grow so that it can contribute
effectively to the development of their particular countries. The University is also substantially
supported through the development funds distributed by Australia (Australia Aid) and New
Zealand (New Zealand Aid) and other donor agencies including Japan International Cooperation
Agency (JICA), European Union (EU), Government of Republic of Korea, Taiwan, France,
Government of India, China, and United States of America.
The governing authority of the University is the University Council, the composition of which is
provided in CFR 1.5.1. The Council has a long history of responsibility for the oversight of the
University evolving from the original University Charter in 1970. Subsequent policies and
procedures have institutionalised the activities of the Council, which meet the WSCUC
characteristics of an independent governing board (refer to CFR 3.9). Despite the uniqueness of
the USP Council having members appointed from 12 different nations as well as representatives
from Australia and New Zealand, the USP Council is autonomous, and the University does not
experience interference from government bodies in substantive decision-making and educational
functions.
In addition to the University Council being autonomous, the integrity and independence of USPs
academic programmes and courses are assured through the work of key University committees.
The University Senate, which is one of the committees of the Council, is charged with the authority
to approve new programmes and courses before they are instituted by the Council. As noted in
CFR 3.10, Senate has a high level of autonomy for academic decision-making. The School (School
Board of Studies), Faculty/College (Faculty Academic Standards & Quality Committee) and
University (Academic Programmes Committee) committees consider and endorse for Senate
approval, programmes and courses before they are submitted to the Senate. The Vice-Chancellor
and President chairs the Senate; the Deputy Vice-Chancellor (Learning, Teaching & Student
Services) chairs the Academic Programmes Committee; the Dean of the Faculty/College chairs
the Faculty Academic Standards & Quality Committee; and the Head of School chairs the Board
of Studies. The membership of all these committees is comprised predominantly of academic
The University of the West Indies is similarly an institution that has been serving multiple nations within a region
for many years and a new private regional university, Euro-Mediterranean University of Fes, has been created by the
Education Ministers of France, Morocco, Portugal, Spain, and Tunisia (Source: USP Diagnostic Visit Report, 2014).
8
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staff/faculty (CFR 1.5.2). The academic staff/faculty have the freedom to maintain academic
integrity and make decisions pertaining to the programmes and courses offered by the University.
They also have the freedom to revise and develop programmes, which are benchmarked to
international comparator universities. The University requires the academic staff/faculty in
Schools to carry out a needs analysis when proposing a new or revised programme, and to consult
with stakeholders (member countries, industries, governments, alumni) in the development or
revision process. The approval process for programmes and courses is illustrated by Figure 2.4.1
Academic Staff/Faculty Involvement in University Processes for Approval of Programme and
Course Revision or Development in CFR 2.4. The levels of approval authority for different
committees are indicated in CFR 1.5.3.
The educational purposes of the University have been strengthened when the member countries
reaffirmed their commitment to the University through the ‘Convention Recognising The
University of the South Pacific in each Member Country of the University’ (CFR 1.5.4). This
Convention was opened for signature by USP member countries at the Council meeting held at
Majuro in the Republic of the Marshall Islands on 25 May, 2017. The Convention recognises that
the University has post-secondary and tertiary education as it primary purpose (Article II), that the
Council operates in accordance with the Charter and Statutes (Article IV), and that USPs legal
status in each jurisdiction is such that it is recognised as a body corporate and incorporated as a
legal entity under the laws of a Member country (Article V).
List of Attached Evidences
CFR 1.5.1
CFR 1.5.2
CFR 1.5.3
CFR 1.5.4

Council Membership
Terms of Reference for Senate, Academic Programmes Committee, Faculty Academic
Standards and Quality Committee
Academic Approval for Courses and Programmes
Convention Recognising The University of the South Pacific In Each Member
Country of The University
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Integrity and Transparency
CFR 1.6
The institution truthfully represents its academic goals, programs, services, and
costs to students and to the larger public. The institution demonstrates that its academic programs
can be completed in a timely fashion. The institution treats students fairly and equitably through
established policies and procedures addressing student conduct, grievances, human subjects in
research, disability, and financial matters, including refunds and financial aid.
Guideline:
The institution has published or has readily available policies on student grievances
and complaints, refunds, etc. The institution does not have a history of adverse findings against it
with respect to violation of these policies. Records of student complaints are maintained for a sixyear period. The institution clearly defines and distinguishes between the different types of credits
it offers and between degree and non-degree credit, and accurately identifies the type and meaning
of the credit awarded in its transcripts. The institution’s policy on grading and student evaluation
is clearly stated, and provides opportunity for appeal as needed.
Institutional Response:
The University publishes current information on its academic goals, programmes, services, and
costs in its annual Handbook & Calendar, Prospectus and in a range of policies. These publications
and policies are readily available to students and the general public through the USP website. Key
policies, procedures, regulations and ordinances in relation to student matters are discussed in turn.
Student grievances are addressed through the Student Grievance Policy (CFR 1.6.1), which is available
to the students via a number of websites such as the Policy Library and the LTSS website. The
Policy provides the guiding principles for resolving student grievances and processes for appealing
decisions about grievances. This Policy does not apply to any ordinance, regulation or policy that
has a prescribed internal mechanism for dispute resolution, consideration of grievances and
appeals of decisions. Student grievances are overseen by the Office of the Deputy Vice-Chancellor
(LTSS) and the SAS administers the process and maintains records of students’ grievances. A
summary of students’ grievances is sent to each meeting of the TQC that analyses these data and
makes recommendations for change where appropriate (CFR 1.6.2).
The Disability Inclusiveness Policy (CFR 1.6.3) articulates the University’s commitment to providing
an accessible and inclusive learning and work environment, and operationalise the University’s
legal obligation to provide an environment free from human rights discrimination. This Policy
applies to students and staff, and encourages early, confidential, disclosure of a disability to the
University, enabling individual adjustments to be made to the learning and working environment
through the Disability Resource Centre.
The Credit Points Policy (CFR 1.6.4) aims to have credit points allocated to courses that reflect the
student learning hours and that contribute to the evaluation of course equivalency for credit
transfer purposes. The Policy identifies the credit points and the levels that are needed for
completion of Certificates, Diplomas, Bachelor’s degrees, Postgraduate Certificates, Postgraduate
Diplomas, and Master’s degrees. The information on the Credit Points System is published
annually in the Handbook & Calendar (CFR 1.6.5). The Credit Points System at USP is based on
the European Credit Transfer System (ECTS), and a comparison of USP credit points to the US
credit hours, shows that two credit points are equivalent to one credit hour (CFR 1.6.6).

21
21

The Ordinance on the Payment of Fees, Residential Charges and Other Debts (CFR1.6.7) also published in
the Handbook & Calendar and on the Policy Library, stipulates the fee payment deadlines, fee
payment by instalments, and the yearly fee schedule. The net cost of study for a programme may
be calculated by prospective students and their families using the Net Price Calculator available
from the LTSS website. Fee payment procedures are outlined in the Payment of Fees Payment
Procedures (CFR 1.6.8), while the Student Fees Refund Policy (CFR 1.6.9) details student eligibility for
a fee refund and the method of payment for any refund.
Financial assistance is available to students through their respective member governments and
through scholarships and bursaries. This information is available to students and their families
through the SAS website. Financial assistance is administered by SAS and the University
Scholarship Committee (USC), which is a Senate committee (CFR 1.6.10). The guidelines and
principles for USP scholarships, their terms and conditions and awarding arrangements are
specified in the Scholarship Policy (CFR 1.6.11). The University also provides assistance twice
annually, to students from lower socio-economic backgrounds through the University Bursaries
Scheme. The bursaries are available to all regional and Fiji-based students that do not have easy
access to funds to support their study. Information about the Bursaries Scheme is also available
on SAS website.
The Assessment and Associated Regulations (CFR 1.6.12) outlines the University’s grading system,
assessment and evaluation procedures and processes for student appeals. These regulations are
published in the Handbook & Calendar and on the Policy Library. Further policies and regulations
that stipulate expectations, conduct and discipline standards for all USP students are available to
the students either through the Handbook & Calendar or the Policy Library. These include:
Tutorial Attendance Policy and Sanctions for Non-Compliance (CFR 1.6.13); Academic Honesty Policy (CFR
1.6.14); Regulations Governing Academic Misconduct (CFR 1.6.15); Regulation Governing Student Conduct
(CFR 1.6.16); and Ordinance to Provide for Discipline of Students (CFR 1.6.17). Accessibility of some of
these policies for staff and students is reinforced through short videos that are featured on the
LTSS website. Moreover, to ensure implementation, extracts of some of these policies and
regulations, for example, in relation to tutorial attendance and mandatory use of the Turnitin (antiplagiarism software) are required in the Course Outline (CFR 1.6.18).
Ethical conduct specifically in relation to research is described in the Human Research Ethics: A
Handbook for USP Researchers (CFR 1.6.19) and this applies to all University staff and student
researchers. The University Research Ethics Committee (CFR 1.6.20), a committee of the
University Senate, is responsible for the oversight and administration of human research ethics.
List of Attached Evidences
CFR 1.6.1
CFR 1.6.2
CFR 1.6.3
CFR 1.6.4
CFR 1.6.5
CFR 1.6.6
CFR 1.6.7
CFR 1.6.8
CFR 1.6.9
CFR 1.6.10

Student Grievance Policy
Sample Student Grievance Report to TQC and Decision made by the Committee
Disability Inclusiveness Policy
Credit Points Policy
Information on Credit Points System
Position paper by Prof. Keith Roberts on Comparing USP Credit Points to US Credit
Hours
Ordinance on the Payment of Fees, Residential Charges and Other Debts (2018
Handbook & Calendar, p. 490-512)
Payment of Fees Procedures
Student Fees Refund Policy
Terms of Reference for University Scholarship Committee
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CFR 1.6.11
CFR 1.6.12
CFR 1.6.13
CFR 1.6.14
CFR 1.6.15
CFR 1.6.16
CFR 1.6.17
CFR 1.6.18
CFR 1.6.19
CFR 1.6.20

Scholarship Policy
Assessment and Associated Regulations
Tutorial Attendance Policy and Sanctions for Non-Compliance
Academic Honesty Policy
Regulations Governing Academic Misconduct
Regulation Governing Student Conduct
Ordinance to Provide for Discipline of Students
Sample Course Outline
Human Research Ethics: A Handbook for USP Researchers
Terms of Reference for University Research Ethics Committee
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Integrity and Transparency
CFR 1.7
The institution exhibits integrity and transparency in its operations, as
demonstrated by the adoption and implementation of appropriate policies and procedures, sound
business practices, timely and fair responses to complaints and grievances, and regular evaluation
of its performance in these areas. The institution’s finances are regularly audited by qualified
independent auditors.
Institutional Response:
The University has an extensive collection of policies, procedures, regulations and ordinances that
document expectations of and processes for both students and staff. These are readily accessible
and visible to the University community through the Policy Library, which is a central repository
for University policies, procedures, regulations, ordinances and accompanying forms. These are
grouped under distinct headings as follows: Academic & Student Administration; Governance;
Information Technology; Estates & Infrastructure; Health & Safety; Marketing & Communication;
Finance; and Human Resources. The University has a Policy Coordinator, who is responsible for
systematically facilitating the review and revision of all policies and procedures. Additionally, the
University has approved the Policy on Policy Development (CFR 1.7.1), which guides the revision and
formulation of policies and procedures to ensure relevance, consistency, and consultation.
Different sections and/or committees in the University implement relevant policies, procedures,
regulations and ordinances as follows:
Section and/or
Committee
Faculties/
Colleges,
Schools and
Disciplines

Student
Administrative
Services

Policies, Procedures, Regulations,
Ordinances & Terms of References (ToR)
ensuring sound business practices
Tutorial Attendance Policy and Sanctions for
Non-Compliance (CFR 1.7.2)
Academic Honesty Policy and Procedures
(CFR 1.7.4)
Assessment and Associated Regulations
(provision of timely feedback to students,
moderation of assessments and results of
assessments) (CFR 1.7.6);
Process for Moderation of Exams (CFR
1.7.7)
Quality of Teaching (QoT) (CFR 1.7.9) and
Quality of Research (QoR) (CFR 1.7.10)
Policies
Academic Staff Workload Policy (CFR
1.7.12)
ToR for Faculty Executive Committee (CFR
1.7.14);
ToR for Faculty Academic Standards &
Quality Committee (CFR 1.7.15);
ToR for Faculty Research Committee (CFR
1.7.16)
Student Grievance Policy and Procedures
(CFR 1.7.20)

Evidence to demonstrate
implementation of the policies and
ensuring integrity in processes
Course Outline Extract with Sample
Continuous Assessment Calculation that
delineates required attendance contribution
(CFR 1.7.3)
Sample Turnitin Report for Submitted
Assignment (CFR 1.7.5)
Sample Minutes of School and Faculty
Assessment Board Meeting; that shows
Moderation Process (CFR 1.7.8)

Sample Staff Review Submission that
Highlights the Elements of QoT and QoR
Policies (CFR 1.7.11)
Sample School Workload (CFR 1.7.13)
Minutes of Faculty Executive Committee
(CFR 1.7.17);
Minutes of Faculty Academic Standards &
Quality Committee (CFR 1.7.18);
Minutes of Faculty Research Committee
(CFR 1.7.19)
Sample Record of Student Grievance and
How it was Resolved (CFR 1.7.21)
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Finance

Human
Resources

Undergraduate and Postgraduate Programme
Requirements and Admission Regulations
(Part B: Admission, Registration, Withdrawal
& Auditing Regulations) (CFR 1.7.22)
Credit Points Policy (CFR 1.7.24)
Credit Transfer Regulations (CFR 1.7.25)
Procedure for Student Records: Creation and
Maintenance of Student Records (CFR 1.7.27)
Procedures for Enrolment:
 Admission (CFR 1.7.29)

Registration (CFR 1.7.30)
 Change of Course or Program (CFR
1.7.31)
 Request for Course Withdrawal (CFR
1.7.32)
 Student Transfer (CFR 1.7.33)
 Flexi School Policy (CFR 1.7.34)
Procedures for Student Fees:
 Payment of Fees (CFR 1.7.36)
Procedures for Completion:
 Completion of Program (CFR 1.7.38)
Procedures for Assessment:
 Assignments (CFR 1.7.40)
 Tutorials (CFR 1.7.41)
 Tests (CFR 1.7.42)
 Examinations (CFR 1.7.43)
 Application for Cross Credit (CFR
1.7.44)
Scheme of Financial Delegations (CFR 1.7.46);
Budget Policy and Budget Procedure (CFR
1.7.47);
Finance and Investments Committee (FIC)
Approved Annual Plan Timelines and
Template (CFR 1.7.48);
Internal Funding Model (CFR 1.7.49);
Financial Regulations (CFR 1.7.50);
ToR for FIC (CFR 1.7.51);

Recruitment & Appointment Procedures Academic & Comparable Staff, Tutors &
Teaching Assistants (CFR 1.7.57);
Recruitment & Appointment Procedures for
Professorial Appointments (CFR 1.7.58);
Recruitment & Appointment Procedures - I&J
& PHP Staff (CFR 1.7.59)
Diversity, Equity and Inclusion Policy (CFR
1.7.61)
Gender Policy (CFR 1.7.62)
Code of Professional Conduct for Academic
Staff (CFR 1.7.63)
Sexual Harassment Policy (CFR 1.7.64)
Staff Review - for Academic & Comparable
Staff (CFR 1.7.65);
Staff Review - Intermediate & Junior Staff
Category (CFR 1.7.66);
Staff Review - Hourly Paid Staff Category
(CFR 1.7.67)

Sample SAS Records on Admission,
Registration, Withdrawal and Audits (CFR
1.7.23)
Sample Credit Transfer Application and
Approved Transfer (CFR 1.7.26)
Procedure for Student Records (Operational
Document) (CFR 1.7.28)
Sample Report on Flexi School Courses
submitted to TQC (CFR 1.7.35)

Sample Email with Fee-related Details (CFR
1.7.37)
Sample Completion Letter (CFR 1.7.39)
Sample Email from SAS with Examination
Details (CFR 1.7.45)

Sample Email with Budget-related Details
(CFR 1.7.52);
Sample FIC and Council Minutes for
Approval of the Budget (CFR 1.7.53);
Sample Audit Reports and Management
Letter from PwC (CFR 1.7.54);
Initial Assessment Undertaken by KPMG
for the Seven Pillar Assessment (CFR
1.7.55);
Report by the Technical Assistance from the
EU on the Post Pillar Assessment (CFR
1.7.56);
Sample Recruitment Advertisement
(available online) and Appointments
Committee Meeting Minutes (CFR 1.7.60)

Sample Staff Review Application and Staff
Review Committee Meeting Minutes (CFR
1.7.68)
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Centre for
Flexible
Learning

Information
Technology
Services
Assurance and
Compliance

University

Discipline of Academic, Professional,
Administrative, Library and Technical,
Intermediate and Junior and Hourly Paid Staff
Ordinance (CFR 1.7.69)
Appeals Procedure for Academic &
Comparable Administrative, Library &
Technical (CFR 1.7.70)
Whistleblowing Policy and Procedure (CFR
1.7.72)
Flexible Learning Policy (CFR 1.7.73)
Quality Matters (QM) Rubrics for Online &
Blended Course Development (CFR 1.7.74);
Quality Matters Audit Plan of Course Design
(CFR 1.7.75)
Learning
Design
and
Development
Framework (CFR 1.7.78)
ITS has adopted Information Technology
Infrastructure Library (ITIL) as its ICT
management framework processes
ToR for Audit and Risk Committee (ARC)
(CFR 1.7.80);
Internal Audit at USP: A Short Guide to the
Service (CFR 1.7.81);
The 2017 Annual Internal Audit Plan (CFR
1.7.82);
Risk Management Policy (CFR 1.7.83);
Reporting and Investigating Fraud & Financial
Irregularities Policy (CFR 1.7.84)
Ordinance Governing the Term of Office and
Duties of the Visitor (CFR 1.7.87)

Sample Staff Discipline and Staff Grievance
Complaints and How These are Being
Resolved (CFR 1.7.71)

Sample Audit Reports from External
Reviewers for Online Courses (CFR 1.7.76);
Sample QM Audit of Online Course (CFR
1.7.77)
USP ICT Services Management Framework
(CFR 1.7.79)
Sample Meeting Minutes of ARC (CFR
1.7.85);
Sample Internal Audit Report (CFR 1.7.86)

Examples of how some policies, procedures and regulations work in practice are provided as
follows:
Student and Staff Complaints and Grievances
Student complaints are addressed through the Student Grievance Policy and Procedures (CFR 1.7.20)
except where an appeal is expressly captured within a regulation (e.g., the Academic Honesty Policy
and Procedures, CFR 1.7.44). The Student Grievance Policy and Procedures provides the guiding principles
for resolving student grievances and appealing decisions about grievances. Appeals follow the
University organisational structure, with, for example, a student entitled to appeal the decision on
a complaint made to a Faculty/College Dean, to the Dean’s supervisor; viz., the Vice-Chancellor
and President. Staff complaints are handled in accordance with the Discipline of Academic,
Professional, Administrative, Library and Technical, Intermediate and Junior and Hourly Paid Staff Ordinance
(CFR 1.7.69). This Ordinance specifies procedures to be followed for the discipline of staff, their
right to appeal any decision, the operation of the Staff Conduct Committee (Staff Disciplinary
Committee) (CFR 1.7.88) and the appeals process. All such procedures are handled by the Human
Resources section.
Financial Governance
The financial governance of the University is overseen by the Finance and Investment Committee,
which is a committee of the Council. The University adheres to financial best practices, which are
guided by University finance policies, procedures and regulations. The annual financial report of
the University is made public in the Annual Report. Each year, the Council receives, considers
and approves the Annual Plan and Budget, which is submitted to Council with the endorsement
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of FIC. The University’s budget performance is monitored monthly, and reviewed by SMT at sixmonthly intervals. An annual budget evaluation takes place immediately after the end of the
financial year (CFR 1.7.89). The University undergoes financial audits by external auditors twice
a year and external auditors are rotated every three years. The development partners from Australia
and New Zealand that have Memoranda of Understanding with the University, require external
financial audit reports, carried out most recently by PricewaterhouseCoopers (PwC). The PwC
and other audit firms follow the International Financial Reporting Standards available online.
List of Attached Evidences
CFR 1.7.1
CFR 1.7.2
CFR 1.7.3
CFR 1.7.4
CFR 1.7.5
CFR 1.7.6
CFR 1.7.7
CFR 1.7.8
CFR 1.7.9
CFR 1.7.10
CFR 1.7.11
CFR 1.7.12
CFR 1.7.13
CFR 1.7.14
CFR 1.7.15
CFR 1.7.16
CFR 1.7.17
CFR 1.7.18
CFR 1.7.19
CFR 1.7.20
CFR 1.7.21
CFR 1.7.22
CFR 1.7.23
CFR 1.7.24
CFR 1.7.25
CFR 1.7.26
CFR 1.7.27
CFR 1.7.28
CFR 1.7.29
CFR 1.7.30
CFR 1.7.31
CFR 1.7.32
CFR 1.7.33
CFR 1.7.34
CFR 1.7.35
CFR 1.7.36
CFR 1.7.37
CFR 1.7.38
CFR 1.7.39
CFR 1.7.40
CFR 1.7.41

Policy on Policy Development
Tutorial Attendance Policy and Sanctions for Non-Compliance
Sample Course Outline and Sample Continuous Assessment Calculation
Academic Honesty Policy and Procedures
Sample Turnitin Report for Submitted Assignment
Assessment and Associated Regulations
Process for Moderation of Exams
Sample Minutes of School and Faculty Assessment Board Meeting that shows
Moderation Process
Quality of Teaching (QoT) Policy
Quality of Research (QoR) Policy
Sample Staff Review Submission that Highlights the Elements of QoT and QoR
Policies
Academic Staff Workload Policy
Sample School Workload
ToR for Faculty Executive Committee
ToR for Faculty Academic Standards & Quality Committee
ToR for Faculty Research Committee
Minutes of Faculty Executive Committee
Minutes of Faculty Academic Standards & Quality Committee
Minutes of Faculty Research Committee
Student Grievance Policy and Procedures
Sample Record of Student Grievance and How it was Resolved
Part B: Admission, Registration, Withdrawal & Auditing Regulations (part of
Undergraduate and Postgraduate Programme Requirements and Admission
Regulations)
Sample SAS Records on Admission, Registration, Withdrawal and Audits
Credit Points Policy
Credit Transfer Regulations
Sample Credit Transfer Application and Approved Transfer
Procedure for Student Records: Creation and Maintenance of Student Records
Procedure for Student Records (Operational Document)
Procedures for Enrolment: Admission
Procedures for Enrolment: Registration
Procedures for Enrolment: Change of Course or Program
Procedures for Enrolment: Request for Course Withdrawal
Procedures for Enrolment: Student Transfer
Flexi School Policy
Sample Report on Flexi School Courses submitted to TQC
Procedures for Student Fees: Payment of Fees
Sample Emails with Fee-related Details
Procedures for Completion: Completion of Program
Sample Completion Letter
Procedures for Assessment: Assignments
Procedures for Assessment: Tutorials
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CFR 1.7.42
CFR 1.7.43
CFR 1.7.44
CFR 1.7.45
CFR 1.7.46
CFR 1.7.47
CFR 1.7.48
CFR 1.7.49
CFR 1.7.50
CFR 1.7.51
CFR 1.7.52
CFR 1.7.53
CFR 1.7.54
CFR 1.7.55
CFR 1.7.56
CFR 1.7.57
CFR 1.7.58
CFR 1.7.59
CFR 1.7.60
CFR 1.7.61
CFR 1.7.62
CFR 1.7.63
CFR 1.7.64
CFR 1.7.65
CFR 1.7.66
CFR 1.7.67
CFR 1.7.68
CFR 1.7.69
CFR 1.7.70
CFR 1.7.71
CFR 1.7.72
CFR 1.7.73
CFR 1.7.74
CFR 1.7.75
CFR 1.7.76
CFR 1.7.77
CFR 1.7.78
CFR 1.7.79
CFR 1.7.80
CFR 1.7.81
CFR 1.7.82
CFR 1.7.83
CFR 1.7.84
CFR 1.7.85
CFR 1.7.86
CFR 1.7.87
CFR 1.7.88
CFR 1.7.89

Procedures for Assessment: Tests
Procedures for Assessment: Examinations
Procedures for Assessment: Application for Cross Credit
Sample Email from SAS with Examination Details
Scheme of Financial Delegations
Budget Policy and Budget Procedure
Finance and Investments Committee (FIC) Approved Annual Plan Timelines and
Template
Internal Funding Model
Financial Regulations
Terms of Reference for FIC
Sample Email with Budget-related Details
Extract of Council Minutes for Approval of the Budget
Sample Audit Report and Management Letter from PricewaterhouseCoopers (PwC)
Initial Assessment Undertaken by KPMG for the Seven Pillar Assessment
Report by the Technical Assistance from the EU on the Post Pillar Assessment
Recruitment & Appointment Procedures - Academic & Comparable Staff, Tutors &
Teaching Assistants
Recruitment & Appointment Procedures for Professorial Appointments
Recruitment & Appointment Procedures - I&J & PHP Staff
Sample Appointments Committee Meeting Minutes
Diversity, Equity and Inclusion Policy
Gender Policy
Code of Professional Conduct for Academic Staff
Sexual Harassment Policy
Staff Review - Academic & Professional Staff
Staff Review - Intermediate & Junior Staff Category
Staff Review - Hourly Paid Staff Category
Sample Staff Review Application
Discipline of Academic, Professional, Administrative, Library and Technical,
Intermediate and Junior and Hourly Paid Staff Ordinance
Appeals Procedure for Academic & Comparable Administrative, Library & Technical
Sample Staff Discipline and Staff Grievance Complaints and how these are being
Resolved
Whistleblowing Policy and Procedure
Flexible Learning Policy
Quality Matters Rubrics for Online & Blended Course Development
Quality Matters Audit Plan of Course Design
Sample Audit Reports from External Reviewers for Online Courses
Sample QMR Audit Reports for Online Course
Learning Design and Development Framework
USP ICT Services Management Framework
Terms of Reference for Audit and Risk Committee (ARC)
Internal Audit at USP: A Short Guide to the Service
The 2017 Annual Internal Audit Plan
Risk Management Policy
Reporting and Investigating Fraud & Financial Irregularities Policy
Sample Meeting Minutes of ARC
Sample Internal Audit Report
Ordinance Governing the Term of Office and Duties of the Visitor
Terms of Reference for Staff Conduct Committee
Annual Budget Evaluation
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Integrity and Transparency
CFR 1.8
The institution is committed to honest and open communication with the
Accrediting Commission; to undertaking the accreditation review process with seriousness and
candor; to informing the Commission promptly of any matter that could materially affect the
accreditation status of the institution; and to abiding by Commission policies and procedures,
including all substantive change policies.
Institutional Response:
The University has made a commitment to seek WSCUC accreditation, and intends to engage in
a systematic, transparent and sustained process towards achieving this goal. The University is
committed to complying with the Standards of Accreditation and Criteria for Review (CFR)
following the WSCUC policies, guidelines and expectations. The University will promptly
communicate to the Commission any matters that could substantially affect its
eligibility/accreditation status and disclose any and all information required by the Commission to
carry out its accrediting responsibilities. All documents produced for WSCUC as part of the
accreditation application including the Institutional Report are such that the University does not
intend to hide any limitations or issues that it is grappling with as it strives for its ambitious goal
to become an excellent university.
At the time of writing the Institutional Report, there were three formal statements that were signed
by both the Vice-Chancellor and President and the Pro-Chancellor and Chair of Council affirming
the University’s agreement to comply with WSCUC standards, policies and procedures. These are
signed statements submitted with the initial application (CFR 1.8.1), the eligibility application (CFR
1.8.2) and the application for accreditation (CFR 1.8.3).
In November 2015, the WSCUC Eligibility Review Committee (ERC) granted approval for the
eligibility application, and in January 2016, the University received the Action Letter on the Grant
of Eligibility. In February 2016, USP submitted the Application for Accreditation. Section 3 of
this report provides evidence of how USP has responded to each recommendation in the Eligibility
Action Letter. Having achieved Eligibility, the University has complied with the WSCUC
requirements for an Annual Report, and the first Annual Report submission to WSCUC was made
in May 2016 with subsequent submission in 2017 (CFR 1.8.4). It should be noted that there has
been no substantive change to USP Bachelors, Masters or Doctoral programmes, location,
campus, and so forth since the receipt of the Eligibility Status.
The University has established and sustained an honest and open communication with the
WSCUC Staff Liaison and Vice-President, Dr. Maureen Maloney. A number of Skype meetings
and email exchanges has taken place between Dr. Maloney, the USP Accreditation Liaison Officer
(ALO) and the Accreditation Project Coordinator (APC). These exchanges were primarily to
clarify and gain a deeper understanding of the Standards of Accreditation and CFR. Dr. Maloney
gave a ‘USP Seeking Accreditation’ presentation by video conferencing to the Council members
at the May Council Meeting of 2016, held in Samoa. She also visited USP Laucala Campus from
11 to 14 October, 2016. The purpose of the visit was to allow Dr. Maloney to establish an
understanding of USP and the Pacific contexts, and to see how USP is placed in relation to the
WSCUC standards of accreditation and CFR. Members of USP have participated in WSCUC
Academic Resource Conferences at various times to gain insights into the WSCUC region and best
practices. The University’s honest and open communication with WSCUC was demonstrated
when the Vice-President (Administration) (VPA), former ALO, left the University at short notice.
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USP immediately notified WSCUC of his departure (CFR 1.8.5) and appointed a replacement
ALO.
The University’s commitment to the accreditation process is evidenced by the appointment of a
senior leader (initially the VPA and subsequent to his departure, the DVC LTSS) to oversee
accreditation, and a WSCUC Accreditation Project Coordinator (APC) to support the ALO and
coordinate the process. The University also committed a substantial budget of FJ$100K/year
from its Strategic Plan funds from 2015 to 2017, and an additional recurrent budget of FJ$607K
in 2018. This allowed the ALO and APC to travel to all but the most remote regional campuses
to raise awareness of WSCUC accreditation and their role in the process, and to gather information
of regional issues needing attention. The University also established Working Groups for each of
the four Standards to develop a shared understanding of the CFR and identify evidence (CFR
1.8.6).
The University submitted a Letter of Intent to WSCUC on 21 September, 2017. This document
outlined the University’s response to the Eligibility Action Letter; the preparation for the self-study
process; intended outcomes of the review process; any changes in leadership, ownership or
governance; and financial standing.
The University held a Mock Seeking Accreditation Visit (Mock SAV) from 13 to 16 November,
2017. This visit was organised as closely as possible to simulate the actual SAV1. The University
engaged in this process with seriousness and candour and strove to present the current status of
USP honestly and accurately to the Mock SAV team members.
List of Attached Evidences
CFR 1.8.1
CFR 1.8.2
CFR 1.8.3
CFR 1.8.4
CFR 1.8.5
CFR 1.8.6

Signed Statement Submitted for the Initial Application (Stipulations by the ViceChancellor & President and Pro-Chancellor & Chair of Council)
Signed Notification of Intent to Apply for Eligibility
Signed Application of Accreditation
WSCUC Annual Reports (2016 & 2017)
Letter of Notification for Change in Accreditation Liaison Officer
Membership for WSCUC Working Groups
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Standard One: Synthesis/Reflections
1. After completing this analysis, what are the 2 or 3 most important issues that should be
emphasized in the review under this Standard?
a. As noted in this part of the Institutional Report, The University of the South Pacific is a
mature institution, with a nearly 50-year history of educational provision. During that time,
the University has expanded to 14 campuses and 10 centres. This gives additional
responsibility to the University to meet the needs and expectations of its highly diverse
member countries;
b. During its development, the University has expanded its course and programme offerings
greatly, and invested heavily in technologies including digital technologies to support its
core business. The scope and scale of this development increase expectations on the
University to ensure that appropriate support is in place for staff, students and all
University personnel in this rapidly changing environment;
c. There are broader factors that can impinge on the way the University goes about its
business given the unique makeup of the University Council. This grouping includes very
senior government officials (e.g., Ministers of Education), leading to a possible conflict
between national priorities and the University’s interest. However, there are processes for
negotiations, should a conflict of this nature arise.
2. Looking overall at the quality and effectiveness of the institution’s data gathering processes
and its systems to support the review process, what are institutional strengths?
1. A key strength of the University is the maturity of the systems that are in place for the
collection of institutional data (financial, enrolment, completions, etc.), which it utilises in
planning, resourcing and evaluating its operational and educational success;
2. The University has a substantial cohort of policies, procedures and plans, in particular a
comprehensive Strategic Plan and associated operational plans, which are used to inform
its direction, governance and operation.
3. Looking again at the overall quality and effectiveness of the institution’s data gathering
processes and systems, what are areas to be addressed or improved in the foreseeable
future?
a. The University could optimise the use of the wealth of available data to inform its planning,
resourcing, operations and assist in the achievement of the educational outcomes;
b. A number of University policies and procedures are awaiting review, and a number of new
polices need to be developed or approved by appropriate committees, and implemented
and monitored (e.g., the Staff Complaints and Grievance Policy). The University has approved
a Policy on Policy Development, which will guide this review and development. Furthermore,
a Policy Library was revamped to enable policies and related documents to be readily
accessible to the University community and members of the public.
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Standard Two: Achieving Educational Objectives Through Core Functions
The institution achieves its purposes and attains its educational objectives at the institutional and program level
through the core functions of teaching and learning, scholarship and creative activity, and support for student learning
and success. The institution demonstrates that these core functions are performed effectively by evaluating valid and
reliable evidence of learning and by supporting the success of every student.

Teaching and Learning
CFR 2.1
The institution’s educational programs are appropriate in content, standards of
performance, rigor, and nomenclature for the degree level awarded, regardless of mode of delivery.
They are staffed by sufficient numbers of faculty qualified for the type and level of curriculum
offered.
Guideline:
The content, length, and standards of the institution’s academic programs conform
to recognized disciplinary or professional standards and are subject to peer review.
Institutional Response:
The University offers Bachelors, Masters and Doctoral degree programmes through its three
Faculties/Colleges, namely Faculty of Arts, Law and Education, Faculty of Business and
Economics and the Faculty of Science, Technology and Environment. The programmes offered
by the University are based on The Association of Commonwealth Universities nomenclature and
USP awarded degrees are designated as S. Pac. (e.g., BSc S. Pac.). All degree programmes are based
upon recognised higher education fields of study, and conducted at levels of quality and rigour
appropriate to the degrees offered. The University also offers non-degree programmes that bear
academic credits such as Certificates, Diplomas, Postgraduate Certificates and Diplomas, and
Graduate Certificates in a range of disciplines.
The Bachelor’s degree programmes are normally three to five years in length, depending on the
number of courses and credit points9 stipulated to be completed by students. A comparison of
the credit points with credit hours and the duration of USP and US undergraduate degrees is
provided in CFR 2.1.1. Certificate and Diploma programmes are usually one to two years in length,
and are either taken as exit qualifications or as a pathway to Bachelor’s programmes. The
Postgraduate Certificate and Diploma programmes are normally six months to one year in length.
The Master’s and Doctoral programmes are typically two- and three-years in duration, respectively.
Students are normally admitted into Master’s programmes upon completion of a Postgraduate
Diploma, and upon completion of a Master’s degree, students are normally admitted to the
Doctoral programme.
The degree and non-degree programmes are pegged to Levels 7 to 10 in the Fiji Qualifications
Framework (FQF, CFR 2.1.2), which is aligned to the Australian Qualifications Framework (AQF,
CFR 2.1.3) and New Zealand Qualifications Framework (NZQF, CFR 2.1.4). The FQF Levels
are informed by explicit descriptors or characteristic outcomes of learning with a specified standard
of performance for each level (CFR 2.1.5). In gaining recognition and registration from the Fiji
Higher Education Commission (FHEC), the University must ensure that programmes are
achieving the expected outcomes for the respective levels they are pegged at. A comprehensive
summary of the structure, requirements, and credit points and hours for undergraduate and
9

Two USP credit points are equivalent to one credit hour.

32
32

postgraduate degree and non-degree programmes can be seen as CFR 2.1.6. The entire listing of
USP programmes is published annually in the Handbook & Calendar (CFR 2.1.7), and on the USP
website.
The University offers programmes and courses in flexible modes of study [face-to-face (F), online
(O), blended (B) and print (P)] and attempts to achieve equivalent outcomes of learning, content,
rigour and standards of performance for programmes and courses, regardless of mode of study.
The learning outcomes for courses are the same for all modes of offering. There are equivalent
learning and teaching activities and assessments, which are modified according to their
appropriateness for the mode. This is evidenced through the course outlines of the same courses
offered in different modes (CFR 2.1.8). Whilst not all programmes offer 50% or more of the
courses via flexible mode or by a distance (O & P modes), there are numerous individual courses
that are offered in flexible modes and at a distance. A breakdown of programmes and the
percentage of courses being converted to flexible or online modes is presented in CFR 2.1.9.
Consistency across programmes and courses regardless of mode, will be enhanced by the
implementation of the Flexible Learning Policy (CFR 2.1.10), which was approved by Senate 3
meeting of 2017. This Policy provides the parameters for the adoption and integration of flexible
learning and teaching at USP, is aligned with its Learning and Teaching Policy (CFR 2.1.11), and
recognises the University’s regional and distributed nature. The Policy is clear that the University
does not favour any mode of delivery, and seeks to ensure the same learning outcomes are achieved
regardless of location or mode of delivery. The implementation of this Policy will be monitored
through the Teaching Quality Committee.
The generic standards of performance that need to be developed and assessed for all USP students
during and at the completion of each academic year are informed by the Rubrics for USP Graduate
Outcomes (CFR 2.1.12). The standards range from Benchmark (B) to Milestone (M) to Capstone
(C) for each criterion, from first to final years of study. In addition, the Programme Graduate
Outcomes Rubrics provide discipline or profession-specific standards of performance required to
be developed and assessed at each year of study for a particular degree programme. A sample of
Programme Graduate Outcomes Rubrics is provided as CFR 2.1.13. Programme Graduate
Outcomes Rubrics are informed by a number of sources. These include professional accrediting
bodies, external programme reviews (refer to CFR 2.7), feedback from Programme Advisory
Committees (PAC) and Campus Advisory Committees (CAC) (CFR 2.1.14), employers and other
stakeholders. The programme development and revision processes require that advice, guidance
and/or feedback is solicited from the stakeholders that assist the University in developing and
offering programmes at the level expected of the graduates of a programme. Similarly, the
University ensures that students have met certain standards of performance by eliciting feedback
through PAC meetings and stakeholder consultations (CFR 2.1.15); and through interviews with
graduates and their employers during the programme accreditation visits (CFR 2.1.16). This
feedback is subsequently used in the programme review process.
Rigour of programmes and courses is achieved through a systematic quality assurance process,
which regulates the programme and course approvals. This process begins at the discipline and
programme levels and goes through to School Boards of Studies, Faculty Academic Standards and
Quality Committees, the Academic Programmes Committee, Senate and Council (CFR 2.1.17).
These committees require evidence that programme and course development or revision is in line
with benchmarked courses and programmes at comparative universities, and the requirements of
relevant accrediting bodies (for programmes seeking accreditation) (CFR 2.1.18).
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Quality delivery of programmes and courses is assured by appropriately qualified academic
staff/faculty and support staff in sufficient numbers. In 2016, there were 425 qualified academic
staff/faculty and 245 comparable (now professional) staff who supported the type and level of
curriculum offered (CFR 2.1.19). CFR 2.1.20 provides the academic staff (faculty)/student ratio
for each School within the three Faculties/Colleges.
List of Attached Evidences
CFR 2.1.1
CFR 2.1.2
CFR 2.1.3
CFR 2.1.4
CFR 2.1.5
CFR 2.1.6
CFR 2.1.7
CFR 2.1.8
CFR 2.1.9
CFR 2.1.10
CFR 2.1.11
CFR 2.1.12
CFR 2.1.13
CFR 2.1.14
CFR 2.1.15
CFR 2.1.16
CFR 2.1.17
CFR 2.1.18
CFR 2.1.19
CFR 2.1.20

Position paper by Prof. Keith Roberts on Comparing USP Credit Points to US Credit
Hours
Fiji Qualifications Framework
Australian Qualifications Framework
New Zealand Qualifications Framework
Fiji Qualifications Framework Level Descriptors (Levels 7 – 10)
Table on the Structure of the Undergraduate and Postgraduate Qualifications
Listing of USP Degree & Non-Degree Programmes bearing Academic Credits
(Handbook & Calendar, 2018, p. 95-170)
Course Outlines of Particular Courses in Different Modes
Breakdown of Programmes and the Percentage of Conversion to Flexible or Online
modes
Flexible Learning Policy
Learning and Teaching Policy
USP Graduate Outcomes Rubrics
Sample Programme Graduate Outcomes Rubrics
Terms of References for PAC and CAC
Sample PAC and Stakeholder Consultation Meeting Minutes that Demonstrate
Feedback from Stakeholders
Sample Accreditation Visit Report & Sample Visit Schedule
Academic Approval for Courses and Programmes
Sample Programme Development Proposal
Breakdown of Academic Staff/Faculty (Annual Report 2016 (p. 23))
Composition of Academic Staff/Faculty per School vs Enrolment Numbers and
Faculty/Student Ratios
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Teaching and Learning
CFR 2.2
All degrees—undergraduate and graduate—awarded by the institution are clearly
defined in terms of entry-level requirements and levels of student achievement necessary for
graduation that represent more than simply an accumulation of courses or credits. The institution
has both a coherent philosophy, expressive of its mission, which guides the meaning of its degrees
and processes that ensure the quality and integrity of its degrees.
Institutional Response:
The University’s entry level requirements for undergraduate and postgraduate degree programmes
are identified as admission requirements in the Undergraduate and Postgraduate Programme Requirements
and Admission Regulations (CFR 2.2.1, p. 422-448,), which is published annually in the Handbook
and Calendar. The levels of student achievement necessary for graduation in terms of courses and
credits are also specified in this Regulation as programme requirements (p. 422-425 and 435-440).
Special admission and programme requirements for specific programmes are provided in the
Faculty Programme Listing (also available via the Handbook & Calendar, refer to CFR 2.1.7). The
admission requirements include stipulations for the three-year; three-and four-year prescribed; and
four- and five-year combined Bachelor degree programmes for the various member countries,
regional education providers, and Academic Equivalencies Guidelines for international applicants.
The meaning of USP degrees (Bachelors, Masters and Doctoral programmes) is guided by a clearly
articulated set of graduate attributes and expected student learning outcomes at the institutional
(Graduate Outcomes), programmatic (Programme Graduate Outcomes), and course (Course
Learning Outcomes) levels. The University expects that the academic programmes and cocurricular activities will promote the development of the following attributes in all its graduates:






Academic Excellence;
Intellectual Curiosity & Integrity;
Appreciation of the Cultures of the Pacific Islands;
Capacity for Leadership & Working with Others; and
Cross-cultural Competencies.

These attributes have been converted into seven measurable Graduate Outcomes at the
undergraduate level. The seven USP Graduate Outcomes at the undergraduate level have been
mapped onto the five WSCUC Core Competencies, and consequently achievement of the USP
Graduate Outcomes will enable the attainment of the WSCUC Core Competencies (refer to CFR
2.2a). The generic USP Graduate Outcomes together with discipline-specific Programme
Graduate Outcomes define the University’s expectations as to what any USP graduate will be able
to do at or near graduation. Thus, the meaning of a USP degree can be translated as the
demonstration of a unique set of competencies at the expected level of performance by USP
students at or near graduation.
The quality of USP degrees can be demonstrated by the alignment of the outcomes at different
levels with appropriate teaching, learning and co-curricular activities, and fit-for-purpose
assessments as shown in Figure 2.2.1. This alignment provides a framework for developing and
achieving the expected outcomes through a variety of activities and appropriate assessments. The
University recognises the need for ongoing alignment work and continues to provide opportunities
for academic staff/faculty for refining alignment to achieve USP and Programme Graduate
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Outcomes optimally (refer to CFR 2.4). The assessment of student learning outcomes for USP
degree programmes is developmental in nature at the benchmark, milestone and capstone levels.
The resultant capstone outcome is the accumulation of experiences across the degree, rather than
just the measurement of student learning in a particular course(s).
Figure 2.2.1: Alignment and Achievement of Student Learning Outcomes for Undergraduate Degree Programmes
at USP
USP Graduate Attributes

Conversion
of the
attributes
into
measurable
outcomes

Academic excellence
Intellectual curiosity and integrity
Capacity for leadership and working with others
Appreciation of the cultures of the Pacific Islands
Cross-cultural competencies

USP Graduate Outcomes (Undergraduate)

Alignment of
the outcomes
at different
levels with
activities and
assessments to
achieve the
graduate
outcomes and
in turn the
graduate
attributes

Communication
Creativity
Critical thinking and quantitative reasoning
Ethics
Pacific consciousness
Professionalism
Teamwork
Programme Graduate Outcomes (PGOs)
Discipline- or Profession-specific programmes outcomes at undergraduate level
Course Learning Outcomes (CLOs)
Expected outcomes of a course at undergraduate level (for coursework based
programmes)

Institutional
Level
Outcomes

Programme
Level
Outcomes
Course
Level
Outcomes

Course Teaching and Learning and Co-Curricular Activities and Assessments

The alignment and achievement of outcomes at various levels is supported by a number of
regulatory mechanisms that ensure the integrity of USP degrees as shown in Figure 2.2.2. These
include links to external quality assurance organisations and frameworks, such as accrediting and
professional bodies, external reviewers and advisors, and national qualifications frameworks (such
as Fiji Qualifications Framework). These validate the quality of the degree programmes offered.
In addition, the integrity of USP degrees is maintained through a number of internal quality
assurance processes, for example programme development, revision and approval processes;
moderation10 of examination papers; and adherence to policies and regulations. These include:
Academic Honesty Policy (CFR 2.2.2) and Regulations Governing Academic Misconduct (CFR 2.2.3);
Academic Progress Regulations (CFR 2.2.4), Assessment and Associated Regulations (CFR 2.2.5); and
Undergraduate and Postgraduate Programme Requirements and Admission Regulations (CFR 2.2.1), which
includes Admission, Registration, Withdrawal and Auditing Regulations.

10

Moderation is a process of cross-checking of examination scripts and results by academic peers in a particular Discipline.
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Figure 2.2.2: External and Internal Regulatory Mechanism that Ensure Integrity of USP Degrees

National
Qualifications
Frameworks
External
Reviewers and
Advisors

Accrediting and
Professional
Bodies

Internal Quality
Assurance
Processes

Alignment and
Achievement of
Outcomes at USP

USP Policies and
Regulations

The meaning of USP degrees and processes that ensure the quality and integrity of these degrees
are informed by the. University Vision and Mission, which are expressed in the Strategic Plan
2013-2018, the Learning and Teaching Plan (CFR 2.2.6), and the Learning and Teaching Policy (CFR
2.2.7).
List of Attached Evidences
CFR 2.2.1
CFR 2.2.2
CFR 2.2.3
CFR 2.2.4
CFR 2.2.5
CFR 2.2.6
CFR 2.2.7

Undergraduate and Postgraduate Programme Requirements and Admission
Regulations (2018 Handbook & Calendar, p. 422-448)
Academic Honesty Policy
Regulations Governing Academic Misconduct
Academic Progress Regulations
Assessment and Associated Regulations
Learning and Teaching Plan 2017-2018
Learning and Teaching Policy
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Teaching and Learning
CFR 2.2a
Baccalaureate programs engage students in an integrated course of study of
sufficient breadth and depth to prepare them for work, citizenship, and life-long learning. These
programs ensure the development of core competencies including, but not limited to, written and
oral communication, quantitative reasoning, information literacy, and critical thinking. In addition,
baccalaureate programs actively foster creativity, innovation, an appreciation for diversity, ethical
and civic responsibility, civic engagement, and the ability to work with others. Baccalaureate
programs also ensure breadth for all students in cultural and aesthetic, social and political, and
scientific and technical knowledge expected of educated persons. Undergraduate degrees include
significant in-depth study in a given area of knowledge (typically described in terms of a program
or major).
Guideline:
The institution has a program of General Education that is integrated throughout
the curriculum, including at the upper division level, together with significant in-depth study in a
given area of knowledge (typically described in terms of a program or major).
Institutional Response:
The University’s baccalaureate (undergraduate degree) programmes are determined by generic as
well as discipline-specific educational outcomes. The generic outcomes, which provide the
guidelines for integrating general educational knowledge, skills and dispositions into each level of
the programme are stated in the USP’s Graduate Attributes and Outcomes. These Graduate
Attributes and Outcomes demonstrates the University’s commitment to developing students who
are equipped for professional life, higher degree studies, entrepreneurship, citizenship and lifelong
learning. The University does not use the terminology of ‘general education’ but employs an
approach to general education, which integrates the outcomes of general education into courses
in each level of a programme. This approach to general education is recognised as one of the
approaches to general education as defined by the WSCUC Handbook of Accreditation 2013 Revised
(p. 50). In this approach to general education, generic outcomes are developed and achieved
progressively through alignment of course learning outcomes, teaching and learning activities, and
assessments for individual courses and USP Graduate Outcomes.
As noted in CFR 1.2, the seven USP Graduate Outcomes, their definitions and corresponding
rubrics were reviewed in 2017 after extensive consultation throughout the University, particularly
with academic staff/faculty at various levels. The review process also considered the WSCUC
Core Competencies to identify synergies between these competencies and the USP Graduate
Outcomes (CFR 2.2a.1). As a result of the review process, synergies between the modified version
of the USP Graduate Outcomes and the WSCUC Core Competencies are more apparent as shown
in Table 2.2a.1. In particular, the addition of ‘Quantitative Reasoning’ competency to the ‘Critical
Thinking’ outcome has committed the University to more systematic attention to the development
of this competency for USP graduates. The modified Graduate Outcomes were approved by the
University Senate at its second meeting in 2017 and are now being utilised in the alignment process.
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The modified Graduate Outcomes are available on the LTSS website and are as follows:
1. Communication: Graduates will be able to communicate ideas clearly and persuasively in
structured formats using language and other modes of communication that are appropriate
for context, audience and specific disciplinary conventions
2. Creativity: Graduates will extend boundaries of current knowledge in a particular discipline
or profession
3. Critical Thinking and Quantitative Reasoning: Graduates will be able to evaluate multiple
perspectives and arrive at a reasonable independent judgement based on evidence
4. Ethics: Graduates will demonstrate a commitment to high ethical standards in scholarly,
professional and socio-cultural practices
5. Pacific Consciousness: Graduates will recognise the cultural heritage and diversity of Pacific
societies for sustainable development in a contemporary environment
6. Professionalism: Graduates will demonstrate the ability to carry out tasks to acceptable
standards within their profession and occupations
7. Teamwork: Graduates will work together in a respectful and collaborative manner to
complete tasks within teams to achieve an outcome.
Table 2.2a.1: A Comparison of USP Graduate Outcomes and WSCUC Core Competencies
USP Graduate Outcomes

Comments

Communication
(Rubric: CFR 2.2a.2)

Corresponding
WSCUC Core
Competency
Written Communication
Oral Communication

Creativity
(Rubric: CFR 2.2a.3)
Critical Thinking and
Quantitative Reasoning
(Rubric: CFR 2.2a.4)

Critical Thinking
Information Literacy
Quantitative Reasoning

The USP Critical Thinking outcome now includes
Quantitative Reasoning. Both USP outcome and
WSCUC competencies include reasoning, evidence,
making judgements and an open disposition (USP
“multiple perspectives” & WSCUC “open –minded”).

Ethics
(Rubric: CFR 2.2a.5)

Information Literacy

Both emphasise context, genre, purpose and audience
as measures of effective communication. The rubrics
for the Communication outcome and the WSCUC
Written and Oral Communication competencies both
draw attention to structure and the possible use of ICT
in communication.

The rubrics for Critical Thinking also include
Information Literacy. Both USP outcome and WSCUC
competencies emphasise locating, organising and
evaluating sources and their appropriate use.
WSCUC does not have Ethics as a stand-alone
competency, but the WSCUC competency of
Information Literacy includes the ability to use
information “ethically and legally”, while the USP
definition of Ethics mentions ethical conduct in
“scholarly, professional and socio-cultural practices”

Pacific Consciousness
(Rubric: CFR 2.2a.6)
Professionalism
(Rubric: CFR 2.2a.7)
Teamwork
(Rubric: CFR 2.2a.8)

There are systematic processes in place for documenting and communicating the ways in which
the USP Graduate Outcomes are integrated into the programmes and courses. The generic USP
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Graduate Outcomes and discipline-specific Programme Graduate Outcomes have been aligned to
the Course Learning Outcomes in courses at each level of the programme. This alignment is
demonstrated through a curriculum mapping exercise using relevant rubrics for the generic and
specific outcomes. These rubrics consist of the criteria and expected standards of performance
that need to be developed in each programme. The curriculum maps provide broad indicators of
the level at which USP Graduate Outcomes and Programme Graduate Outcomes are embedded
into a particular course. To provide a more nuanced understanding of how each of these outcomes
inform the Course Learning Outcomes and assessments, a programme-wide alignment table is
being introduced to complement the curriculum maps. At the course level, Course Learning
Outcomes are aligned to teaching and learning activities and assessments, which, in turn, feed back
into USP Graduate Outcomes and Programme Graduate Outcomes. A demonstration of this
alignment is required in the course outlines of individual courses in each programme. Performance
in assessments is used to measure the extent to which the generic and discipline-specific outcomes
are being achieved. CFR 2.2a.9 provides a sample of Programme Graduate Outcomes,
corresponding rubrics, curriculum map, course outlines and assessments are provided to
demonstrate the way in which the development and attainment of generic and specific outcomes
are integrated into the programmes and courses.
The USP Graduate Outcomes are reinforced by the facets of a complementary framework called
the Research Skills Development (RSD) framework (CFR 2.2a.10). A number of facets of the
RSD overlap with the USP Graduate Outcomes as is demonstrated by the mapping exercise that
has been carried out to show their complementary relationship (CFR 2.2a.11). The development
of Graduate Outcomes such as Communication, Critical Thinking and the associated skill of
Problem Solving, and Information Literacy is also supported and informed by the embedding of
the RSD framework into courses and this helps to facilitate a precise assessment of research-related
competencies. The standards of performance identified in this framework include competencies
such as being able to interpret information, use language appropriate for context, and generate
questions. All of these competencies are crucial for civic and professional responsibilities as well
as future academic careers. In this way, the embedding of the RSD framework directly contributes
to the broader educational abilities of USP students. CFR 2.2a.12 shows how the facets of the
RSD framework inform the assessment rubrics in particular courses within a programme. This is
another way in which certain courses contribute to the achievement and measurement of USP
Graduate Outcomes.
Additionally, the University requires that all undergraduate students complete four generic courses,
which provide them with a foundation for development of some of the general education
competencies identified in USP Graduate Outcomes. In 2011, the University introduced four
mandatory generic courses that introduce first and second year students to ICT, information
literacy, academic writing, ethics and Pacific consciousness-related competencies. These courses
are Communications and Information Literacy (UU100), English for Academic Purposes
(UU114), Ethics and Governance (UU200), Pacific Worlds (UU204). The course outlines and
sample assessments for the UU courses show how these courses introduce students to generic
USP Graduate Outcomes (CFR 2.2a.13). The foundation that these courses establish is built on
by discipline-based courses within a particular programme. The UU courses along with selected
undergraduate courses across disciplines have been identified for the implementation the of RSD
framework (CFR 2.2a.14). CFR 2.2a.15 provides examples of assessment rubrics based on the
RSD framework.
In the specific area of numeracy, USP has introduced the mandatory Online Mathematical
Diagnostic Tool (OMDT, CFR 2.2a.16) across the University to all first year students in 2017. The
purpose of this diagnostic tool is to diagnose any numeracy gaps that students may have and assist
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them in bridging those gaps. The OMDT has two parts, the online test and the online remedial
activities. There two OMDT courses; one purpose-designed for Science students and one for
non-Science students. In the area of English language proficiency, the University SMT approved
the roll out of a revision of a previously offered diagnostic test, the English Language Skills
Assessment (ELSA), from Semester 1 of 2018. Similar to the OMDT, the ELSA has two parts,
the online test and the online remedial support for the various components of the ELSA (reading,
listening, & writing). Both the OMDT and ELSA are provided free of charge, and are required
before entry into the second year of study.
Furthermore, attention to broader social, civic, ethical and cultural values that recognise the unique
Pacific contexts is also provided in a range of targeted courses in different academic disciplines.
For example, while UU200 develops generic ethics competencies, professional ethics
competencies are also incorporated in courses from relevant disciplines such as Engineering,
Computing, Law, and Accounting. Some of these courses have been modified in response to
requirements of accrediting bodies that prescribe expectations for programmes undergoing
accreditation. For instance, the Australian Computer Society that accredits the two professional
programmes, namely Bachelor of Net-Centric Computing (recently renamed as Bachelor of
Networks and Security) and Bachelor of Software Engineering required the inclusion of ‘more
active learning and assessment of computer ethics’. As a result, curriculum mapping was carried
out to identify courses that could develop and assess ethics. Professional programmes at the
University such as Bachelor of Engineering, Bachelor of Laws, Bachelor of Software Engineering
and Bachelor of Net-Centric Computing, all are also required to develop non-technical but
discipline-related competencies such as project management, teamwork, professionalism and
financial literacy (CFR 2.2a.17).
Most USP undergraduate programmes either have a capstone course or a combination of courses
that develop and assess capstone outcomes. Data from these courses provide informative
evidence the extent to which the learners have attained both generic and discipline-specific
outcomes. An example of capstone course is provided as CFR 2.2a.18.
List of Attached Evidences
CFR 2.2a.1
CFR 2.2a.2
CFR 2.2a.3
CFR 2.2a.4
CFR 2.2a.5
CFR 2.2a.6
CFR 2.2a.7
CFR 2.2a.8
CFR 2.2a.9
CFR 2.2a.10
CFR 2.2a.11
CFR 2.2a.12
CFR 2.2a.13
CFR 2.2a.14
CFR 2.2a.15
CFR 2.2a.16
CFR 2.2a.17
CFR 2.2a.18

Report that Demonstrates the Process for Revision of the USP Graduate Outcomes
USP Graduate Outcome: Communication Rubric
USP Graduate Outcome: Creativity Rubric
USP Graduate Outcome: Critical Thinking and Quantitative Reasoning Rubric
USP Graduate Outcome: Ethics Rubric
USP Graduate Outcome: Pacific Consciousness Rubric
USP Graduate Outcome: Professionalism Rubric
USP Graduate Outcome: Teamwork Rubric
Sample Programme Graduate Outcomes, Corresponding Rubrics, Curriculum Map,
Course Outlines and Assessments
RSD Framework
Mapping of RSD Facets with USP Graduate Outcomes
Programme Level Mapping of RSD Skills
Course Outlines for Generic (UU) Courses and Sample Assessment Materials
Implementation of RSD in Selected Courses
Sample Assessments Rubrics that are based on the RSD Framework
Details on OMDT
Sample Courses Showing the Development of Non-technical but Discipline-Related
Competencies
Sample Capstone Course Materials
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Teaching and Learning
CFR 2.2b
The institution’s graduate programs establish clearly stated objectives
differentiated from and more advanced than undergraduate programs in terms of admissions,
curricula, standards of performance, and student learning outcomes. Graduate programs foster
students’ active engagement with the literature of the field and create a culture that promotes the
importance of scholarship and/or professional practice. Ordinarily, a baccalaureate degree is
required for admission to a graduate program.
Guideline:
Institutions offering graduate-level programs employ, at least, one full-time faculty
member for each graduate degree program offered and have a preponderance of the faculty
holding the relevant terminal degree in the discipline. Institutions demonstrate that there is a
sufficient number of faculty members to exert collective responsibility for the development and
evaluation of the curricula, academic policies, and teaching and mentoring of students.
Institutional Response:
The Strategic Plan 2013-2018 identifies research and internationalisation as priorities for the
institution and has clearly articulated Objectives and Initiatives that focus on the success of
postgraduate students,11 increase in staff supervisory capacity and capability, improvement in the
postgraduate experience at USP and enhancement of resource availability (CFR 2.2b.1).
The distinctiveness of transition to postgraduate study is reflected in a dedicated Postgraduate
Research Handbook 2017-2018 (CFR 2.2b.2), which spells out the expectations of postgraduate
studies, clarifies procedural matters and identifies key steps and processes to be followed by
postgraduate students and supervisors alike. This Handbook (p. 23-25) identifies transferable skills
that postgraduate students are expected to develop and demonstrate at or near completion of their
studies. These five transferable skills highlight the scholarly and research-focused culture of
postgraduate study and the personal, social, and ethical values that need to be developed alongside
the intellectual attributes. They are:
1.
2.
3.
4.
5.

Research and Scholarly Thinking;
Information Literacy;
Personal and Intellectual autonomy;
Ethical, Social and Professional Understanding; and
Communication.

The scholarly attributes and emphasis on personal and intellectual autonomy emphasise the
distinctive nature of postgraduate studies but at the same time, all five transferable skills build on
the Graduate Outcomes developed and attained through the undergraduate programmes. The
University is currently reviewing these generic transferable skills and developing plans to conduct
a comprehensive mapping of competency development at the postgraduate level.
In order to enable attainment of this set of skills, the University offers a wide range of researchbased postgraduate study opportunities. The University has stipulated a clear set of admission
requirements through the Undergraduate and Postgraduate Programme Requirements and Admission
Regulations (CFR 2.2b.3), which help to delineate between undergraduate and postgraduate study.
The University has a developed a well-defined set of requirements for Masters and Doctoral
11

At USP, Postgraduate is equivalent to the US term, Graduate
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studies, which highlight their distinctiveness from undergraduate programmes, and ensure that a
more advanced level intellectual inquiry is undertaken by the students (CFR 2.2b.3, p. 110-118).
A Master’s degree programme is two years in duration and worth 120 credit points. Master’s
programmes can be taken as Course Work only, Course Work and Supervised Research Project
(SRP), or Master’s by Thesis only. The degree of Master is normally taken after an appropriate
Postgraduate Diploma qualification. Postgraduate research pathways to the Doctorate are through
a Masters (Thesis-only) or through a Directed Research Project (DRP) from a Master’s by
Coursework as shown in CFR 2.2b.2 (p. 15). The need for a student to have undertaken at least
some independent research at Master’s level helps to protect the integrity of doctoral programme.
The admission criteria and the requirements for the Doctor of Philosophy (PhD) are stated in
CFR 2.2b.3 (p. 112-118). The normal period for candidature for the PhD programme is three
years of full-time study (with a maximum of five years) and six years of part-time study (with a
maximum of seven years). The PhD programme is by Full-thesis and can be taken at USP or
through Joint PhD (Cotutelle) programmes with another research-intensive university (CFR
2.2b.4). The University also recognises PhD thesis by publication. There is no initial two year
taught component of the PhD programme at USP as in most US universities since the University
follows the British model for PhDs.
The examination of a PhD thesis is carried out by the appointment of three examiners, one being
an internal examiner, and the other two from external institutions. The examination of the
Master’s thesis is done by two examiners, one being an internal and the other being an external
examiner. If the University lacks the required expertise to examine either Master or PhD thesis,
the relevant Faculty Research Committee (FRC, CFR 2.2b.5) appoints all external examiners. The
FRC receives and reviews the examiners’ reports (CFR 2.2b.6) and makes recommendations to
the University Research Committee (CFR 2.2b.7), which decides on the award of the degree.
To ensure high quality intellectual inquiry at the postgraduate level, the University is committed to
supervision of research students being undertaken by staff that are trained and adequately qualified
for supervision. The list of current Masters and PhD students and their current supervisors, the
supervisors’ academic disciplines and level of academic qualification is shown in CFR 2.2b.8. This
indicates that there are sufficient qualified staff with expertise provided for postgraduate students
in each School. The University believes that good research is a product of good researchers,
resources and support. It therefore aims to provide an optimum standard of supervision to
research students. The USP Postgraduate Research Handbook (page 26 to 28) articulates the roles
and responsibilities of supervisors. The criteria for and process of appointing supervisors is
detailed in the Postgraduate Research Supervision Policy (CFR 2.2b.9). The University recently launched
a Postgraduate Research Portal (CFR 2.2b.10), which provides a mechanism for communication
between students and supervisors, Schools, Faculties/Colleges and the Research Office from
enrolment right through to graduation. This portal intended to improve the quality of the
experience of postgraduate students, their progress and completion rates for the University as a
whole.
The University fosters a postgraduate research culture through multiple approaches at the
Institutional and Faculty/College levels. These include Postgraduate Research Forum; annual
Research Office Scholars Evening (2017, 2016, and 2015); Postgraduate Seminars and
Orientations; Writing Workshops; and Guidelines for Authorships. A number of scholarships are
also available to postgraduate students to achieve timely completion of studies. There is also some
funding available to assist graduates to attend conferences, which helps to initiate them into the
discipline community of enquiry.
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List of Attached Evidences
CFR 2.2b.1
CFR 2.2b.2
CFR 2.2b.3
CFR 2.2b.4
CFR 2.2b.5
CFR 2.2b.6
CFR 2.2b.7
CFR 2.2b.8
CFR 2.2b.9
CFR 2.2b.10

USP Strategic Plan 2013-2018 (p. 25)
2017-2018 Postgraduate Research Handbook
Undergraduate and Postgraduate Programme Requirements and Admission
Regulations
Joint PhD (Cotutelle) Programme Policy
Terms of Reference for Faculty Research Committee
Sample Masters and PhD Examiners’ Reports
Terms of Reference for University Research Committee
List of Current Masters and PhD Students, their Supervisors, Supervisors’ Academic
Disciplines and Level of Academic Qualification
Postgraduate Research Supervision Policy
USP launches Postgraduate Research Portal
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Teaching and Learning
CFR 2.3
The institution’s student learning outcomes and standards of performance are
clearly stated at the course, program, and, as appropriate, institutional level. These outcomes and
standards are reflected in academic programs, policies, and curricula, and are aligned with
advisement, library, and information and technology resources, and the wider learning
environment.
Guideline:
The institution is responsible for ensuring that out-of-class learning experiences,
such as clinical work, service learning, and internships, which receive credit, are adequately
resourced, well developed, and subject to appropriate oversight.
Institutional Response:
The University’s Graduate Attributes are widely available to students through the Strategic Plan
2013-2018 (p. 18), Handbook & Calendar (inside cover) and Prospectus (p. 4) (all available online),
and also available on the Learning, Teaching and Student Services (LTSS) website. As noted in
CFR 1.2 and CFR 2.1a, these Graduate Attributes have been converted into seven measurable
Graduate Outcomes for undergraduate programmes. The USP Graduate Outcomes definitions
and associated rubrics have recently been modified and approved by Senate in its second meeting
of 2017. The modified Graduate Outcomes are stated in the course outlines of individual
undergraduate courses and are also available on the LTSS website. Additionally, each
undergraduate programme has developed a set of Programme Graduate Outcomes (CFR 2.3.1),
which are currently stored in relevant School of Studies and also available via the LTSS website.
The visibility of USP Graduate Outcomes and Programme Graduate Outcomes has been
enhanced through the adoption of a standardised course outline template, which was instituted
across the University at the beginning of second semester of 2017 (CFR 2.3.2). The standardised
template shows students the alignment of outcomes at the institutional, programme and course
levels and how these will be developed through appropriate teaching and learning activities and
assessments (CFR 2.3.3). The course outlines available to students via the course Moodle page for
courses that they have enrolled in. As noted in CFR 2.2b, currently the postgraduate programme
graduate outcomes have not been fully developed and the postgraduate programmes are informed
by a set of transferable skills. The Research Office is developing a plan to review the outcomes
expected of students who complete postgraduate programmes and ways of aligning and mapping
these outcomes to the teaching, learning and assessment in postgraduate courses and
dissertations/theses.
There are systematic processes in place for documenting and communicating the ways in which
the USP Graduate Outcomes inform the undergraduate programmes, courses and assessments
across the disciplines. The USP Graduate Outcomes and Programme Graduate Outcomes have
been aligned to the Course Learning Outcomes in each course, and subsequently to the course
activities and assessments. Curriculum maps (CFR 2.3.4), showing this alignment, have been
developed using associated rubrics (CFR 2.3.5). These rubrics consist of the criteria and expected
standards of performance that need to be developed in each programme. The alignment and
curriculum mapping process for each undergraduate degree programme was initially undertaken
during the STAR Project. However, this alignment is being reviewed and strengthened given the
passage of time and the recent changes in the definition of and rubrics for Graduate Outcomes.
Additionally, many programmes are in the process of reviewing or redefining their outcomes.
There is an expectation that all undergraduate programmes will eventually map this alignment
(refer to Figure 2.2.1 in CFR 2.2).
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Furthermore, alignment between core academic programmes and co-curricular activities and the
work of support sections and pertinent policies and regulations need to be mapped
comprehensively. Therefore, the University needs to ensure that a rationalised curriculum
mapping exercise across the whole institution occurs in order to assure that the USP Graduate
Outcomes and Programme Graduate Outcomes are appropriately embedded across all disciplines,
support sections and co-curricular activities. As an educational institution, USP recognises the
need to review constantly the accuracy with which its programmes maintain meaning, quality and
integrity. Correspondingly, the curriculum mapping exercise should be undertaken at regular
intervals in a process of continuous improvement. To this end, the Curriculum Review &
Development Plan (CFR 2.3.6) is dedicated to a rigorous examination of current teaching, learning
and assessment practices and ways of enhancing and evaluating the achievement of the USP and
Programme Graduate Outcomes.
The support sections such as the Centre for Flexible Learning (CFL), Library, Student
Administrative Services (SAS), Information Technology Services (ITS) and Faculty/College
Student Learning Support (SLS) all contribute to achieving the alignment of the Graduate and
Programme Outcomes, Course Learning Outcomes and assessments. This is evidenced during
the course and programme development or revision and approval processes. For example,
consultation with relevant sections is required to ensure the provision of appropriate support,
resources and facilities for proper facilitation of these courses and programmes (CFR 2.3.7).
A few illustrations of how the support sections contribute to the achievement of the student
learning outcomes are as follows:










The CFL Learning Design and Development (LDD) Teams’ instructional designers and
education technologists work with course writers to enhance and assure the quality of the
online Moodle learning experience for students. The Centre also runs workshops for
students, for example, on the use of Turnitin (refer to CFR 3.5);
The Liaison Librarians support academic staff/faculty and students to achieve course
learning outcomes through providing electronic resources and reading materials for the
courses. They also assist students in developing information research skills both during
lecture times when requested by the teaching team and also providing workshops and
seminars for students in the Library (refer to CFR 3.5);
The Student Learning Specialists (SLS) are available to students in the three Faculties on
Laucala Campus and selected regional campuses (Alufua, Emalus, Labasa, Lautoka,
Kiribati & Solomon Islands Campuses). SLS run workshops such as Graduate Outcomes
Workshops and provide peer mentoring and Peer Assisted Study Sessions (PASS) for
students (refer to CFR 2.13);
The Academic Advice Framework (CFR 2.3.8), which was developed due to one of the
recommendations of the Academic Quality Audit for New Zealand Agencies (AQA)
Report, guides staff and students for decision-making processes related to registration,
change of programme, credit transfers, and repeating a course. This Framework is
administered by SAS;
The ITS provides all staff and students with the ICT infrastructure that connects all the 14
USP campuses to enable learning and teaching activities and processes. These include
services such as Moodle, Email, REACT (satellite tutorials), and Lecture Capture (i.e.,
video recording of lectures).
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Student learning outcomes at USP are not only achieved through face-to-face or virtual classrooms
but also are developed and achieved through various out-of-class learning experiences. Such
learning experiences are well-structured, credit-bearing, and form an integral part of many of the
undergraduate professional degree programmes. These are: FALEs Education’s 17-week Schoolbased Practicum, and Journalism, Law and Social Work’s 400 hours of Field Placement Education;
FBEs Tourism Placement Programme; and FSTEs Engineering’s 800-hours of Industrial Work
Experience (CFR 2.3.9). Many courses also include fieldtrips that provide out-of-class learning
experiences (CFR 2.3.10). The out-of-class learning experiences are adequately resourced and in
the cases of Education, Social Work, Engineering and Tourism, have met international accrediting
bodies’ standards. An Industrial Liaison Coordinator who supports and oversees the industry and
community out-of-class learning experiences has been appointed in FSTE and School of Tourism,
Hospitality and Management and other faculties are exploring the appointment of such staff.
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Teaching and Learning
CFR 2.4
The institution’s student learning outcomes and standards of performance are
developed by faculty and widely shared among faculty, students, staff, and (where appropriate)
external stakeholders. The institution’s faculty take collective responsibility for establishing
appropriate standards of performance and demonstrating through assessment the achievement of
these standards.
Guideline:

Student learning outcomes are reflected in course syllabi.

Institutional Response:
The University employs a holistic approach to developing, assessing and communicating student
learning outcomes and standards of performance. This includes University processes at the
Discipline, School, Faculty/College and Institutional levels, adoption and implementation of
policies, involvement of appropriate stakeholders and channels for effective communication.
Academic staff/faculty involvement in and ownership of the curriculum was enhanced when the
University embarked upon a major curriculum review and transformation process across the
institution through the STAR Project, which ran from 2010 to 2013 (CFR 2.4.1). The STAR
project represented a fundamental re-thinking of the USP academic portfolio in terms of relevance;
innovation; appropriateness of academic nomenclature and organisation; graduate attributes and
their implementation in the curriculum; elimination of duplication; tight weaving of the curriculum
to ensure progressive development of knowledge, skills, concepts, values and preparedness for the
world of work and further study. This project was driven by academic staff/faculty and nonacademic staff, whereby academic staff/faculty from several disciplines across the three
Faculties/Colleges and non-academic staff from support sections such as the Library, were
selected and trained to lead the process (known as STAR Trainers). A series of staff developmental
‘STAR Training of the Trainers’ Workshops were run by Consultants from the US-based Higher
Learning Commission (HLC) in 2011(CFR 2.4.2). The Consultants introduced the notion of ‘staff
conversations’ around the development of outcomes, the criteria and the developmental rubrics at
the benchmark, milestone and capstone levels (standards of performance), and alignment and
mapping of outcomes. The workshops also resulted in the conversion of USP Graduate Attributes
into measurable Graduate Outcomes with associated rubrics. The STAR Trainers led the
curriculum review process by training and engaging academic staff/faculty to transform their own
curriculum and offerings. The initiatives of the STAR Project were made highly visible to the
University community, and thus introduced a culture of curriculum transformation at USP. CFR
2.3 provides details on how the student learning outcomes at different levels were made visible to
staff, students and other stakeholders.
Additionally, academic staff/faculty engagement with curriculum processes was further stimulated
through the implementation of the Research Skills Development (RSD), one of the STAR
initiatives (refer to CFR 1.2). The RSD Framework (CFR 2.4.3) was initially implemented in the
four University generic (UU) courses and selected undergraduate and postgraduate disciplinebased courses (CFR 2.4.4). This Framework enables the development of the skills associated with
researching, problem solving and critical thinking, which are also affiliated with the USP Graduate
Outcomes. The RSD implementation is coordinated by USP Research Office, which also regularly
hold academic staff/faculty and student workshops, and symposia where best practices are shared.
These include workshops and training sessions ran by Dr. John Willison (one of the founders of
the RSD Framework) from the University of Adelaide to facilitate the implementation of RSD
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Framework in courses (CFR 2.4.5); and the Pacific People’s Research Skills Symposium that saw
participation from all USP campuses. All marking rubrics developed during workshops and
training sessions are readily available to staff and students and other experts through the Research
Office’s RSD website and sample rubrics are provided as CFR 2.4.6. Building on the foundations
of the STAR Project, further academic staff/faculty developmental workshops were facilitated in
2014 by Professor Geoffrey Scott from Western Sydney University, aimed at validating, mapping
and assessing learning outcomes (CFR 2.4.7).
The University has prioritised the need to strengthen the assessment regime across the institution.
Academic staff/faculty engagement with alignment and assessments was revitalised with the
appointment of the Assessment Consultant, Ms. Dorothy Spiller to the Office of Deputy ViceChancellor Learning, Teaching & Student Services in 2016, to review the course outlines for all
undergraduate courses. This exercise was to evaluate and enhance the quality of course learning
outcomes and ensure alignment of these to assessment tasks. The Assessment Consultant
provided advice and suggestions to academic staff/faculty for improvement in critical areas such
as construction, clarity and precision of course learning outcomes; content of learning outcomes;
competencies indicated in learning outcomes; alignment of assessment tasks with learning
outcomes; evidence around nature of assessments to demonstrate alignment; choice, range,
weighting of assessments, and, an indication of and precision in linking course learning outcomes
with USP Graduate Outcomes and Programme Graduate Outcomes (CFR 2.4.8). The work
carried out by the Assessment Consultant during the 2016 to 2017 period resulted in substantial
improvement in the quality of course learning outcomes and their alignment to assessment (CFR
2.4.9). Course outlines have now been reviewed for all undergraduate courses across the three
Faculties/Colleges. The Assessment Consultant also visited Alafua (Samoa) and Emalus
(Vanuatu) Campuses to continue the conversations around alignment and assessment and to
provide additional support to academic staff/faculty based in Schools on these campuses. In the
process of the course outline review work, it became apparent that there were many variants of
course outlines. Consequently, in consultation with academic staff/faculty, a standardised version
of the course outline template (CFR 2.4.10) was developed and implemented from Semester 2 of
2017 for all face-to-face (F), online (O) and blended (B) courses. The standardised course outline
template for each School is provided on the Learning, Teaching & Student Services (LTSS)
website. The standardised version of the course outline template places the USP Graduate
Outcomes and course learning outcomes in a highly visible format and location and requires
academic staff/faculty to document the alignment between the student learning outcomes at all
levels (institutional, programme and course), and their links to assessments (CFR 2.4.11). This
standardisation process was aimed at making student learning outcomes more transparent and
precise for students. The replication of the same outline format for all undergraduate courses also
makes it easier for students to identify expected outcomes and requirements for all the courses
within their programmes.
Academic staff/faculty involvement in curriculum matters also took place when the Planning and
Quality Office coordinated the review of the definitions of and rubrics for the seven USP Graduate
Outcomes from February to May, 2017. The process included a day-long workshop for academic
staff/faculty from various disciplines and non-academic staff, followed by extensive consultation
with rest of the academic staff/faculty (CFR 2.4.12). The workshop and the consultation also
provided an opportunity to review the values and goals that should inform the University’s
teaching and learning practices.
The work carried out by the Assessment Consultant in 2016 and 2017 period and the review of
the USP Graduate Outcomes has provided the foundation for the formulation of the Curriculum
Review & Development Plan (CFR 2.4.13). This plan has a strong developmental focus and the
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Assessment Consultant has already begun implementing this plan in selected
disciplines/programmes in collaboration with academic staff/faculty (CFR 2.4.14). The
collaborative sessions include the review of programme outcomes, evaluation of the courses within
programmes for their alignment, progression towards and congruence with the programme
outcomes. The Teaching and Learning Professional Developmental Plan for academic
staff/faculty that complements the Curriculum Review & Development Plan is provided as CFR
2.4.15.
Additionally, academic staff/faculty are actively involved when course learning outcomes and
standards of performance are widely discussed and reviewed in a number of curriculum review
and development initiatives carried out in particular Disciplines and Schools. These include
programme review and accreditation processes, programme revision or development, course
revision or development, which are regulated by appropriate committees at the School,
Faculty/College and Institution levels. These processes adhere to University policies and
procedures that require involvement of academic staff/faculty, non-academic staff, students, and
stakeholders such as the members of the Programme Advisory Committee (PAC) as shown in
Figure 2.4.1 (refer to CFR 2.1.15 & CFR 2.3.7). The outcomes of University Committees are
communicated to all staff and students via email (CFR 2.4.16).
Academic staff/faculty participate in targeted workshops for such curriculum review and
development work. These workshops are facilitated by academic staff/faculty (e.g., former STAR
Trainers or RSD Implementers), Deans or Associate Deans, or external Consultants. Instances of
curriculum review-related workshops conducted include School of Social Sciences and School of
Education (FALE); School of Tourism, Hospitality and Management (FBE); School of
Engineering and Physics and School of Computing, Information and Mathematical Sciences
(FSTE). These workshops ensure that curriculum-related processes are initiated and owned by
academic staff/faculty, and also enhance their skills in developing valid assessments and marking
rubrics aligned to the USP and Programme Graduate Outcomes. These gatherings included
academic staff/faculty in the Schools also are forming Learning and Teaching Talanoas12 for
collegial discussions of learning and teaching matters (CFR 2.4.17).
The University has adopted and implemented the Quality of Teaching (QoT) Policy (CFR 2.4.18) to
evaluate teaching and to ensure that academic staff/faculty remain engaged in the development of
outcomes at course, programme and institutional levels, and the associated assessments. This
Policy is used to measure staff performance in learning and teaching. One measure of teaching
performance is the Alignment of Learning Outcomes and Assessment Activities. This criterion is defined
as ‘Course learning outcomes need to be well aligned with the graduate outcomes for the degree
or programme, in order to be sure that graduates attain the graduate outcomes for their
programme’. This provision encourages academic staff/faculty to be attentive to alignment and
helps to ensure that the assessment tasks accurately support and evaluate the desired learning.
Students are engaged with the USP Graduate Outcomes through the academic programmes and
co-curricular activities. The Student Learning Specialists offer regular seminars hosting graduates
who share their experiences of applying the Graduate Outcomes at their workplace and
community (refer to CFR 2.13). Campus Life13 activities such as the Pacific Market Days and
Careers and Entrepreneurship Fairs are examples of how students engage with the USP Graduate
Talanoa is a term that means to speak or talk. In this context, Talanoas are informal conversational gatherings
about teaching and learning matters.
13
Campus Life is USPs support section that is entrusted with the responsibility for the provision of services that foster
a sense of community and promote physical, social, spiritual and intellectual growth and development among students
in an atmosphere of understanding, responsibility, tolerance and sensitivity.
12
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Outcomes through co-curricular activities (refer to CFR 2.11). The Programme Advisory
Committees, which are committees of Faculties and accrediting bodies, serve as mechanisms to
validate the achievement of USP Graduate and Programme Outcome across the disciplines in the
University (refer to CFR 2.1).
Figure 2.4.1 Academic Staff/Faculty Involvement in University Processes for Approval of Programme and Course
Revision or Development
Discipline Level
The academic and support staff from the Discipline considers
programme requirements, USP graduate outcomes, programme
graduate outcomes, accrediting body requirements, feedback from
stakeholders (students, employers, Programme Advisory Committee
members), appropriate survey results and consult with support
sections (Library, CFL, ITS) to revise or develop new courses and
programmes. This process is overseen or led by a Programme
Leader/Coordinator.

School Level
The School Board of Studies (BOS) considers the proposal submitted by
the Discipline and verifies that the supporting materials are consistent with
the need for the proposed revision or development. The BOS is chaired by
the Head of School and attended by all academic staff/faculty members of
the School.

Faculty Level
The Faculty Academic Standards and Quality Committee (FASQC)
considers the proposal submitted by the School and verifies that the evidence
is adequate and appropriate and that Business Case Analysis (in case of new
programme development or revision) is sound. The FASQC is Chaired by
the Dean of the Faculty and members include Associate Deans, Head of
Schools, Support Section Represenatives (Library, CFL, ITS) and student
representatives.

Institutional Level
The proposal, depending on the nature of development/revision is submitted
to, consided and approved by appropriate insitutional level Committees such
as:
Academic Programmes Commitee (APC), chaired by the Deputy ViceChancellor, Teaching, Learning and Student Services (DVCLTSS) considers
all proposals and approves course revisions.

Institutional Level
Senate, chaired by the Vice-Chancellor and President (VC&P), considers all
proposals and approves new courses and programme revisions.
University Council, chaired by the Pro-Chancellor, considers proposals for
programme development, verifies that the proposed development addresses
the needs of USP member countries and that there no financial implications.
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Teaching and Learning
CFR 2.5
The institution’s academic programs actively involve students in learning, take into
account students’ prior knowledge of the subject matter, challenge students to meet high standards
of performance, offer opportunities for them to practice, generalize, and apply what they have
learned, and provide them with appropriate and ongoing feedback about their performance and
how it can be improved.
Institutional Response:
The University is committed to learning and teaching, which “...will deliver relevant and highquality flexible programmes that contribute towards inculcating and developing the skills,
knowledge, competencies and attributes articulated for all its graduates, as future drivers of
building knowledge societies and economies” (USP Strategic Plan 2013-2018, p. 23, CFR 2.5.1).
As such, the University is focused on providing infrastructure, resources and facilities to ensure
that learning and teaching activities are carried out in an effective manner regardless of the mode
of study.
To be able to build on students’ prior knowledge and experience, and engage students actively in
their learning, the University promotes a learner-centric approach to teaching and learning. To
provide the best possible opportunities for active learning and develop learner autonomy, the
University is dedicated to offering students a learning environment that is characterised by
technology-rich, innovative pedagogies. The University uses the learning management system,
Moodle, for all its course regardless of the mode of study. The use of Moodle for learning and
teaching includes a range of activities that require the active engagement of students. These include
discussion forums, quizzes, wikis, debates, peer editing and feedback, commentaries on reading
and group work (CFR 2.5.2). For courses that are fully online, Moodle is the primary space for
learning, teaching and assessments. For face-to-face courses, students’ active involvement in the
learning experience can be evidenced by a variety of pedagogies used for teaching and learning.
Specific examples include effective use of smart classrooms, out-of-classroom experience such as
internships and field or industry placements (see CFR 2.3), moot courts for law courses,
microteaching, debates, presentations, and laboratory and project work (CFR 2.5.3).
Innovative pedagogical approaches and online tools have created opportunities for academic
staff/faculty to obtain prompt feedback on students’ prior learning and grasp of core content and
concepts. For example, many courses utilise weekly online quizzes, both to enable students to
apply course learning and also to give academic staff/faculty immediate feedback on students’
progress. Academic staff/faculty are then able to pick up immediately on where there are gaps or
misunderstandings, and provide the whole class with immediate online instructional feedback. The
Centre for Flexible Learning has recently integrated PoodLL, an audio feedback technology into
Moodle for giving audio feedback to students in a timely manner (CFR 2.5.4). The University is
encouraging academics to experiment with this tool.
Assessment is used to help students to develop core Course Learning Outcomes and academic
staff/faculty are encouraged to recognise the importance of assessment for learning and the role of
feedback in this process. Academic staff/faculty are encouraged to include formative components
in their course assessments and use different strategies to give feedback such as giving generalised
online feedback or peer feedback (refer to Assessment Resources on LTSS website). The Assessment
Consultant has been guiding staff around these assessment and feedback approaches (CFR 2.5.5),
and professional development around the use of formative assessment and training in giving
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quality feedback is planned as part of the Curriculum Review & Development Plan (CFR 2.5.6).
It is intended that this professional development will lead to a systematic and widespread use of
formative assessment, and the use of feedback and feed-forward that is guided by researchinformed pedagogical principles.
Beyond the scope of individual courses, effort is made within programmes to ensure that there is
progression in terms of level of challenge and complexity from the first year though to final year
of the programme. The curriculum map is used to represent the gradual progression in expected
standards of performance from a Benchmark to Milestone to a Capstone level. Examples of
curriculum maps demonstrate the qualitative differences between expected Course Learning
Outcomes and assessments at different stages of a programme (CFR 2.5.7). Assessments are also
accompanied by rubrics that define the standards of performance and make these transparent to
students (CFR 2.5.8). In some disciplines, assessment guidelines include exemplars of previous
assessments to guide students and to motivate achievement of high standards of performance.
There are also institutional incentives such as gold medals and prizes that encourage optimum
performance from students (CFR 2.5.9).
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Teaching and Learning
CFR 2.6
The institution demonstrates that its graduates consistently achieve its stated
learning outcomes and established standards of performance. The institution ensures that its
expectations for student learning are embedded in the standards that faculty use to evaluate student
work.
Guideline:
The institution has an assessment infrastructure adequate to assess student learning
at program and institution levels.
Institutional Response:
The University has multiple mechanisms for evaluating student achievement of stated learning
outcomes and for measuring the standards of performance. Together these different mechanisms
provide an integrated picture of student achievement of learning outcomes at course, programme
and institutional levels.
The primary mechanism that the University uses to evaluate student achievement is through direct
assessment of student performance in all courses in a programme. These courses include the
discipline-specific courses, University generic courses, and for some programmes, capstone
courses. As alluded to in CFR 2.1 to CFR 2.3, the validity of these assessment measures depends
on systematic alignment of the Course Learning Outcomes, assessments and associated rubrics to
Programme and USP Graduate Outcomes. The University is committed to ongoing review and
improvement of alignment to enhance the accuracy with which course assessments measure
student achievement of learning outcomes at all levels. This is being ensured through the
implementation of the Curriculum Review & Development Plan (CFR 2.6.1).
Within this aligned context, the University has well-defined processes in place for directly assessing
its students and carrying out an analysis of the assessment at the course level. The assessment of
student performance is guided by the Assessment and Associated Regulations (CFR 2.6.2). Student
performance is assessed either through a combination of coursework (continuous assessment) and
examination or by coursework only (100% continuous assessment) for a course approved by
Senate to be assessed by coursework only. The majority of courses have coursework and
examination components, each constituting not less than 40% and not more than 60% of the
allocated marks upon which the final marks are based.
For coursework, a wide range of assessment tasks are employed to help students develop Course
Learning Outcomes and measure their progress in relation to the achievement of these outcomes.
The design of assessment tasks is shaped by the learning outcomes at course and programme levels
and by factors such as students’ prior learning, academic year and mode of study, cognitive
complexity, and professional and workplace requirements. Assessment tasks include quizzes,
short tests, presentations, discussion forums, wikis, blogs, skits, glossaries, reflection pieces, field
trip and laboratory reports, case studies, problem scenarios, project reports and demonstrations,
internship, practicum, and workplace reports, newspaper articles, literature reviews, evaluation of
source materials, seminars, annotated bibliographies, interviews, production of videos and
podcasts, posters, debates, written documents for different audiences, opinion pieces, moots,
ePortfolios, portfolios, learning journals, and research essays (CFR 2.6.3). Many coursework
assessment tasks provide academic staff/faculty with immediate feedback on the progress that
students are making towards achievement of Course Learning Outcomes. Assessments such as
quizzes, online discussion forums and online or face-to-face participation activities help to make

55
55

the students learning visible to the academics/faculty and inform them of adjustments that need
to be made in order to enhance student achievement.
The University has a moderation of examination process that occurs both before and after the
examination. The moderation prior to the examination scrutinizes examination questions and
ensures their validity in relation to Course Learning Outcomes. The Head of School/Deputy
Head of School moderates the examination paper to ensure that the questions are fair, at an
appropriate level and test the specific required learning outcomes of the course. A moderation
template that ensures examination questions are valid was introduced by the Faculty of Science,
Technology and Environment (CFR 2.6.4). The Senate in its second meeting of 2017 approved a
Process for Moderation of Exams (CFR 2.6.5) for courses in all three Faculties/Colleges. This
was implemented in Semester 2, 2017 (CFR 2.6.6). The moderation process after the examination,
which includes the analysis of grades and the achievement of expected outcomes, takes place
within the Schools. The post examination moderation requirements allow for detailed analysis of
student performance, levels of success, gaps and problem areas, provision of support and its
effectiveness during the course. A report of this information for each course is brought to the
School Assessment Board meeting with the examination results. The post-examination report for
sample courses is provided as (CFR 2.6.7). The School Assessment Board meeting gives an
opportunity to not only confirm results but also to discuss implications of any trends in student
performance that have been identified and consider possible responses. For example, at the
School of Social Sciences Assessment Board Semester 1, 2017 meeting, it was identified that a
number of first year courses were offered in predominantly online mode and analysis of the
examination results showed an increase in number of students not sitting their exams and a decline
in pass rates. In response and in consultation with the Assessment Consultant, Ms. Dorothy
Spiller, the School of Social Sciences conducted a workshop to discuss improved ways of engaging
students in learning by online mode. At the same meeting, academic staff/faculty concerns about
standard of students’ written communication were voiced. In response, the Sociology Discipline
are piloting writing enrichment sessions for students in 2018. Additionally, some Course
Coordinators (faculty) take the post examination moderation as an opportunity to provide detailed
analysis of student results and implications for future practice. For example, the Course
Coordinator of UU100 conducted an analysis of the UU100 results, which is provided as CFR
2.6.8. At the Faculty/College level, the final results (letter grades) are approved by the Faculty
Assessment Board, which is chaired either by the Dean or Associate Dean (Learning & Teaching).
All the assessments in individual courses within programmes are directed towards the development
and achievement of Programme and USP Graduate Outcomes. The generic University courses
target the development and assessment of some of the USP Graduate Outcomes such as
Communication, Pacific Consciousness, and Ethics, which are later integrated, developed and
assessed in many discipline-specific courses (CFR 2.6.9). Similarly, some courses that have been
identified to develop the Research Development Skills (RSD) enable the development of USP
Graduate Outcomes such as Communication, Critical Thinking and Quantitative Reasoning,
Ethics, Professionalism, which overlap with the RSD facets (refer to CFR 1.2 and CFR 2.2a).
Examples of assessment tasks and associated rubrics in relation to RSD is provided as CFR 2.6.10.
Some programmes at USP also have capstone courses that consolidate the learning experiences of
the programme and the assessment in these courses is explicitly designed to measure student
achievement of learning outcomes at or near-completion of a particular programme. Examples of
assessment tasks in capstone courses are provided as CFR 2.6.11.
In addition to direct assessments, the University utilizes a number of indirect assessment methods
to investigate whether its graduates have met the expected learning outcomes. One such method
is the use of surveys, which are administered by the Planning and Quality Office. The Graduate
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Destination Survey (GDS) collects information about the occupational and career activities of USP
graduates and the usefulness of their qualifications for their employment. There are two
components of this survey: the Graduate Destination component, which collects information on
the destination of the graduates; and the Programme Experience component, which collects
information on the experiences of graduates in the courses studied in their programmes. The
GDS Report for 2016 (CFR 2.6.12, p. 27-28) indicates that out of those graduates who responded
(57%), 72% of the graduates were in employment and 95% were satisfied with their programme
experience at USP. The report provides evidence of the relevance of the qualification to the
workplace, with 86% of the working respondents indicating that the qualification they completed
was either important at their workplace or it was a formal requirement. A minority of respondents
(4%) indicated that their qualifications were both important and a formal requirement, and 5%
indicated that it was somewhat important. With regard to overall Programme Experience by
Faculty/College, institutionally, 95% of the respondents were satisfied with the quality of their
programmes. Data disaggregated by academic sections were as follows: Faculty of Business and
Economics (96%), Faculty of Arts, Law and Education (93%), Faculty of Science, Technology and
Environment (93%) and Pacific Centre for Environment and Sustainable Development (100%)
(CFR 2.6.12, p. 30-32).
Another survey is the Employer Satisfaction Survey (ESS), the first iteration of which was
conducted during 2015 and 2016 in Fiji, Kiribati, Samoa and Vanuatu (CFR 2.6.13). The goal of
the ESS is to assess whether USP is meeting employers’ expectations in terms of the preparation
of graduates for the workforce. Twenty-three attributes were included in the survey, and the
findings indicated that all the 23 attributes were perceived as highly important by all the employers
of the four countries. The 14 key findings of the survey indicate that graduates generally met the
attributes in the workplace (CFR 2.6.13, p. 17-23).
Regular meetings with the Programme Advisory Committees (PAC) also provide a means of
ascertaining whether University’s graduates are meeting the needs and expectations of employers,
communities and the region. Therefore, consultation with these committees provides another
means of indirect assessment of USP student achievement of outcomes.
Another indirect source of information is the feedback that the University receives from
accrediting bodies that accredit USPs programmes. Currently, the University has 16 of its
programmes internationally accredited.
The accreditation panel interviews employers,
stakeholders and graduates as part of the accreditation site visit to ascertain that the claims made
by the School/Discipline in terms of achievement of the student learning outcomes for the
programmes are valid. The information obtained from these interviews via the visit reports are
incorporated into the course design and delivery of the programmes, examples of which are
presented as CFR 2.6.14. The external review of programmes also provide a further perspective
on student achievement and identifies ways in which this can be enhanced (refer to CFR 2.7).
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The direct and indirect assessment mechanisms can be summarised in Table 2.6.1 below.
Table 2.6.1: Direct and Indirect Assessment of Student Achievement of Learning Outcomes
Direct and Indirect Assessment of Student Achievement of Learning Outcomes
Direct Assessments
Indirect Assessments
At the Individual Course level
At the Programme-wide level
 Surveys (Graduate
(Achievement of Course Learning
(Achievement of Programme and
Destination Survey &
Outcomes)
USP Graduate Outcomes)
Employer Satisfaction
Survey)
 Assessments and Associated Rubrics that  Combination of Assessments

Feedback through
are aligned to Course Learning
in:
Programme Advisory
Outcomes, Programme and USP
o UU Courses
Committees & Campus
Graduate Outcomes
o Discipline-specific Courses
Advisory Committees
(including RSD-focused
 Coursework (Continuous Assessment)
courses)
 Feedback through
and Examinations
o Capstone Courses
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Teaching and Learning
CFR 2.7
All programs offered by the institution are subject to systematic program review.
The program review process includes, but is not limited to, analyses of student achievement of the
program’s learning outcomes; retention and graduation rates; and, where appropriate, results of
licensing examination and placement, and evidence from external constituencies such as employers
and professional organizations.
Institutional Response:
The University has a systematic process in place for the comprehensive review of academic
programmes and disciplines to enhance the quality of the programmes delivered to students.
These reviews occur on a five-year cycle, and are conducted by a panel of reviewers external to the
University. The External Academic Programme Review (APR) Policy provides the guiding principles
and procedures for the review of academic programmes and disciplines at the University (CFR
2.7.1). The external review process includes an internal self-review of the programme or discipline
by the academic staff/faculty that teach or facilitate the courses in the programme or discipline.
The coordination of the APR process is the responsibility of the Planning and Quality (P&Q)
Office.
The second cycle of the APR at the University began in 2017 and the External Reviews Schedule
2017-2021 for the three Faculties/Colleges and the Pacific Centre for Environment and
Sustainable Development (PaCE-SD) is presented as CFR 2.7.2. The review process is articulated
in the APR and a summary of the process is shown in CFR 2.7.3. There are several stages in the
APR process, starting with the appointment of the review panel; preparation of the self-review
report by the School/Discipline academic staff/faculty, which needs to go through a number of
approval/endorsement processes before it is signed off by the Deputy Vice-Chancellor Learning,
Teaching & Student Services (DVC LTSS) and submitted to the panel of external reviewers by the
P&Q Office. This is followed by a site visit by a panel of external reviewers. Following a site visit,
the Chair of the panel submits a draft report to the Dean of the Faculty/College and the Dean in
consultation with the Head of the pertinent School has the opportunity to respond to the draft
report before it is finalised. Upon receipt of the final report from the panel Chair, a response and
an action plan to address the recommendations of the review report is developed by the academic
staff/faculty in the School/Discipline and subsequently goes through a Faculty/College and
University approval processes. The Teaching Quality Committee monitors the progress made
against the action plan.
The Guidelines for Developing the Self-Review Report (CFR 2.7.4) evidences the systematic and
comprehensive nature of the APR process. The preparation of the self-review report is informed
by the following criteria, which delineate the indicators that are used to evaluate a programme or
discipline:
a. Purpose and objectives of the programme or discipline
b. The opportunities and constraints faced for fulfilling the purpose and objectives
c. A critique of performance of the programme or discipline to-date with respect to:
 Structure, content, coherence and quality of the programme
 Development of institutional level, programme level and course level student
learning outcomes
 Enrolment, retention, completion, progression and pass rates of students. Use of
assessment results to improve student learning
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 Staff capacity and community activities
 Resources and physical facilities
 Student support systems
 Teaching administration structure and practices
 Resources and physical facilities
 Student support systems
 Student feedback on their experience in their programmes
 Graduate employment rate
 Employer feedback
 Research activities and performance
d. Clear statements of plans to enhance performance of the programme/discipline.
As part of the current APR cycle, the Sociology Discipline was one of the first disciplines to be
reviewed. The Sociology Self-Review Report 2017 is presented as CFR 2.7.5 and demonstrates
the academic staff/faculty involvement in the entire academic programme review process through
completing a comprehensive self-evaluation and report preparation. Appendix B of the SelfReview Report illustrates the formulation and deployment of the action plan emerging from the
2014 Sociology Review report, and the improvements made to the programme as a result of the
review (CFR 2.7.6). The panel of reviewers conducted the site visit to USP from 31 July to 3
August, 2017 and produced a Review Report (CFR 2.7.7). The Sociology Discipline has developed
a Response (CFR 2.7.8) and an Action Plan (CFR 2.7.9), which are currently undergoing the usual
approval processes. Other disciplines that are currently in the process of being reviewed include
Biology, Politics, Psychology, Accounting and Finance and Physics.
The previous cycle for external reviews were conducted either by an External Advisor or in some
instances, by a review panel from 2009 to 2015. A summary of these reviews is provided as CFR
2.7.10. Examples of the recommendations of the review for selected disciplines or programmes
and the way in which the disciplines addressed these recommendations are included in CFR 2.7.11.
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Scholarship and Creative Activity
CFR 2.8
The institution clearly defines expectations for research, scholarship, and creative
activity for its students and all categories of faculty. The institution actively values and promotes
scholarship, creative activity, and curricular and instructional innovation, and their dissemination
appropriate to the institution’s purposes and character.
Guideline:
Where appropriate, the institution includes in its policies for faculty promotion and
tenure the recognition of scholarship related to teaching, learning, assessment, and co-curricular
learning.
Institutional Response:
Institutional expectations for research conducted by academic staff/faculty are identified in the
Quality of Research (QoR) Policy (CFR 2.8.1), and the Academic Workload Policy (CFR 2.8.2). The QoR
Policy provides research measures, which determines the research profile of each academic
staff/faculty. The Academic Workload Policy provides a workload model, which seeks to ensure that
academic staff/faculty are treated equitably in their workload in terms of teaching, research, and
community or professional contributions. The academic staff/faculty research profile is used in
the Academic Workload Model to classify them and determine the workload as shown in the table
below. This classification gives research active academic staff/faculty the opportunity and the
time to enhance their research output and contribute to the scholarly mission of the University.
Classification of Academic Staff/Faculty

Workload on an annualised basis

Normal Academic Staff

Teaching, research and community or professional contributions,
in the proportions of 60:30:10

Teaching Intensive Staff

Teaching, research and community or professional contributions,
in the proportions of 75:15:10

Teaching Only Staff

Teaching, and community or professional contributions, in the
proportions of 90:10

Research Intensive Staff

Teaching, research and community or professional contributions,
in the proportions of 30:60:10

To promote research-informed teaching, the Academic Classification Standards (CFR 2.8.3) and
the Teaching Assistants Terms and Conditions (CFR 2.8.4) stipulate that academic staff/faculty
must have a qualification higher than the degree they teach. The profile of the academic
staff/faculty in different Schools and Faculties/Colleges is outlined annually in the Handbook &
Calendar (CFR 2.8.5). Faculty/Colleges and School websites provide further details of individual
staff qualifications, their research interests, courses that they teach and publications. Staff research
outputs and publications are deposited in the Research Repository maintained by the University
Research Office and the Pacific Collection of the Library.
There are institutional incentives to promote high calibre research outputs. Through the ViceChancellor’s Prizes for Research, the University has established five prizes to recognise and reward
excellence of research achievement in the following categories: Research Impact, Best Research
Output, Student Research, Creative Works, and Innovation. These categories are significant
because they include the recognition of the diverse nature of research, the importance of applied
research and are future oriented (e.g., the student award is seeking to reward and incentivise
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budding researchers). The list of the recipients of these awards together with the respective
research is presented as CFR 2.8.6. The University has also established a scheme for rewarding
publications by USP staff and students in journals, books, book chapters and conference
proceedings that are ranked according to the current USP ranking system (CFR 2.8.7).
Publications in international journals are also important for the international profile of USP. The
names of the recipients of these publication awards are presented as CFR 2.8.8.
The Vice-Chancellor’s Prizes for Excellence in Teaching and Excellence in Student Learning
Support and the Faculty Teaching Excellence Awards recognise not only the value of teaching at
the University but also that research and creative activity includes scholarship leading to
innovations in pedagogy and assessment. The list of 2017 and 2016 award winners together with
the submitted portfolios is available on the Learning, Teaching & Student Services (LTSS) website.
CFR 2.8.9. The criteria for the award of these prizes are given in CFR 2.8.10.
Academic staff/faculty are expected to be good teachers at the tertiary level and as such are
expected to have a Postgraduate Certificate in Tertiary Teaching (PGCTT) from the University,
or an equivalent qualification, or prior learning experience. Participation in the PGCTT also
requires staff to engage with the theoretical and scholarly body of work that informs tertiary
teaching and includes microteaching exercises that are underpinned by reference to the higher
education scholarship. As a consequence of participation in the PGCTT, an increasing proportion
of USP academic staff/faculty are equipped to share ideas about teaching that are informed by
scholarship and improve the quality of the student learning experience. The outlines for the
courses in the PGCTT programme are provided in CFR 2.8.11.
As a regional university, USP promotes creativity in different contexts and draws on the unique
cultures of the region. The Oceania Centre for Arts, Culture and Pacific Studies (OCACPS) is
home to the world renowned Oceania Dance Theatre and Pasifika Voices Ensemble. Pasifika
Voices provided the soundtrack for the Disney movie ‘Moana’. Creative performances across the
Pacific and around the world are the mainstay of these groups (CFR 2.8.12). OCACPS also houses
the Visual Arts community made up of carvers, sculptors and painters. Their works are displayed
throughout the University campuses and in the Visual Arts Gallery at the OCACPS. Students
through their academic programmes are recognised internationally for their scholarship and
creativity as presented as CRF 2.8.13. One of the USP Journalism students won an outstanding
climate change journalism award, presented at the COP2314 Meeting in Bonn Germany in
November, 2017 (CFR 2.8.14).
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COP23 is the 23rd meeting of the Conference of the Parties to the 1992 United Nations Framework Convention
on Climate Change.
14
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Scholarship and Creative Activity
CFR 2.9
The institution recognizes and promotes appropriate linkages among scholarship,
teaching, assessment, student learning, and service.
Institutional Response:
The Quality of Teaching (QoT) Policy (CFR 2.9.1) and the Quality of Research (QoR) Policy (CFR 2.9.2)
Policies provide measures of academic staff/faculty performance, which promote linkages among
scholarship, teaching, assessment, student learning and service. The QoT and QoR Policies set
the University’s expectations for standards of academic performance in relation to both teaching
and research. In order for an academic staff/faculty to advance, he or she must meet the identified
criteria in both of these policies. It is important to emphasise that both teaching and research
must comply with transparent University criteria for career advancement to occur. Academic
staff/faculty must provide evidence of these measures in their annual performance review process,
which informs decisions about their promotions and contract renewals.
The University promotes linkages between academia and the communities and across disciplines
through the operationalisation of the seven interdisciplinary Strategic Research Themes (SRTs) as
follows:
1. Economic Growth, Regional Cooperation & Integration for Sustainable Pacific
Economies;
2. Environment, Sustainable Development and Climate Change;
3. Government, Public Policy and Social Cohesion;
4. Human Capacity Building & Leadership;
5. ICT and Knowledge Economy;
6. Pacific Cultures and Societies; and
7. Pacific Ocean and Natural Resources.
It is envisioned that the SRTs will be catalytic in enhancing the University’s status as a centre for
research excellence, producing quality research that is relevant to the needs and challenges faced
by the member countries. Under the SRT Research Awards Scheme, a total of FJ$1.5M was
allocated to 30 research teams in 2016. Seven of the funded projects were categorised as
“Innovation Projects”, which required the researchers to demonstrate how their projects would
support innovative practices or product development in partnership with private sector
stakeholders (CFR 2.9.3). The list of research teams by theme and research project is presented
as (CFR 2.9.4).
There are a number of other ways in which USP research and teaching activities enhance the
quality of life in the wider community and contribute to business and professional success. For
example, Schools/Disciplines have been engaged with the Curriculum Development Units of the
Ministries of Education to revise the high school curriculum and writing of discipline-specific text
books for the national high schools (CFR 2.9.5). The USP Consulting Policy (CFR 2.9.6) recognises
that commercial consultancy is a vehicle through which USP can take a leadership role in the
dissemination of knowledge and expertise within the Pacific region. The Policy prescribes the
procedure under which academic staff/faculty may do consultancy work and defines the types of
consultancies that can be carried out such as University Consulting, Community Consulting, and
Private Consulting. Examples of consultancy work, which contribute to the needs of the region
are presented in CFR 2.9.7. The University has an established regional engagement through its
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participation in a number of important regional forums: the Pacific Islands Forum (PIF), Council
of Regional Organisation (CROP) Executive and related Working Groups meetings, the Pacific
Islands Universities Research Network (PIURN), and other regional fora such as Pacific Dialogue
Forum.
Teaching and research links are promoted and developed in a range of ways. The University
encourages academic staff/faculty to use the scholarship of teaching to inform their teaching
practice. The Postgraduate Certificate in Tertiary Teaching (PGCTT), which is completed by many
academic staff/faculty, introduces them to pedagogical scholarship and research. Additionally,
some academic staff/faculty conduct research on their teaching and share the research outputs
through forums such as the annual Vice-Chancellor’s Learning and Teaching Forum (CFR 2.9.8)
and scholarly publications (CFR 2.9.9). Students are scaffolded into research activities and
assessments from the first through to final years of study. The level of research expectation at
each year is guided by the use of the Research Skills Development Framework. Discipline-specific
research methods courses are offered at different levels across the University, particularly at the
final year of the undergraduate and in postgraduate programmes. Research informs teaching
through its application in classroom teaching and involvement of students in participatory research
and community projects. The University recognises and rewards research active staff in a number
of ways including a publications rewards scheme to reward high-quality research publications and
for the development of practical outcomes and applications of their research.
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Student Learning and Success
CFR 2.10
The institution demonstrates that students make timely progress toward the
completion of their degrees and that an acceptable proportion of students complete their degrees
in a timely fashion, given the institution’s mission, the nature of the students it serves, and the
kinds of programs it offers. The institution collects and analyses student data, disaggregated by
appropriate demographic categories and areas of study. It tracks achievement, satisfaction, and
the extent to which the campus climate supports student success. The institution regularly
identifies the characteristics of its students; assesses their preparation, needs, and experiences; and
uses these data to improve student achievement.
Guideline:
The institution disaggregates data according to racial, ethnic, gender, age, economic
status, disability, and other categories, as appropriate. The institution benchmarks its retention and
graduation rates against its own aspirations as well as the rates of peer institutions.
Institutional Response:
The University routinely monitors the educational performance of its students. This monitoring
provides a broad, high level, indication of quality. Previously, reports focused on how many
students passed courses on average, and how many failed; that is, a classical retention report. While
this is a useful indicator, providing broad assurance, with our students on average passing courses
at about the same rate as universities in Australia and New Zealand, the Senior Management Team
(SMT), felt this was too broad, with the possibility being that it failed to uncover issues at a more
local level. The DVC LTSS developed and gained approval for a more detailed, nuanced, measure
of the education performance for our students. This consisted of four Educational Performance
Indicators (EPI): (1) Course Completion/Pass Rates, (2) Retention Rate, (3) Qualification
Completion Rates, and (4) Progression from Undergraduate to Postgraduate Study (CFR 2.10.1).
Apart from providing a more comprehensive understanding of student success, these EPI enable
immediate benchmarking with all New Zealand universities. In 2017, the first set of EPI data for
USP together with data from comparative data from some of the New Zealand universities was
used for reporting on student success (CFR 2.10.2). This has been published on the Student
Success page (under Student Matters tab) on the LTSS website.
Examination of course pass rates for undergraduate degree level students, show that there is little
variation by mode, location, programme, or gender. The main issue appears to be whether or not
students are studying part time or full time, with part timers generally less successful than their full
time counterparts. This may be due to competing commitments (e.g., community, family, religion
or work), making it difficult for part time students to manage their time. Another reason may be
that part timers spend less time on campus, meaning that they are less likely to take advantage of
student learning support services offered by their Faculties/Colleges. To help part time students,
the University invested in an online student learning tutorial service (refer to CFR 2.13). This will
not continue in 2018 because evaluation showed low student uptake, instead additional funding
has been given to Faculties/Colleges for face-to-face support. A further analysis of student success
will be conducted in 2018 and this will examine individual courses, rather than averaging courses
pass rates. This will establish which individual courses, by mode and location, have the highest
failure rates, and examine ways of addressing this, such as prerequisites, assessment, content,
learning support, and teaching practice.
While recognising the importance of academic success (retention rates, or time to completion for
qualifications), the University also conceptualises student success in a holistic manner. Therefore,
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the University seeks to contribute to the success of its students by improving the quality of support
services it offers them. Thus the University aims to enhance the student community and
environment to meet health, safety and community concerns, and offer an experience to students
that respects and promotes Pacific consciousness and cohesiveness. To enhance student success
at this holistic level, the University aspires to: improve the equity of student services; create a
student community with high levels of awareness of health and safety issues and respect for others;
improve attendance, retention, pass and completion rates; assist at risk students; promote Pacific
consciousness and cohesiveness; and substantially increase student accommodation on the large
campuses.
To improve the equity of student services, the University has developed and is in the process of
implementing the University Diversity, Equity and Inclusion Policy (CFR 2.10.3). In 2017, the
University strengthened the bursary (grant) and scholarship schemes allowing wider participation,
with FJ$1 million committed to bursaries to help support students from lower socio-economic
backgrounds, and FJ$150,000 for scholarships for high achievers under the Pacific Academic
Excellence (PAE) Awards. The University has worked with regional member countries to develop
financing schemes with Governments and Financial Institutions for tertiary students. A position
paper (CFR 2.10.4) was sent to the Chair of The Fiji Tertiary Scholarships & Loans Board (TSLB),
presented at the Fiji Top Executives (TOPEX) Annual Conference, and sent to the Solomon
Island and Kiribati Governments, both of whom are seeking to develop loans schemes to fund
expansion of the provision of higher education.
The University endeavours to create a student community with high levels of awareness of health
and safety issues and respect for others (CFR 2.10.5); improving security and safety on all
campuses; and creating intercultural dialogue and interaction to foster tolerance amongst students.
The University conducted an audit of security services across all its campuses, and has
implemented all recommendations of the report (CFR 2.10.6).
The University continuously strives to improve attendance, retention, pass and completion rates
and has a major programme to improve first year student experience, with all Faculties/Colleges
providing a First Year Experience (FYE) Coordinator and a University FYE Coordinator within
Campus Life (CFR 2.10.7). This aims to familiarise students with campus resources and
opportunities and ease their transition into university life. A key role of the Campus Life FYE
Coordinator is management of a buddy mentorship programme, with over 200 buddies assigned
to first year students from 2016. The orientation programme has also been expanded to include
online orientation available to all students. From 2018, orientation will include a more festive
atmosphere, with face-to-face drop in booths for students where they can meet academic
staff/faculty and non-academic staff (CFR 2.10.8).
The University recognises that there will always be students that need additional support. To help
at risk students to succeed, there are processes in place to identify such students and provide
appropriate support. At risk students are identified by Student Administrative Services (SAS)
based on the Academic Progress Regulations (CFR 2.10.9), published annually in the Handbook and
Calendar. The Student Learning Support Specialists and FYE Coordinators through the respective
Faculty/College Associate Deans (Learning & Teaching) are informed by SAS of students who
have been placed on probation as a result of unsatisfactory progress based on their Academic
Progress Grade Point Average (APGPA) (CFR 2.10.10). These students are then offered SLS
assistance in the forms of peer mentoring, Peer Assisted Study Sessions (PASS) and workshops to
enhance academic achievement. Students who attend the SLS sessions have shown a greater ability
to pass the course when compared to those students in a course that do not attend or engage in
these sessions. Evidence of the improved pass rates of those students is presented as CFR 2.10.11.
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In the case of financial hardship that students may face, they are offered advice on the scholarships
and Bursary Scheme available for study (CFR 2.10.12) and in the case of personal difficulties,
students are referred to the Campus Life Counselling Centre (CFR 2.10.13).
As noted previously, the University is unusual in that it is owned by 12 member countries, and one
consequence of this is widely varying high school systems, and multiple ways in which students
can gain entry to study. The University Handbook & Calendar shows students may gain entry
from its own Foundation programmes, Fiji Year 13 examinations, the South Pacific Board for
Educational Assessment (SPBEA) examinations, New Zealand National Certificate of Educational
Achievement (NCEA), University of Samoa Foundation, and Form 7 from other countries. The
entry ‘landscape’ is further complicated by the fact that Fiji, Samoa, and Tonga all removed scaling
of external examination marks in recent years, and the Fiji Ministry of Education requested the
University to reduce its entry level from an aggregate of best four subjects with a total of 250 to
200 out of 400, a request which Senate approved in 2015. Given this complexity of entry
requirements, the Office of the DVC LTSS conducted a research project on first year entry that
looked at these entry requirements to see if they are good predictors of success for university-level
study (CFR 2.10.14). These findings suggested they were generally good predictors, but that the
Fiji Year 13 entry mark should be raised, and school examination subject marks, with a few
exceptions, were found not to be good predictors of success in the same subject at this University.
The University Senate decided that the results needed replication for the 2017 year during 2018
before considering any change to the current entry marks.
The University has promoted Pacific consciousness and cohesiveness through the expansion of
Campus Life activities to other campuses. From 2017, USP has provided face-to-face student
counselling services in Emalus, Labasa and Lautoka Campuses, and is looking at further expansion
in 2018, subject to funding. Additionally, the University has numerous cross-cultural societies and
activities, including sport and recreation and various faith-based and other cultural groups. Each
campus has a student association, with these associations aggregated in the Federal USP Students’
Association (USPSA) body.
Building and funding more student accommodation on the large campuses have proven
problematic, because of high construction costs due to a building boom in Fiji, the high cost of
building in remote locations, scarcity of resources and construction staff due to construction work
arising from recent tropical cyclones, and scarcity of development funding. Despite these
challenges, the University opened new student accommodation blocks on the Laucala and Marshall
Islands Campuses in 2017. Plans are being considered for further development at Laucala, in an
ambitious FJ$20-25 million project (CFR 2.10.15).
In addition to excellent facilities, resources and teachers, students require support to achieve to
their full potential. The Strategic Plan 2013-2018 makes a commitment to the development of
online student support, in recognition of a modern educational environment. Student support is
an indicator of quality because it correlates well with student success, and given that more than
50% of the University's current enrolment is by distance mode (print, blended & online),
structured support for distance and online students is critical. The University, thus provides a
comprehensive support infrastructure for all its students as detailed in the Online Student Support
(OLSS) Framework (CFR 2.10.16). The OLSS has eight dimensions: course design, course
delivery, instructional support services, academic services, orientation, success and retention
programmes, general university support services, and library resources. The Office of the DVC
LTSS compiled a report from Faculties/Colleges on compliance with the OLSS, and an audit of
these reports indicated 92% compliance (CFR 2.10.17).

68
68

List of Attached Evidences
CFR 2.10.1
CFR 2.10.2
CFR 2.10.3
CFR 2.10.4
CFR 2.10.5
CFR 2.10.6
CFR 2.10.7
CFR 2.10.8
CFR 2.10.9
CFR 2.10.10
CFR 2.10.11
CFR 2.10.12
CFR 2.10.13
CFR 2.10.14
CFR 2.10.15
CFR 2.10.16
CFR 2.10.17

SMT Paper on EPIs
Report on Student Success Using the EPIs
Diversity, Equity and Inclusion Policy
Position Paper that was submitted to Regional Scholarship and Government Bodies
Details on USP Health Week
Report on the Audit of the Security Services
Sample Reports on FYE Activities
2018 Orientation Materials
Academic Progress Regulations
Sample Reports on the Process of Provision of Support for At Risk Students
Sample Reports on At Risk Students
Information on the Scholarships and Bursary Scheme
Details of Counselling Centre Services and Activities
Council Paper on Entry Marks As Predictors of Success at USP
News Article on USP Plans Next Hall for Students
News Article on USP Opens $9.3m Halls for Student Accommodation
News Article on USP Opens $9m Hall
Online Student Support (OLSS) Framework
Report on the Compliance with OLSS

69
69

Student Learning and Success
CFR 2.11
Consistent with its purposes, the institution offers co-curricular programs that are
aligned with its academic goals, integrated with academic programs, and designed to support all
students’ personal and professional development. The institution assesses the effectiveness of its
co-curricular programs and uses the results for improvement.
Institutional Response:
The University recognises the importance of students’ broader personal, social and intellectual and
emotional development and correspondingly offers co-curricular activities that are not part of the
prescribed sequence of an academic programme. A wide range of co-curricular student learning
activities designed to support students’ personal and professional development in their particular
disciplines are organised either by academic staff/faculty or students through the Schools and
Faculties/Colleges, often in conjunction with discipline-related student associations. These cocurricular activities expose students to learning experiences which take place in disciplines, in transdisciplinary contexts in varied regional locations or international settings. An emphasis is also
placed on interaction between students, their respective professional bodies and employers, and
the wider community. Examples of these co-curricular activities are presented as CFR 2.11.1.
The University promotes the development of entrepreneurship skills in the curriculum and many
of the co-curricular activities organised by Campus Life also promote student entrepreneurship.
These activities include student participation in the monthly Pacific Market Days and the annual
USP Entrepreneurial and Careers Fair, which in 2017, included an Entrepreneurial Workshop
(Small Business Incubator Workshop) (CFR 2.11.2). From 2018, the Careers Fair and
Entrepreneurial Fair will be split, with the latter conducted in the early part of the year. The
Entrepreneurial fair will bring together a group of influencers and successful entrepreneurs (both
local and overseas), as well as NGOs and government stakeholders (including the Department of
Industry, Trade and Tourism representatives) to share their unconventional and in some cases
their unexpected insights into what it takes to launch, fund, sustain and grow a small and medium
business. As part of its community support, the week long programme will not only be open to
USP students and alumni, but to the general public as well, considering the importance of
promoting entrepreneurship to the community of Fiji. This supports a recent Fiji Government
launch of the Youth Entrepreneurial Scheme (CFR 2.11.3).
The aim is to encourage students who are in their final year of studies to consider the prospect of
starting their own business early on, rather than seeing this as a possibility if they fail to secure
employment. The University’s Pacific TAFE, provides courses in starting your own business,
which interested students will be alerted to. The CareerHub Portal (CFR 2.11.4) links students
across the USP region to job vacancies and employment opportunities as well as providing
resources to start students’ own businesses. Examples of student access and use across the region
is presented as CFR 2.11.5.
The University also promotes volunteering and awareness of the wider community. Student
volunteers participate in the Orientation Week activities at the beginning of first semester; become
First Year Experience Buddies; and volunteer in promoting their disciplines and programme of
study through the annual University Open Day (refer to CFR 2.12) (CFR 2.11.6). Student
volunteers also go to communities to do community work (CFR 2.11.7). Students have also been
pro-active and effective in assisting the wider community in response to natural disasters. In the
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immediate aftermath of Tropical Cyclone Winston that hit Fiji on 20 February, 2016, students
were some of the first outside responders in supplying emergency relief to Koro Island (one of
the first and worst affected areas). All of these co-curricular activities promote awareness of wider
social responsibilities, an important aspect of USP Graduate Attributes.
Campus Life regularly organises Blood Drives on the campuses, which promotes a wider
awareness of the community (CFR 2.11.8). The effectiveness of these Blood Drives is evidenced
by the contribution the University makes nationally. In June 2017, the Ministry of Health advised
USP that it had again won for the 8th consecutive year, the Divisional Award and National Award
for the Highest Collection at a Tertiary Institution. In addition, USP has won for the 4th year in a
row the overall award for the Highest Collection by any organisation in Fiji, evidence that this cocurricular activity is making national impact.
List of Attached Evidences
CFR 2.11.1
CFR 2.11.2
CFR 2.11.3
CFR 2.11.4
CFR 2.11.5
CFR 2.11.6
CFR 2.11.7
CFR 2.11.8

Examples of Co-curricular Activities
Sample Reports from Entrepreneurial and Careers Fair
News Articles on the Youth Entrepreneurial Scheme
CareerHub Portal
Examples of use of CareerHub Portal
Examples of Volunteer Work at USP by Students
Examples of Volunteer Work in the Community by Students
List of Community Activities by Campus Life
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Student Learning and Success
CFR 2.12
The institution ensures that all students understand the requirements of their
academic programs and receive timely, useful, and complete information and advising about
relevant academic requirements.
Guideline:
Recruiting materials and advertising truthfully portray the institution. Students
have ready access to accurate, current, and complete information about admissions, degree
requirements, course offerings, and educational costs.
Institutional Response:
The University publishes its requirements and regulations for all academic programmes,
admissions, registration, withdrawals, auditing, assessments, academic progression, conduct, credit
transfers, medals and prizes and fee payments in the University Handbook & Calendar (CFR
2.12.1), which is published annually and available online. All new students are given a free copy
of the Handbook & Calendar as well as an Orientation Guide during the Orientation Week in
Semester one. The Curriculum, Advising and Programme Planning (CAPP) module on Ellucian
Banner has enabled students admitted to the degree programmes from 2013, to view their
programme requirements, and provides them with online audits of their progress towards the
completion of the programme. The programme structure appears in the Student Online Services
Kiosk for individual students (CFR 2.12.2).
To complement the requirements set out in the Handbook & Calendar, the University offers
academic advising at the beginning of every semester for first year students, for returning students
and also for at risk students. Academic advising is carried out in both face-to-face and online
modes and is undertaken to:
1. advise students on courses to take for their programmes of choice;
2. ensure that students are adhering to the programme regulations to facilitate timely
completions;
3. advise students on electives that align with their programmes and personal interests;
4. enlighten students on career opportunities in the programme they are seeking admission
for; and
5. advise on financial assistance available within USP, specifically in relation to bursaries that
are offered to private students that come from low socioeconomic backgrounds.
The academic advising process has been enhanced as a result of the comprehensive audit
conducted by the New Zealand Universities Academic Quality Agency (AQA), who recommended
that the University adopt an academic advice protocol. This was implemented through the
adoption of the Academic Advice Framework (CFR 2.12.3). This Framework sets out which staff
have authority to give advice and, where relevant, make decisions related to specific academic
activities; the channels students may use to seek advice and how to access these; and the action to
be taken when incorrect or conflicting advice results in an academic disadvantage for the student.
This also was developed in response to complaints by some students that they received incorrect
advice about the requirements of their programmes. The Framework approved by Senate in 2016,
details clearly who has authority to make various academic decisions, with a flowchart to guide
students to contact the right person. The use of this Framework has resulted in a substantial
reduction in student complaints about wrong advice, and all students and staff are encouraged to
be familiar with the Framework and its use. The Framework is made available to staff and students
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through the Student Administrative Services website, the LTSS website, and the Policy Library,
and is on display on notice boards in Faculties/Colleges and Schools and regional campuses.
Students are also prepared for successful study and for transition into university life through the
Orientation Week held at the beginning of each semester (CFR 2.12.4). This orientation is
particularly important for regional students who are joining the main campus at Laucala and
campuses in Emalus and Alafua. The Campus Life organises the Orientation Week, which is
designed to inform students of the variety of services available to them, and to ensure they feel
comfortable in their new environment. There is also an Online Orientation available to students
that can be accessed before and after the Orientation Week (CFR 2.12.5). An Academic and
Cultural orientation programme for Tertiary Students (ACTS, CFR 2.12.6) is provided for some
sponsored students. This is an intensive two-week programme supplemented by an additional
week of Refresher and Induction Programme (RIP) Modules (CFR 2.12.7). The RIP modules aim
to refresh or upskill new students’ academic and ICT skills to allow them to start the semester
confidently.
Another initiative for learners at the regional campuses is the Success@USP programme. This
programme is offered in the regional campuses and centres of USP at the beginning of each
semester and introduces students to a range of generic academic literacies: i) making the most of
their study guides; ii) effective reading and note taking, assignment writing, planning and goal
setting; iii) using computers; iv) participating in satellite audio tutorials. The programme helps
students to understand the University systems, procedures and services at particular local campuses
or centres. Student services include the Library, Student Learning Support, Information
Technology Services, and counselling. Success@USP is available via online and face-to-face
modes (CFR 2.12.8).
The recruitment process at USP is conducted through an extensive marketing and outreach
programme to provide prospective students with the requisite information about the University
so that they and their parents or guardians can make informed choices about their future studies.
University-wide advertisements are placed in newspapers throughout the region (CFR 2.12.9).
These advertisements are also used to inform students and the general public of any changes that
occur to a programme. The University also utilises local television and radio to promote various
programmes.
The Faculties/Colleges and Student Administrative Services conduct
comprehensive school outreach programmes around Fiji and the region (CFR 2.12.10). The
University holds calendared Open Days at USP Laucala and regional campuses. On these
occasions, school students, teachers, guardians and the general public are invited to experience the
university environment and visit the Faculty/College and School displays on the campuses (CFR
2.12.11).
List of Attached Evidences
CFR 2.12.1
CFR 2.12.2
CFR 2.12.3
CFR 2.12.4
CFR 2.12.5
CFR 2.12.6
CFR 2.12.7
CFR 2.12.8

2018 Handbook and Calendar
Sample Student Online Services Kiosk CAPP View
Academic Advice Framework
Details on Orientation Week
Details on the Online Orientation Programme
Sample Report on ACTS Orientation
Details on the RIP Programme
Details on the Success@USP Programme
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CFR 2.12.9
CFR 2.12.10
CFR 2.12.11

Sample Marketing Materials
Video Advertisements
Sample Visit Schedules for School Outreach Activities and Reports
Details on the USP Open Day
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Student Learning and Success
CFR 2.13
The institution provides academic and other student support services such as
tutoring, services for students with disabilities, financial aid counselling, career counselling and
placement, residential life, athletics, and other services and programs as appropriate, which meet
the needs of the specific types of students that the institution serves and the programs it offers.
Institutional Response:
The University prioritises the provision of academic and other student support services to improve
the academic success of its students as well as enhance their wellbeing. Academic support is
available to students through the Faculties’/Colleges’ Student Learning Support (SLS) services and
First Year Experience (FYE) Coordinators (CFR 2.13.1). At the Laucala Campus, each
Faculty/College has a dedicated physical SLS Hub, which is readily accessible to students and
staffed by Student Learning Specialists. Student Learning Specialists are also located at the Alafua,
Emalus, Labasa, Lautoka, Kiribati, Solomon Islands, and Tonga Campuses. The Student Learning
Specialists provide face-to-face as well as online support to students. The Student Learning
Specialists’ contact details, location and services are publicised for students through the course
outlines, the SLS website on the respective Faculty/College websites, and University allstudent/staff emails. The student learning support services include initial orientation to academic
study, support in the development of academic competencies such as assignment writing, active
and critical reading, note-making, referencing, and numeracy, in-class academic support in
collaboration with course lecturers, peer mentoring, and delivery of Peer Assisted Student Sessions
(PASS), as well as e-mentoring (refer to SLS websites in CFR 2.13.1 and reports provided in CFR
2.13.2). Dedicated support is provided for first year students in a number of ways at both
Faculty/College and Institutional levels. This aims to help familiarise students with campus
resources and opportunities and ease their transition into university life.
In addition to student learning support services, there are a number of other support resources
and personnel available to students. In particular to help part-time students, the University
invested in an online after hours student learning tutorial service, provided free to all students
called Studiosity (previously YourTutor) available through the course Moodle page. The
programme linked students to a tutor in Australia who is available to answer questions about
assignments and provide guidance in completing assignments (CFR 2.13.3). The University’s
evaluation of an extensive trial of the service showed that those students who used it found it very
helpful, and that it does increase their chances of success. However, despite a strong campaign
alerting students to the free service, uptake was low and, from 2018, the funds allocated to this
have been redistributed to Faculties/College to increase face-to-face learning support across the
region.
Support of a different nature is offered to students by USPs Careers Centre at Campus Life, which
offers a wide range of career development programmes that are accessible to students (CFR
2.13.4). An important online feature of the Centre is the USP CareerHub, available to students
across the region. The Hub provides links to the regional job market and entrepreneurial advice
on starting one’s own business (refer to CFR 2.11). Careers Counsellors make scheduled visits to
regional campuses to provide face-to-face services to the students (CFR 2.13.5).
The Disability Resource Centre (DRC) at Campus Life based on Laucala Campus works
collaboratively with the Faculties/Colleges, Sections, and Schools at the University as well as
external stakeholders to ensure that both students and staff with special needs realise their potential

75
75

in an inclusive environment. The work of DRC is guided by the Disability Inclusiveness Policy (CFR
2.13.6). The USP inclusive programme has a strong commitment to creating an inclusive, barrierfree working and learning environment for its students and staff from its 12 member countries.
Specific services, facilities and resources provided by the DRC include: awareness and advocacy
initiatives; volunteer buddy support; assistive technology and software such as Braille Sense U2,
JAWS, NVDA, Read & Write Gold and audio-recorded notes. Other services include test
environment accommodations such as extra time, special venues, laptops, embossing, font
increase, sign interpreter and JAWS/NVDA15. The DRC also provides a designated student space;
counselling referral support; sign language interpreters and basic sign language classes. A quarterly
e-Newsletter titled ‘Be Inclusive’ keeps the University community abreast of developments, and
the University ensures participation in other student programmes, for example, the ViceChancellor’s Learning and Teaching Forum and JENESYS16. The Regional Scholarship Scheme
for students with disabilities, was introduced in 2017 to provide more opportunities and access for
students with disabilities to gain a University education (CFR 2.13.7). This suggestion came as a
direct response to the University canvassing the views of students with disabilities. A disability
access routes map has also been developed for the Laucala Upper Campus and is available online.
Financial aid is available to students from a variety of sources including the University, member
country Governments and the University’s development partners and partner institutions.
Information about financial aid and scholarships is available online. The University publicises
information about its scholarships and bursary schemes through the Student Administrative
Services’ website, newspapers, and the USP all staff/students email announcements (CFR 2.13.8).
The University Scholarship Committee (USC) exercises the Senate’s power to “institute or accept
awards such as fellowships, scholarships, bursaries, studentships, prizes and other aids to study
and research” (CFR 2.13.9). The Committee maintains a database of all scholarships offered or
administered by the University, awards University scholarships and monitors the academic
progress of scholarship holders (CFR 2.13.10).
The University attracts students from different countries around the world. The USP International
(USPI) Office (CFR 2.13.11) is the point of contact for prospective and registered international
students. International students are those who hold a nationality of a country (other than a USP
member country); and are enrolled or registered in a USP Programme.
List of Attached Evidences
CFR 2.13.1
CFR 2.13.2
CFR 2.13.3
CFR 2.13.4
CFR 2.13.5
CFR 2.13.6
CFR 2.13.7
CFR 2.13.8
CFR 2.13.9
CFR 2.13.10
CFR 2.13.11

Details on SLS and FYE
Details on Services offered by SLS
Sample Reports on YourTutor programme
Details on Careers Centre
Sample Report of the Career Counsellors Visit to Regional Campuses
Disability Inclusiveness Policy
Details on Regional Scholarship Scheme
Sample Emails and Advertisements on Scholarships & Bursary Schemes
Terms of Reference for the University Scholarship Committee
Database of Scholarship Awardees
USP International Office

JAWS is Job Access with Speech screen reader, developed for computer users whose vision loss prevents them
from seeing screen content or navigating with a mouse; NVDA is Non Visual Desktop Access, a free and open source
screen reader for Windows.
16 Japan-East Asia Network of Exchange for Students and Youths, a youth exchange programme.
15
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Student Learning and Success
CFR 2.14
Institutions that serve transfer students provide clear, accurate, and timely
information, ensure equitable treatment under academic policies, provide such students access to
student services, and ensure that they are not unduly disadvantaged by the transfer process.
Guideline:
Formal policies or articulation agreements are developed with feeder institutions
that minimize the loss of credits through transfer credits.
Institutional Response:
The University defines credit transfer as “a process for enabling students to have their learning
experiences (typically whole courses but not necessarily) from another Faculty/College or higher
education institution recognised as equivalent in content and, particularly, learning outcomes to
those within USP’s educational offerings” (CFR 2.14.1). In order to facilitate the transfer process
for students, the University has Credit Transfer Regulations (CFR 2.14.2) that are published annually
in the Handbook & Calendar. These Regulations detail the processes for approved credit transfer
from other qualifications. The articulation agreements from other tertiary providers are currently
undergoing revision (CFR 2.14.3) by the Credit Validation and Assessment Committee (CVAC,
CFR 2.14.4). The Credit Transfer Procedures (CFR 2.14.5) set out the steps to be taken for all
credit transfers from initial student enquiries to the approval of applications and any subsequent
appeals. The Credit Transfer Evaluation Form (CFR 2.14.6) is used to assess each credit transfer
application. The Credit Transfer Regulations is informed by the Credit Points Policy (CFR 2.14.7). The
Fiji Higher Education Commission (FHEC) is developing an Institutional Qualifications
Framework to assist the University’s review of its articulation agreements about credit transfer.
To assure the integrity of USP degrees, the Credit Transfer Regulations stipulate that when transferring
credits, not more than 50% of the courses in the new programme may be credited, except where
Senate has approved an internal programme to staircase from a lower to a higher programme. In
addition to credit transfer from another institution, USP recognises and gives credit for prior
learning if such learning is relevant to a USP course and its standards, irrespective of where or how
the learning has taken place. This is managed through the implementation of the Recognition of Prior
Learning (RPL) Policy and Procedures (CFR 2.14.8) and examples of RPL application and approvals
are presented as CFR 2.14.9. The existence of the RPL Policy and Procedures testifies to USPs
commitment to providing access to educational opportunities to a broad sector of Pacific society
including mature students. Enhanced accessibility to higher education is particularly important in
communities where some of the population has been disadvantaged or deprived of formal
education qualifications.
List of Attached Evidences
CFR 2.14.1
CFR 2.14.2
CFR 2.14.3
CFR 2.14.4
CFR 2.14.5
CFR 2.14.6
CFR 2.14.7
CFR 2.14.8
CFR 2.14.9

Credit Transfer Regulations (2018 Handbook & Calendar, p. 467)
Credit Transfer Regulations (2018 Handbook & Calendar, p. 467-473)
Revised Version of the Credit Transfer Regulations
Terms of Reference for CVAC
Credit Transfer Procedures
Credit Transfer Evaluation Form
Credit Points Policy
Recognition of Prior Learning (RPL) Policy and Procedures
Banner Record for Students Awarded RPL
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Standard Two: Synthesis/Reflections
1. After completing this analysis, what are the 2 or 3 most important issues that should be
emphasized in the Review under this Standard?
a. In addition to the comprehensive and robust curriculum review of all University
programmes under the STAR Project, the University has reviewed almost every facet of
its core business, through WSCUCs Diagnostic & Eligibility reviews, and reviews by the
AQA Panel. It subsequently conducted a cross-case analysis of these reviews, including
alignment of Learning and Teaching Policy, and Learning and Teaching Plan to the University
Strategic Plan, and, subsequently developed five cross-cutting themes (below). These all
have been completed, or are on the way to completion:
a. Outcomes, Assessment & Sound Learning Design
b. Oral and Written Proficiency in English
c. Retention
d. Regionalisation
e. Relevance of New Programmes
b. Whilst we have conducted numerous comprehensive reviews of our curriculum and
supporting services, the University needs to ensure it completes key recommendation from
these reviews such as programme mapping, programme reviews, and accreditation as
planned. The University has set ambitious, but realistic, targets; achieving these targets
needs robust project management and widespread collaboration;
c. While the University encourages academic staff/faculty to draw on the scholarship of
teaching and there are a number of contexts in which research in teaching are linked,
research on teaching and its application still needs to be strengthened and made part of
the normal expectations of academics.
2. Looking overall at the quality and effectiveness of the institution’s data gathering processes
and systems to support the review process, what are institutional strengths?
a. The University is a mature institution and a key strength is that it has engaged in substantive
and continuous curriculum review, long before seeking WSCUC accreditation, and
continues to review the relevance and quality of its programmes, including international
review and international programme accreditation. Curriculum review is thus a routine
part of the University’s core business;
b. The University routinely develops new, relevant programmes based on extensive
stakeholder consultation in each national member country supported by both Programme
Advisory Committees (PACs), and for regional campuses (i.e., campuses outside the main
Campus in Fiji), employs Campus Advisory Committees (CACs) to ensure new offerings
and provision are consistent with national human capital development needs;
c. The University has a comprehensive programme accreditation and review framework, that
ensures all programmes deliver education of the highest quality and relevance, and
monitors this by means of regular surveys of stakeholder satisfaction; and
d. The University has heavily invested in campus infrastructure and enabling technologies,
and has a robust plan of conversion of face-to-face teaching to more flexible modes of
delivery, to ensure maximum access to all its programmes.
3. Looking again at the overall quality and effectiveness of the institution’s data gathering
processes and systems to support the review process, what are areas to be addressed or
improved in the foreseeable future?
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a. The University needs to ensure that distinct programme graduate outcomes are in place
for postgraduate programmes and that associated curriculum maps are developed;
b. The University needs to ensure it continues with regular curriculum review, with particular
emphasis on curriculum mapping, to keep abreast of stakeholder human capital
development needs, and international issues such as cyber security and the rapid rise of
artificial intelligence. It thus needs to ensure it produces work ready graduates suited to a
rapidly changing employment environment;
c. The University needs to ensure it completes the implementation of the recently approved
Flexible Learning Policy;
d. With the move to a more extensive use of online learning, the University needs to make a
dedicated effort to ensure that all students, especially first year students, are sufficiently
assisted and supported throughout their studies. Additionally, academic staff need regular
professional development around maximising learning and assessment opportunities in an
online environment.
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Standard Three: Developing and Applying Resources and Organizational
Structures to Ensure Quality and Sustainability
The institution sustains its operations and supports the achievement of its educational objectives through investments
in human, physical, fiscal, technological, and information resources and through an appropriate and effective set of
organizational and decision-making structures. These key resources and organizational structures promote the
achievement of institutional purposes and educational objectives and create a high-quality environment for learning.
Faculty and Staff
CFR 3.1
The institution employs faculty and staff with substantial and continuing
commitment to the institution. The faculty and staff are sufficient in number, professional
qualification, and diversity and to achieve the institution’s educational objectives, establish and
oversee academic policies, and ensure the integrity and continuity of its academic and co-curricular
programs wherever and however delivered.
Guideline:
The institution has a faculty staffing plan that ensures that all faculty roles and
responsibilities are fulfilled and includes a sufficient number of full-time faculty members with
appropriate backgrounds by discipline and degree level.
Institutional Response:
The University aspires to invest in the optimum academic staff/faculty, academic support and
non-academic staff members in order to achieve standards of excellence in all aspects of its work,
in particular for its educational endeavours. The University currently employs approximately 1,617
full-time staff with 670 academic/faculty and professional (formerly known as comparable) staff;
657 intermediate and junior; and 290 hourly paid staff members (CFR 3.1.1). Within the senior
staff ranks, there are 425 academic/faculty and 245 professional staff17. CFR 3.1.1 also illustrates
the breakdown of all categories of staff for the different campuses across the University.
Additionally, the table provided in CFR 3.1.2 shows a composition of full-time and part-time
academic staff/faculty in each School who are involved in teaching of undergraduate and
postgraduate degree and non-degree programmes. This table also shows the academic
staff/faculty profile in relation to the student enrolment figures in the different Schools and the
academic staff (faculty)/student ratios. While the Schools are primarily located at the Laucala
Campus, the academic staff/faculty are distributed across the regional campuses. The School of
Agriculture and Food Technology and the School of Law both have the majority of the academic
staff/faculty based at the Alafua and Emalus Campuses, respectively.
To ensure that academic staff/faculty are appropriately qualified in their discipline area, a doctoral
qualification in the relevant discipline is required for academic appointments for Assistant Lecturer
level and above. To meet the needs of a diverse student body, academic/faculty, academic support
and non-academic staff, while predominantly from Fiji, are also appointed from a range of national
and cultural backgrounds.
Fulltime academic staff/faculty have a wide range of practical and moral responsibilities. These
include University expectations around teaching and research, which are guided by the Quality of
Teaching (QoT) Policy (CFR 3.1.3) and Quality of Research (QoR) Policy (CFR 3.1.4), respectively, and
appropriate workload is determined by the Academic Staff Workload Policy (CFR 3.1.5). In order to
17

At USP, senior non-academic staff members are classified as professional staff.
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provide students with research-informed teaching and to enhance teaching practice, academic
staff/faculty are encouraged to sustain an active engagement with scholarship in their discipline
and produce regular research outputs or publications in highly ranked journals (key indicators for
research outputs are documented on page 4 of the QoR Policy; refer to CFR 3.2). In addition to
their core teaching and research obligations, fulltime academics/faculty have a number of ancillary
responsibilities. These include involvement in curriculum development and review work,
representation on University Committees, contribution to policy and strategic decision-making,
participation in marketing and outreach activities and special projects (e.g., Strategic Total
Academic Review (STAR) Trainers and Research Skills Development (RSD) Implementers).
Academic staff/faculty may also be required to contribute to community and regional projects.
The academic staff/faculty and support staff profiles for selected Schools and curriculum vitae is
provided in CFR 3.1.6 and CFR 3.1.7, respectively. The responsibilities and code of conduct of
academic staff/faculty are set out in the Code of Professional Conduct for Academic Staff (CFR 3.1.8).
An important feature of this Policy is expectations around ethical conduct in relation to students,
research and the greater public, which helps the University to maintain integrity in its practices.
AFF CLASSIFICATION 2015 2016

In addition to fulltime academic staff/faculty, the University employs a number of part-time and
temporary academic staff/faculty. The employment of part-time and temporary academic
staff/faculty depends on factors such as student numbers, unexpected staff turnover due to
resignations, illness, deaths and personal emergencies. The part-time and temporary academic
staff/faculty usually have a semester-long contract and may include Teaching Assistants, Assistant
Lecturers, Lecturers, Laboratory Demonstrators, Markers and Tutors. Graduate Assistants are
drawn from postgraduate students on Masters and doctoral scholarships who are required to
contribute eight hours of teaching-related activities as part of their scholarship obligations.
Adjunct academic staff/faculty appointments are also made by Schools through the Dean and
approved by the Vice-Chancellor and President. These adjunct appointments are for periods of
up to two years. Adjunct appointees contribute to teaching and other School endeavours, such as
programme review and accreditation work. To complement the staffing profile and enhance links
with the profession, some Schools such as the School of Law and the Graduate School of Business,
draw on expertise from the profession both locally and internationally.TO
To ensure that each School is sufficiently staffed with academics/faculty, the Internal Funding
Model (IFM) (CFR 3.1.9) is used by the University to calculate the main budget allocations for the
three Faculties/Colleges. As per the IFM, the number of academic staff/faculty required by each
Faculty/College is calculated according to the number of courses offered and the minimum
academic staff/faculty workloads. It is then assumed that, on average, the academic staff/faculty
is employed at mid-point of the Senior Lecturer scale, and this information is used to calculate an
initial academic staffing/faculty budget for the Faculties/Colleges. This model also specifies the
enrolment numbers needed for viability of a course, which helps the University to use its resources
productively.
List of Attached Evidences
CFR 3.1.1
CFR 3.1.2
CFR 3.1.3
CFR 3.1.4
CFR 3.1.5
CFR 3.1.6

USP Staff Composition and Categories (Extract from 2016 Annual Report, p. 23-24)
Composition of Academic Staff/Faculty per School, Enrolment Numbers and
Academic Staff (Faculty)/Student Ratios
Quality of Teaching Policy
Quality of Research Policy
Academic Staff Workload Policy
Academic/Faculty and Support Staff Profiles for Selected Schools and Faculties
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CFR 3.1.7
CFR 3.1.8
CFR 3.1.9

Curriculum Vitae for Selected Academic Staff/Faculty and Support Staff
Code of Professional Conduct for Academic Staff/Faculty
Internal Funding Model
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Faculty and Staff
CFR 3.2
Faculty and staff recruitment, hiring, orientation, workload, incentives, and
evaluation practices are aligned with institutional purposes and educational objectives. Evaluation
is consistent with best practices in performance appraisal, including multisource feedback and
appropriate peer review. Faculty evaluation processes are systematic and are used to improve
teaching and learning.
Institutional Response:
The University strives to recruit the best possible academic staff/faculty, academic support and
non-academic staff to enable it to meet its educational purposes and objectives. Staff recruitment
and appointment processes are guided by a well-defined set of policies and procedures, which are
implemented by the Human Resources section. The relevant policies are Recruitment and
Appointment Procedures - Academic and Comparable Staff, Tutors and Teaching Assistants Policy and Procedures
(CFR 3.2.1); Appointment Procedures - Professorial Appointments (CFR 3.2.2); Recruitment and Appointment
Procedures - Intermediate and Junior and Permanent Hourly Paid Staff (CFR 3.2.3); and Recruitment
Advertising (CFR 3.2.4). These policies and procedures inform all aspects of the recruitment
processes for all categories of academic staff/faculty and non-academic staff at USP. These
include aspects such as advertising, dealing with applications and referees’ reports, screening of
applications, decision-making after the appointments committee meeting, and appointment of the
selected candidate after due diligence checks. The University uses an online recruitment site, which
is called USP Recruits for applicants to lodge and track their applications. Additionally, the
University advertises employment opportunities extensively through print and internet, and has an
employment opportunities website that gives information for prospective local, regional18 and
international applicants. Short term, less than one year, direct appointments may be made by
Faculties and Sections, approved by their respective Senior Management Team (SMT) member
(i.e., DVC, VP, or Deans). Such appointments are typically only made when there is a need to fill
a post urgently that becomes vacant at short notice. The University also routinely appoints
Adjunct academic staff/faculty as noted in CFR 3.1.
The above policies and procedures also inform the appointment (hiring) processes and specify the
composition of the appointments committee for different levels of academic/faculty and nonacademic appointments. The choice of appointee must be strictly based on merit and be nondiscriminatory.
The expectations of the appointments committee, together with the
responsibilities of the Chair, are set out in the Role of the Chair Policy (CFR 3.2.5).
New appointees to USP are inducted and oriented into the University in different ways. The
University has an online Onboarding and Induction website, which provides information on the
necessary forms and documents that need to be completed and processed such as police and
medical clearance, pay and tax matters. To provide new appointees with a smoother transition
into USP, the Starting @ USP and Cultural Awareness websites offer a range of opportunities for
appointees to familiarise themselves with the University, the culture of the Pacific and, in
particular, provide information for international appointees such as travel, work permits, and visas.
The University also conducts a day-long Induction Programme for all new appointees, who are
introduced to services and facilities at USP (CFR 3.2.6). The University has recognised the need
to provide its academic staff/faculty with an induction programme around teaching at the
Regional in this contexts refers to citizens of the University member countries. Local is citizens of Fiji (where the
University headquarters is based).
18
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University. It is expected that some of this need will be met through the establishment of a virtual
learning and teaching hub (under the auspices of the Learning, Teaching & Student Services
website), which will provide interactive opportunities and resources around teaching and learning.
Resources aimed at first time academics will also be provided via this hub.
The academic staff/faculty workload is categorised and described in the Academic Staff Workload
Policy (CFR 3.2.7), which seeks to help the Heads of Schools, Deans and the University to ensure
that staff members are treated equitably in terms of their workload. This policy in conjunction
with the Internal Funding Model (IFM, CFR 3.2.8) is used to assist academic staff/faculty resource
planning in Schools. As per the IFM, the minimum workload per academic staff/faculty is as
follows: four courses per year in courses with no laboratory component (mostly in FALE & FBE),
and three courses per year in courses with laboratory classes (mostly, but not only, in FSTE).
FSTE academic staff/faculty generally have fewer courses to teach because of the higher contact
hours per course due to laboratory work. As stipulated in the Academic Staff Workload Policy, the
total available hours of work for an academic staff/faculty member is 1666 hours per year. The
distribution of academic staff/faculty time between teaching, research and community
contribution is calculated using the Quality of Research measures and is in proportions of 60:30:10
on an annualised basis. This allows for heavier teaching in one semester and lighter in another
one. Depending on the categorisation of a staff member, that is from teaching intensive to
research intensive, these proportions vary, as shown in the table in CFR 2.8.
Within the broad framework around the apportioning of academic staff/faculty time determined
by the Quality of Research measures and the Academic Staff Workload Policy, there are other
prescriptions that determine the details of each academic’s/faculty’s workload. There is a pointsbased component of the workload model in the Policy that facilitates calculation of the
contribution of other dimensions of an academic’s/faculty’s work, including the marking
associated with large classes, postgraduate supervision and work external to the University. The
points-based component improves fairness by acknowledging the multiple dimensions of an
academic’s/faculty’s contribution, which may otherwise be taken for granted. Sample workloads
for Schools are provided as CFR 3.2.9.
Performance evaluation at the University is governed by Staff Review Policies and Procedures for
Academic and Professional Staff (CFR 3.2.10); for Intermediate and Junior Staff (CFR 3.2.11) and for Hourly
Paid Staff (CFR 3.2.12). These policies and procedures set out all the procedures and requirements
for all categories of staff and the criteria for evaluation in order to be eligible for contract renewal,
promotion, salary increments and/or cash bonuses. These also consider cases where there is a
possibility of termination of services due to unsatisfactory performance when contract renewal is
considered.
For academic staff/faculty, the teaching component of the review is informed by the Quality of
Teaching Policy (CFR 3.2.13), and draws on multiple sources such as student feedback, selfevaluation and peer feedback obtained through the peer observation of teaching. The six Quality
of Teaching measures are:
1. Alignment of course learning outcomes, course assessments, Programme and USP
Graduate Outcomes to ensure that USP graduates attain the University’s Graduate
Attributes;
2. Educational performance indicators (EPI) such as course pass rates and programme
completion rates for each course taught;
3. Student evaluation of teaching and courses including the requirement to demonstrate how
the feedback from students has been used to improve practice;
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4. Peer observation of teaching, which is to be conducted by academic peers at the same or
higher level of appointment;
5. Effective use of ICT-supported pedagogies;
6. Evidence of staff professional development.
The Quality of Teaching Policy provides explicit criteria for academic staff to provide evidence of their
performance in relation to these six measures.
Similarly, the research component of the academic staff/faculty’s performance is guided by the
Quality of Research Policy (CFR 3.2.14). The assessment of each academic staff/faculty is based on
verified research outputs (CFR 3.2.15) that relate to the research performance indicators for
different academic levels (refer to page 4 of the Quality of Research Policy). The verification is
executed through a report generated by the Research Office on the basis of publications submitted
by academics/faculty to the Research Repository (available on the Research Office website). The
teaching and research components and any other contributions to the University or community
are compiled into a portfolio and submitted for review (CFR 3.2.16). The portfolio is then assessed
by the Head of School, the Dean, and forwarded to the Staff Review Committee, which meets
biannually.
For all other categories of staff at the University, a review of performance is conducted for contract
renewal and promotion purposes. Staff are required to complete and submit specific forms
together with supporting evidence and references (CFR 3.2.17) to the staff supervisor for
evaluation against set criteria and final decision making by the Staff Review Committee (CFR
3.2.18).
The online performance management system, iPerform is currently under review, and plans are
underway to relaunch and pilot the full system by May 2018. As part of the revised system,
iPerform will incorporate a new process whereby centrally gathered data, once verified, will be
used to generate a staff portfolio. In this process, staff applying for promotion will be able to
login to a portfolio, which will be auto-populated with data relevant to promotion. For example,
details of current and completed graduate supervision, sourced from the central student data
repository, will be provided, as will the details of verified publications from records provided by
the Research Office. This will expedite the review process, and ensure all data sent to the Staff
Review Committee is verified.
The University provides a number of awards and prizes as incentives to academic staff/faculty to
enhance their quality of teaching and research. The annual Vice-Chancellor’s Excellence in
Teaching Awards are given at the Faculty/College and University levels to outstanding teachers
according to a set of defined criteria (CFR 3.2.19). These awards are presented at the annual ViceChancellor’s Forum on Learning and Teaching. To recognise and acknowledge research
excellence, the Vice-Chancellor’s Prizes for Research are presented to outstanding researchers at
the annual Research, Excellence and Innovation Awards Evening. The adjudication for these
awards is undertaken by three different committees (Research Performance Committee, Creative
Works Committee & Innovation Committee) with specialist membership who employ set criteria
(available online) to arrive at their recommendations, which will be made to the Vice-Chancellor
and President. The award categories and the list of awardees of the Vice-Chancellor’s Prizes for
Research, together with details of prizes for publications in highly ranked journals are presented
in CFR 2.8. Research incentives and opportunities to engage with international colleagues in the
field are also offered through the provision of conference leave. Conference leave and funding is
available to academic staff through their Schools and Faculties (CFR 3.2.20).
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Sample USP Induction Programme
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Sample School Workloads
Staff Review Policies and Procedures for Academic and Professional Staff
Staff Review Policies and Procedures for Intermediate and Junior Staff
Staff Review Policies and Procedures for Hourly Paid Staff
Quality of Teaching Policy
Quality of Research Policy
Verified Research Outputs (2015-2016)
Sample Academic Staff/Faculty Review Portfolio/Submission
Sample of Completed Forms of Non-Academic Staff for Staff Review Purposes
Terms of Reference for Staff Review Committee
Vice-Chancellor’s Excellence in Teaching Awards Criteria
Conference Funding Allocation and List of Staff Participating in Conferences
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Faculty and Staff
CFR 3.3
The institution maintains appropriate and sufficiently supported faculty and staff
development activities designed to improve teaching, learning, and assessment of learning
outcomes.
Guideline:
The institution engages full-time, non-tenure-track, adjunct, and part-time faculty
members in such processes as assessment, program review, and faculty development.
Institutional Response:
There have been a number of significant institutional initiatives, which have provided impetus and
the preliminary frameworks for professional development of academic staff/faculty in relation to
teaching, learning and assessment of learning outcomes. The Strategic Total Academic Review
(STAR) and Research Skills Development (RSD) were two such critical initiatives. Additionally,
the University has intensified its move towards flexible learning and the Centre for Flexible
Learning supports academic staff/faculty to provide quality teaching, learning and assessment for
students in the online and blended learning environments (refer to CFR 3.5).
The STAR and RSD initiatives have not only provided specific developmental opportunities, but
have also contributed to capacity-building across the institution and helped to embed and enhance
a culture of conversation around teaching and learning. In these ways the scaffolding has been set
up for building a systematic and sustainable culture of teaching development. As noted in Standard
2, the University undertook a major curriculum review and transformation process across the
institution through the STAR Project, which involved academic staff/faculty and non-academic
staff being trained to facilitate the implementation of the project goals within the disciplines and
sections. The RSD initiative is a subset of the STAR Project that focused on embedding researchrelated outcomes and assessments in the four University (UU) courses as well as selected
undergraduate and postgraduate courses. The RSD process also led to guidance for academic
staff/faculty around the development of assessment rubrics based on the RSD Framework.
Details on the STAR and RSD initiatives are provided in CFR 2.4.
These significant and cross-institutional initiatives have been strengthened and enhanced by a
number of other developmental opportunities around teaching, learning and assessment at the
institutional and programme levels. Following on from the STAR training, Professor Geoffrey
Scott ran a series of workshops on assessments and aligning courses and assessments with the USP
Graduate Outcomes. Additional workshops pertaining to RSD were conducted by Dr. John
Willison. A new phase of curriculum review and development began in 2016 when a decision was
made by the Office of the DVC LTSS to review current educational offerings across the University
and plan for a systematic approach to enhance teaching, learning and assessment quality. An
important goal was to synthesise and integrate all the principles and practices acquired and
implemented through institutional- and programme-based initiatives such as STAR, RSD,
programme review and accreditation initiatives. While a great deal had occurred in the arena of
teaching development at USP, there was a need to stock-take, to integrate the gains made and to
plan systematically for future teaching development initiatives in a coherent and sustainable way.
Consequently, as a first step of the curriculum review and development process, an Assessment
Consultant, Ms. Dorothy Spiller was appointed in October 2016 to evaluate the alignment of
learning outcomes and assessments in all undergraduate courses at USP. The Assessment
Consultant has now reviewed every undergraduate course in all the three Faculties/Colleges and
provided individualised feedback to each Course Coordinator around the quality of the learning
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outcomes, the alignment between outcomes and assessments and the congruence of these with
Programme and USP Graduate Outcomes. The Assessment Consultant also visited the Alafua
and Emalus Campuses to offer additional personalised support to academic staff/faculty around
their course outlines.
Concurrently in 2017, the Planning and Quality Office coordinated the review of the definitions
of and rubrics for the seven USP Graduate Outcomes. The process included a day-long workshop
for academic staff/faculty from various disciplines and non-academic staff. This workshop also
provided an opportunity to review the values and goals that should inform the University’s
teaching and learning practices.
The work carried out by the Assessment Consultant in 2016 and 2017 period and the review of
the USP Graduate Outcomes has provided the foundation for the formulation of the Curriculum
Review & Development Plan (CFR 3.3.1). The Assessment Consultant has already begun to
implement this plan in selected disciplines/programmes and work will be prioritised according to
the schedule for external programme reviews and accreditation (CFR 3.3.2). This plan has a strong
developmental focus and will be implemented in collaboration with academic staff/faculty. The
developmental sessions consider both the alignment of outcomes and assessments at macro
(institutional & programme) and micro (course) levels and evaluate and enhance the specifics of
course design, assessments and rubrics. Furthermore, work will be carried out in relation to
analysis of assessment data to evaluate student success in relation to outcomes at all levels. The
Teaching and Learning Professional Developmental Plan for academic staff/faculty that
complements the Curriculum Review & Development Plan is provided as CFR 3.3.3.
At the programme level, developmental work is already ongoing, particularly in preparation for
programme review and accreditation purposes, which involves a comprehensive evaluation of the
educational offerings in a particular discipline (e.g., Tourism, Sociology, Physics, Biology, Politics,
Engineering, Computing, CFR 3.3.4). This developmental work in programmes is carried out
systematically with the involvement of academic staff/faculty in the discipline and can inform
future developmental work in programmes across the entire University (CFR 3.3.5). It is
considered that working at the programme level ensures a consultative and collaborative
professional development approach and ultimately a coherent programme for students. In
addition to teaching development within programmes, the Teaching and Learning Professional
Developmental Plan includes provision for workshops for academic staff/faculty, particularly
around assessment-related matters. Selected academic staff/faculty will be invited to collaborate
in the design and facilitation of the developmental workshops, which will build capacity within the
discipline to sustain teaching developmental initiatives. Face-to-face developmental work will be
complemented by the establishment of a virtual learning and teaching hub, on the Learning,
Teaching and Student Services (LTSS) website, where academic staff/faculty can acquire resources
and timely support for immediate teaching-related questions and needs.
Stronger institutional requirements around teaching development have also enhanced the culture
around and quality of teaching and learning. The Strategic Plan 2013-2018 stipulates that 90% of
the academic staff/faculty must complete or hold the Postgraduate Certificate in Tertiary Teaching
(PGCTT), equivalent requisite qualification or relevant experience. Furthermore, the performance
review for academic staff/faculty, which is guided by the Quality of Teaching measures, requires
them to provide evidence of teaching developmental activities undertaken during the year.
Additionally, another Quality of Teaching measure requires academic staff to undergo peer
observation of teaching and feedback using a set of criteria. In order to maximise the effectiveness
of this requirement and also use it to improve the quality of teaching, academic staff/faculty
participated in targeted workshops on peer observation conducted by the Assessment Consultant.
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Participation in these workshops credentialed academic staff/faculty to observe peers’ teaching
and provide feedback (CFR 3.3.6).
In addition to the institutional and programme opportunities for development, academic
staff/faculty can take advantage of a number of other opportunities for professional and career
development. Academic staff/faculty can apply for conference leave and funding, which enables
them to network, meet leading scholars in their field and keep up with current thinking, research
and scholarship of teaching. Academic staff/faculty are also entitled to apply for Leave Without
Pay (CFR 3.3.7) to pursue higher education. They can apply for Sabbatical Leave (CFR 3.3.8) to
enhance their research and teaching profile.
List of Attached Evidences
CFR 3.3.1
CFR 3.3.2
CFR 3.3.3
CFR 3.3.4
CFR 3.3.5
CFR 3.3.6
CFR 3.3.7
CFR 3.3.8

Curriculum Review & Development Plan
USP Accreditation Master Plan 2016-2018 and External Reviews Schedule 2017-2021
Teaching and Learning Professional Developmental Plan
Sample Reports of Academic Staff Development Work Carried out in Schools
Some Models for Development Work Carried out in Schools (Model 1 for Work
carried out in FSTE; Model 2 for Work Led by Assessment Consultant)
Report on Workshop on Peer Observation of Teaching
Leave Without Pay Policy and Procedures
Sabbatical Leave Policy and Procedures
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Fiscal, Physical and Information Resources
CFR 3.4
The institution is financially stable and has unqualified independent financial audits
and resources sufficient to ensure long-term viability. Resource planning and development include
realistic budgeting, enrollment management, and diversification of revenue sources. Resource
planning is integrated with all other institutional planning. Resources are aligned with educational
purposes and objectives.
Guideline:
The institution has functioned without an operational deficit for at least three years.
If the institution has an accumulated deficit, it should provide a detailed explanation and a realistic
plan for eliminating it.
Institutional Response:
The University is financially stable as a result of having a systematic and comprehensive financial
planning, budgeting, resource allocation and auditing process in place that ensures financial
stability, viability and sustainability to meet its educational and strategic objectives. The University
financial planning is conducted on a three-year cycle. The University Grants Committee (UGC,
CFR 3.4.1), with the University Council recommendation, approves a triennial plan with the
current plan operating from 2016 to 2018 (CFR 3.4.2). This plan enables the University to meet
the financial benchmarks set by the Council committee, the Finance and Investments Committee
(FIC, CFR 3.4.3), for its financial sustainability. The three-year funding cycle ensures that the
funding sources are locked in for a reasonable duration of time for stability and to facilitate
operations and planning. The three-year cycle also provides a framework for ensuring that the
institution keeps within its expenditure limits. The University funding is connected with its
regional character and its close ties with Australia and New Zealand, which are the major
development partners of the University. Figure 3.4.1 shows the multiple sources of funding for
the University and the respective contributions, which may slightly vary in proportions for
different years. The member country contribution is calculated using a funding formula, which is
based on the student enrolment numbers in each country and tax-related benefits for the country.
The UGC is responsible for seeking approval from the Finance Ministers on the three-year funding
contribution. In its almost 50-year history, no member country has defaulted on its agreed level
of contributions, which demonstrates the high level of support and commitment to the University
and regional cooperation. The Australian and New Zealand governments’ contributions are
attributed to their leading role as the main development partners in the region and as members of
the University Council since its inception. These two countries are also members of the UGC,
which recommends three year funding for the University. Their contributions are now aligned
with the University’s triennial plan. Their current commitment to continue to fund the University
despite global aid cuts provides assurance that this level of support will at least continue in the
future, if not increase.
Student tuition fees are the highest income source as shown in Figure 3.4.1. The student fee
default rate averages at 5%, however, from 2016, the University has set up tighter controls such as
deregistration and prohibiting students from sitting their examinations. Furthermore, the
University income from tuition fees is assisted by the fact that almost 50% of student fees come
from scholarships and government loan schemes and therefore, are guaranteed sources of income.
The UGC approved triennial plan is operationalised in the institution through the Annual Plans.
The Annual Plan determines the yearly budget for the University to conduct its core business and
address the seven Priority Areas identified in the USP Strategic Plan 2013-2018. The annual
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planning process is informed by the FIC approved timelines and template (CFR 3.4.4). The
Annual Plan 2017 Framework and Process is given as CFR 3.4.5. Up until 2017, Faculties and
Sections, prepared their Annual Plans, which consisted of budgets and Business/Capital
Expenditure (CAPEX) plans, detailing the resources they needed to conduct their core business.
In a parallel exercise, Faculties and Sections made a case for resources they needed to complete
the initiatives and achieve the KPI stipulated in the Strategic Plan, including education
effectiveness outcomes (completions, retention, and so forth).
Figure 3.4.1 Funding Sources for 2017

Source: Annual Plan 2017

After review in 2017, the University decided this process was too complicated, making it difficult
to ensure core activities of Faculties/Colleges and Sections were outcomes driven, and likely to
realise the University’s goal of achieving excellence. The University has now integrated the two
activities into a single, coherent Annual Planning exercise, which is outcomes driven. Faculties
and Sections provide an Annual Plan that integrates operational activities with outcomes and
outputs, with a focus on outcomes of achieving excellence. Outputs are linked to indicators,
measures, and targets. In this approach, the Faculties/Colleges and supporting Sections, focus on
planning for excellence as evidenced by outputs particularly Student Success (Strategic Plan
Priority Area 2), rather than planning for routine activities, which may each contribute to Student
Success, within their core business. It is intended that this targeted approach will strengthen the
University’s capacity to achieve priority initiatives and KPI. Sample Faculty/College and Section
Annual Plans are shown in CFR 3.4.6.
The management of the University budget is guided by the Budget Policy (CFR 3.4.7). This policy
establishes the framework for the development and appropriate management of the University
financial resources and delineates the responsibility and authority for allocation and expenditure.
It aims to assist the University to achieve financial sustainability through prudent budgetary
management with strong accountability and monitoring mechanisms. The Scheme of Financial
Delegations (CFR 3.4.8) sets out the principles of delegations of financial authority to University
personnel at different levels of the institution. The budget allocation and resource planning for
the Faculties is linked to the number of viable courses that they offer as well as courses in
programmes that are of strategic importance to the University (such as Marine Science and Marine
Studies programmes and Vernacular Language majors). This is achieved through the Internal
Funding Model, IFM (CFR 3.4.9), which sets the framework for the allocation of academic/faculty
and support staff salaries, teaching and research and general expense budgets to Schools and
Faculties/Colleges to enable them to meet their core educational objectives.
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Tracking of expenditure and budget compliance is done through an automated system on the
Laucala Campus; however, this automation has not yet been extended to the regional campuses.
The financial systems of regional campuses integrate with that of the Laucala Campus on a
monthly basis. It is intended to have this integration achieved on a daily basis. This is a challenge
for the University because it has to deal with eight different currencies across its member countries.
A plan has been submitted to the Senior Management Team for the roll out of the integration
process, which is expected to be completed by the end of 2018 (CFR 3.4.10).
The University has Financial Regulations (CFR 3.4.11), policies, procedures and guidelines.
Compliance to these as well as the general financial integrity of the University is assured through
stringent auditing processes. The internal audit is carried out by KPMG on a regular basis (10 15 times a year) and this checks for compliance and highlights any risks (CFR 3.4.12). The
independent external audit is carried out on a six-monthly basis by PricewaterhouseCoopers
(PwC). The financial statement and management letter from the external auditor for years 2014 to
2016 are given as CFR 3.4.13. The financial statements for the last three years indicate that the
University has operated with a surplus. The financial performance of the University is
benchmarked against ratios set by FIC with the goal of ensuring long term financial sustainability
of the University (CFR 3.4.14). The Audit and Risk Committee (ARC, CFR 3.4.15), a committee
of Council, reviews the effectiveness of the financial and other internal control systems of the
University, including both the scope and effectiveness of the work of internal and external audit.
The ARC reviews the University’s annual financial statements for compliance with financial
reporting standards. It also regularly reviews and monitors the strategic, legal and operational risks
of the University. It rolls out an internal audit programme every year and provides a six monthly
report to the Council on its audit and assurance programmes. The ARC provides management
feedback and agrees on implementation strategies to address gaps, risks and concerns highlighted
by the audits.
Currently, the University does not cap enrolments, however, it has provisions in place to take into
account large numbers of student enrolments. These include the recently introduced Lecture
Capture system and employment of part-time staff to assist with the staffing resource challenges
posed by large enrolment numbers. The University may have to review its enrolment management
process should the strain on staffing and space resources become significant.
List of Attached Evidences
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Fiscal, Physical and Information Resources
CFR 3.5
The institution provides access to information and technology resources sufficient
in scope, quality, currency, and kind at physical sites and online, as appropriate, to support its
academic offerings and the research and scholarship of its faculty, staff, and students. These
information resources, services, and facilities are consistent with the institution’s educational
objectives and are aligned with student learning outcomes.
Guideline:
The institution provides training and support for faculty members who use
technology in instruction. Institutions offering graduate programs have sufficient fiscal, physical,
information, and technology resources and structures to sustain these programs and to create and
maintain a graduate-level academic culture.
Institutional Response:
From its inception, the University has been spread across the Pacific, and distance education has
been its lifeblood. The University provides extensive flexible learning opportunities to all students
at the Laucala and regional campuses. Given its unusual geophysical characteristics, the University
has recognised Information and Communications Technologies (ICT) as one of the seven priority
areas in the Strategic Plan 2013-2018 to attain its educational objectives in the region (CFR 3.5.1),
in particular for distance and flexible learning. The University operates one of the most complex
ICT environments, providing connectivity with its 12 member countries through satellite
(USPNet) and fibre optic connectivity. The combination of USPNet and fibre optic connectivity
is called the USP network. The USPNet is a USP owned Wide Area Network (WAN), which uses
a satellite (VSAT) system operating on both C and Ku bands. It is the key digital mechanism for
delivering USPs teaching, learning, research and administrative connectivity to regional campuses.
The University links to the global internet, education, and research network through the Australian
Academic Research and Education Network (AARNet). The USP network provides connectivity
for the following services:








USPs learning management system, Moodle, which is used for all study modes;
Audio and video (Lecture Capture) lectures, tutorials and conferencing, and the REACT
services (USPs remote conferencing tool for teaching);
Ellucian Banner, an enterprise resource planning (ERP) application that USP uses to
manage student, financial and human resource administrative information;
Reporting tools such as Cognos (financial reporting);
SPYDUS and Athena, integrated library management systems;
Postgraduate research portal (PGRP) that manages postgraduate research student
processes;
Other administrative services such as website, email and telephony.

The satellite technology has been USPs original chosen mechanism for connecting its member
countries because of its ability to cover the expanse of the Pacific Ocean, and provide connectivity
to isolated and terrain-challenged sites. In order to strengthen the connectivity and its reliability
across the region, the Submarine Fibre Optic Cable systems are being used in some USP member
countries, namely the Republic of the Marshall Islands and Tonga. Currently negotiations are
underway with the government of Vanuatu for USP to extend fibre optic connectivity to Emalus
Campus (CFR 3.5.2). Samoa and Solomon Islands are developing fibre optic cable capacity and
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USP will look into its potential use in future (CFR 3.5.3). Samoa will get fibre optic cable capacity
by the end of 2018, and Niue, Kiribati, Nauru and Tokelau within the next 3 years. In parallel
with these developments around fibre optic cables, USP is in the process of upgrading the USPNet
satellite network to maximise its efficiency and reliability. The University has secured funding of
FJ$9M from the New Zealand Ministry of Foreign Affairs and Trade (NZMFAT) Pacific
Development Group to fund the USPNet Enhancement Project (CFR 3.5.4).
In addition to enhancing the connectivity across the region, the University has identified
bandwidth to be a major concern, and has taken a number of measures to address this. The
University Senate considered the USP Bandwidth Policy in 2016, which outlined the management of
the intranet and internet traffic to ensure the provision of sufficient and reliable intranet and
internet capacity to support the academic, research and administrative functions of USP (CFR
3.5.5). Senate decided that bandwidth management was the prerogative of the University
management, without a need for a formal Policy, and instructed Information Technology Services
(ITS) to manage bandwidth along the lines of the proposed policy. Consequently, a strategy was
introduced in Semester 1, 2017 that prohibited the use of social media sites between 9.00 am and
4.00 pm on weekdays, to free up more bandwidth for academic purposes (CFR 3.5.6). This greatly
improved the management of bandwidth, as noted in a recent report to the Senior Management
Team (CFR 3.5.7).
The ITS is responsible for the provision, management and maintenance of all ICT services,
infrastructure, facilities and resources across all USP campuses (CFR 3.5.8). Effective management
and use of ICT services and decisions about future initiatives are guided by the work of the
Communications, Information and Technology Committee (CITC, CFR 3.5.9). Matters in relation
to ICT-supported education, innovations and initiatives are considered by the E-Learning,
Innovations and Technical Enhancements Committee (E-LITE) (called Innovations in
Technology Enhanced Learning (CFR 3.5.10) from 2018), which reports to the Teaching Quality
Committee (TQC).
A number of projects have been initiated by the University to enhance technology related to
teaching, learning and student support and to cater for increasing student numbers. These include
the introduction of Lecture Capture system (a joint initiative of ITS & Centre for Flexible Learning,
CFL) at Laucala, Alafua and Emalus Campuses in 2017. This enables students to access
asynchronously the face-to-face lectures delivered at these three campuses from any other location
(CFR 3.5.11). The Lecture Capture system is also a measure to help the institution ameliorate the
space challenges due to increased enrolments. From a pedagogical perspective, the recorded
lectures provide a useful study and revision tool for USP students, the majority of whom do not
have English as the first language. The University also re-introduced19 the Tablet Learning Project
in Semester 1, 2017, whereby every new full time undergraduate student of USP, who has paid his
or her fees, is issued with a tablet as part of University’s new mobile platform for learning (CFR
3.5.12).
Furthermore, the ITS continues to roll out wireless network (WiFi) services across USP campuses
such as Laucala, Labasa, Lautoka, Alafua, Kiribati, Emalus, Solomon Islands, and Tonga Campuses
(CFR 3.5.13). This allows USP to accommodate increased student numbers in computer labs.
Additionally, ITS has engaged in a number of projects to maximise the efficiency of ICT use across
all USP campuses, which include: deployment of a new network firewall, web optimisation, USP
Banner migration, Emalus Campus ICT services upgrade, computer replacements in labs for
Alafua and Tuvalu Campuses (CFR 3.5.14). ITS provides generic and customised training to staff
19

The Tablet Project was introduced at USP in 2013.
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and students at all campuses to develop their IT skills and technology proficiency. For example,
training is provided for the use of Microsoft Office suite, and for the adoption of the Lecture
Capture system.
To support ICT infrastructure and development, the University has approved a Capital
Expenditure Plan 2017-2019 that has allocated FJ$1.8M for computers and FJ$3.5M for ICT
development (CFR 3.5.15). The ICT infrastructure, provided by ITS, underpins the work of other
key academic, research, and support sections of the University, in particular CFL and the Library.
The CFL provides leadership and direction to stakeholders in all aspects of flexible approaches to
learning and teaching at the University. The role of CFL is to support and help the University
achieve its Strategic Plan 2013-2018 KPI in this area. Support involves working with academic
staff in the design and development of programmes and courses for flexible learning and teaching,
hosting and managing Moodle and integrated tools such as Mahara (an ePortfolio tool), Turnitin,
and BigBlueButton. To enable staff and students to maximise the teaching and learning
opportunities facilitated though these online learning technologies, CFL provides an extensive
orientation, onboarding and ongoing training to staff and students in both face-to-face and online
modes. For example, CFL offers a ‘Learning How to Learn Online’ module via Moodle to
introduce students to online learning and the tools used at USP; and its Learning Design and
Development (LDD) team provides individualised training to new academic staff on the use of
Moodle. Details of the types of training and workshops provided by CFL are presented as CFR
3.5.16.
The CFL is also involved in the design, development and production of educational resources.
These include multimedia, print, audio, video, graphics, photography, and animation for online
and offline use. A recent initiative of CFL has been the development of a policy on the adoption
and integration of Open Educational Resources (OER) in teaching and learning at the University
(CFR 3.5.17). The goal of this policy is to transform pedagogical practices at USP to meet its
Strategic Plan targets and direct the use of OER to increase access to, and support high quality
teaching and learning at the University. CFL has a crucial role to play in orchestrating the adoption
of this policy in teaching and learning at the University. This role includes ongoing and targeted
professional development for initiatives such as the adoption and integration of OERs in courses
and programmes and the development of Massive Open Online Courses (MOOCs) in niche areas,
and areas of particular strength at USP (e.g. Climate Change & Marine Sciences). Further
developments that will impact the core functions of CFL in the near future include a substantial
increase in online education at USP and the use of learning analytics.
The USP Library network, comprises 23 libraries that are located across the 12 member countries
and provides a range of resources and services to staff and students that are integral to the teaching,
learning and research activities of the University. The resources include more than one million
print books, 188,729 eBooks and 60,000 full text journals and 1,093,457 theses, which are
accessible via 56 subject and multidisciplinary databases with 24/7 access via the Library website
(CFR 3.5.18). Print serial subscriptions are being reduced and mainly comprise Pacific titles. There
are two Integrated Library Systems (ILS) in operation, which are SPYDUS at Laucala Campus
Library, holding 334,673 bibliographical records and Athena at the regional libraries. The library
also provides general and specifically tailored training to staff and students in the form of
information literacy sessions; an Information Desk at Laucala Campus and the Ask-a-Librarian
reference service, by phone and email. The Library underwent its second External Review in 2016.
The high priority recommendations in relation to learning and access to resources included the
following:
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Learning Commons (Priority: Urgent): The reviewers recommend immediate conversion
of one floor of the main campus library into a learning space with rich technology and
collaborative spaces;
Access to Resources (Priority: Urgent): The review team recommends immediate
implementation of one Integrated Library System to ensure equitable access to resources
across campuses and centres of USP.

The Library has responded to the recommendations of the review and prepared an action plan to
implement them (CFR 3.5.19). Updates on the action plan is provided as CFR 3.5.20.
The University has a variety of physical facilities to support the attainment of the University’s
educational objectives. These include lecture theatres, tutorial rooms, science laboratories, general
purpose and specialised computer laboratories, satellite tutorial rooms, smart classrooms, audio
and video teaching facilities, library spaces, dedicated postgraduate rooms, informal student spaces,
and recreational facilities. A breakdown of the physical facilities at all USP campuses is given as
CFR 3.5.21. The University strives to provide fit-for-purpose learning environments for its
students to deal with the complexities and challenges of multiple campuses and increased student
numbers. The Space Management Committee oversees the allocation and management of space
at USP (CFR 3.5.22) and its work is informed by the Space Management Policy and Procedure (CFR
3.5.23).
List of Attached Evidences
CFR 3.5.1
CFR 3.5.2
CFR 3.5.3
CFR 3.5.4
CFR 3.5.5
CFR 3.5.6
CFR 3.5.7
CFR 3.5.8
CFR 3.5.9
CFR 3.5.10
CFR 3.5.11
CFR 3.5.12
CFR 3.5.13
CFR 3.5.14
CFR 3.5.15
CFR 3.5.16
CFR 3.5.17
CFR 3.5.18
CFR 3.5.19
CFR 3.5.20
CFR 3.5.21
CFR 3.5.22
CFR 3.5.23

Priority Area 4 Objectives and Initiatives from the Strategic Plan 2013-2018 (p. 25-26)
Negotiations with the Government of Vanuatu
Plans for Fibre Optic Cable for Samoa and Solomon Islands
Agreement between NZMFAT and USP to Fund USPNet Enhancement Project
USP Bandwidth Policy
Email to All Staff and Students for the Implementation of the Bandwidth Management
Policy
Report from ITS to SMT on the Management of Bandwidth
Reports on ICT Infrastructure, Facilities and Resources across all USP Campuses
Terms of Reference for Communications, Information and Technology Committee
E-Learning, Innovations and Technical Enhancements Committee
Reports on the Lecture Capture System at USP
Reports on Tablet Learning Project at USP
Map of WIFI hotspots in USP Campuses
Sample Reports on Projects run by ITS
Extract from 2017 Annual Plan (p. 80)
Details on Training and Workshops Provided by CFL
Open Educational Resources Policy
Details on All Library Resources
Library Review Report and Report on Updates on the Review
Updates on the Library Review High Priority Recommendations
Details on Physical Facilities at USP Campuses
Sample Minutes of Space Management Committee Meeting
Space Management Policy & Procedure
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Organization Structures and Decision-Making Processes
CFR 3.6
The institution’s leadership, at all levels, is characterized by integrity, high
performance, appropriate responsibility, and accountability.
Institutional Response:
The leadership positions at the University consist of the Vice-Chancellor and President (VC&P),
two Deputy Vice-Chancellors (DVCs), two Vice-Presidents (VPs) (one post currently vacant),
Deans for each of the three Faculties/Colleges (one post currently vacant), Associate Deans (ADs)
for each Faculty/College for Learning and Teaching, Postgraduate Affairs and Research, and
Planning and Quality, Heads of Schools (HOS), Deputy Heads of Schools, Directors of Institutes,
Centres, Sections and Managers of Sections.
The principles for the University’s leadership at all levels is articulated in USPs Values statement:
Highest standards of governance, leadership, academic freedom, integrity and transparency (page 18,
Strategic Plan 2013-2018, CFR 3.6.1)
Additionally, the Strategic Plan 2013-2018 (p. 19) sets out the attributes for academic staff/faculty
and non-academic staff that will enable them to honour these values. University leaders at all
levels are expected to exemplify these attributes. The attributes that are relevant to USP leaders
are as follows:






Commitment and loyalty to the institution and its mission;
Honesty and integrity in personal and professional interactions in the work environment,
including the highest standards of academic conduct;
Respect for the distinctiveness and diversity of our Pacific heritage and dedication towards
its development, preservation and dissemination;
Respectful and ethical behaviour;
A collegial and cooperative attitude that contributes towards building a more cohesive
university community.

At an operational level, the expectations, roles, responsibilities and accountabilities of leaders at
different levels are specified in University documents such as ordinances, terms of references, code
of conduct, and Scheme of Financial Delegations. In particular, there are expectations for the role
of the Vice-Chancellor and President, which are provided in the response to CFR 3.8.
In order to ensure quality performance, integrity and accountability of its leaders, the University
has a number of mechanisms for monitoring its leadership both at the time of appointment and
during the period of office. All new appointees including the senior leaders are required to undergo
psychometric testing for organisational fit (CFR 3.6.2), and successfully complete a one-year
probation period (CFR 3.6.3). At the end of the probation period, the appointee may be confirmed
in the appointment, be required to undergo a further probation period, or have their contract
terminated. This process is taken seriously by the University, and it is by no means automatic that
any senior post is confirmed. One very senior appointee was, for example, required to undergo a
further period of probation before the post was confirmed. The performance standards for all
leaders are articulated in their employment contract that contains the position description, and
provides a baseline for evaluating ongoing performance. The performance standards are aligned
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to USP Council’s expectations of the VC&P and his leadership team, which cascades down to
leaders of individual Schools and Sections to achieve the University’s mission and goals. During
the period of office, senior leaders are reviewed regularly and the VC&P or his delegate sits on the
review committees for Heads of Schools (currently delegated to the Deputy Vice-Chancellor
Research, Innovation & International). This is designed to improve consistency around the
expectations and performance monitoring of Heads of Schools. In terms of financial
accountability of leaders, the University has the Scheme of Financial Delegation (CFR 3.6.4) that
sets out the financial authority for leaders at different levels.
In addition to institutional safeguards, the wider University community also has opportunities to
voice ideas and opinions about academic leadership and decisions. The VC&P holds regular
forums for staff and students (CFR 3.6.5), which provide an opportunity for both groups to raise
questions or concerns and to clarify aspects of decisions made by the University leadership and
committees and their practical implications. For example, the University has initiated a new annual
planning process (see CFR 3.4) and the VC&P held forums with both staff and students on 4
August, 2017 to consult on this new process. Furthermore, the Deputy Vice-Chancellor Learning,
Teaching & Student Services holds regular information sessions and conversations with academic
staff/faculty and students to keep the academic community informed of developments and discuss
matters pertaining to teaching, learning and student success (CFR 3.6.6). The Faculties/Colleges
hold Faculty Assemblies, a general forum where all categories of staff meet to discuss and exchange
matters of interest relating to the Faculty/Colleges. These forums also enable all staff to provide
feedback to the Dean and other senior academic leaders in the Faculty/College on matters
otherwise not addressed in other Faculty/College structures (CFR 3.6.7).
The University has contracted the Voice Project organisation to run the Voice Survey (institutional
satisfaction survey for staff). The most recent iteration of the survey was run in 2017 from 10 July
to 4 August. The Voice Survey is considered to be an important tool to ensure that staff voices
are heard systematically. The survey of staff attitudes is important as it provides baseline data on
job satisfaction, leadership and organisational effectiveness, and allows measurements of change
over time. The Voice Survey was previously conducted at USP in 2013 and 2014.
To help maintain a high quality of leadership, the University has engaged in leadership
development workshops for example, a leadership workshop run by Professor Geoffrey Scott in
December, 2016 (CFR 3.6.8).
List of Attached Evidences
CFR 3.6.1
CFR 3.6.2
CFR 3.6.3
CFR 3.6.4
CFR 3.6.5
CFR 3.6.6
CFR 3.6.7
CFR 3.6.8

USP Strategic Plan 2013-2018 (p. 18-19)
Details of Psychometric Testing
Details on Probation Periods for Positions at USP
Scheme of Financial Delegation
Sample Emails and Reports from VC&P’s Staff and Student Forum
Sample Reports on DVC LTSS’s Interactions with Students and how Student Issues
are Addressed
Faculty Assembly Terms of Reference
Report from Professor Geoffrey Scott’s Leadership Workshop

98
98

Organization Structures and Decision-Making Processes
CFR 3.7
The institution’s organizational structures and decision-making processes are clear
and consistent with its purposes, support effective decision making, and place priority on
sustaining institutional capacity and educational effectiveness.
Guideline:

The institution establishes clear roles, responsibilities, and lines of authority.

Institutional Response:
The University’s Organisational Structure (Figure 3.7.1) sets out the lines of authority, portfolio
areas, and roles and responsibilities for the key leadership positions in the University. The ViceChancellor and President (VC&P) has overall authority and responsibility for the direction of the
University, and is accountable to the University Council. The senior leaders (Deputy ViceChancellors (DVCs), Vice-Presidents (VPs), Deans, & Executive Director Finance) report directly
to the VC&P, and are responsible for the management and implementation of the specific areas
that are designated in their respective portfolios. Together this grouping constitutes the Senior
Management Team (SMT) of the University (CFR 3.7.1). Recently, the Executive Director, Pacific
TAFE has been included in the SMT. The SMT has an advisory role, and makes recommendations
to the VC&P in relation to University management and operations. The SMT has oversight of
core business of the University, as well as the obligation to ensure that the KPI of the Strategic
Plan are attained. While the Deans ultimately report to the VC&P, they are also responsible for
the implementation of decisions emanating from decision making committees such as Senate. As
the nomenclature of key USP positions differs from typical US universities, Table 3.7.1 is included
to indicate approximate equivalent positions in the US universities.
Table 3.7.1: Key USP Positions and US Equivalents
Key USP Positions

Definition

Equivalent US University
Position

Chancellor

Titular head of the University (Non-USP staff
member)
Chair of the University’s governing body
(USP Council) (Non-USP staff member)
Chief Executive Officer of the University

No comparable position

Second in command with designated
responsibilities
Second in command with designated
responsibilities

Vice-President

Pro-Chancellor
Vice-Chancellor and
President
Deputy Vice-Chancellor
Vice-President
Pro Vice-Chancellor
Dean
Associate Dean

Head of School

Head of the Faculty/College
Supports the work of the Dean in designated
areas of Learning & Teaching; Planning &
Quality; and Postgraduate Affairs & Research
Leads a School within Faculty/College such
as the Head of School of Law within the
Faculty of Arts, Law & Education

Chair of the governing body
The University President

Vice-President
Associate Vice-President
Dean
Associate Dean

Department Chair

At USP, there is no post directly equivalent to the Provost role in US universities.
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Figure 3.7.1: USP Organisational Structure

Source: 2018 Handbook & Calendar
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The University is able to ensure that all areas of its operations are managed and monitored, and
that institutional objectives are achieved by designating particular portfolios to the different senior
leaders. As such, each senior leader chairs decision-making committees that are pertinent to their
portfolios such as the Academic Programmes Committee, and Teaching Quality Committee, both
of which are chaired by the DVC LTSS. The VC&P chairs the Senate (CFR 3.7.2), which is a
committee of the Council, and the Senate committees are chaired by the DVCs and VPs. The
Senate, the committees of Senate, and the associated sub-committees (CFR 3.7.3) are largely
institutional committees that make decisions and monitor implementation of policies and
processes related to the core business of the University as well as the broader culture of the
University (such as the Diversity, Equity and Inclusion Committee & Campus Life Committee).
The institutional committees are located at the Laucala Campus, but also have representation from
the regional campuses. The work of the institutional committees is supported and complemented
by committees at the Faculty/College, School, Section and Regional Campus levels and thus are
chaired by the Deans, Associate Deans, Heads of Schools and Directors of Sections and Regional
Campuses. The University has clear terms of references for all these committees, which determine
their composition, roles and responsibilities. The University ordinances, regulations, policies and
procedures guide the deliberations and decision-making of the committees to ensure consistency
with the University’s objectives.
The University Council, the governing body, oversees all these roles and committees and has the
ultimate authority for decision-making (see response to CFR 3.9). In instances when the Council
delegates any of its authority, this is explicitly documented. For example, the delegation of
authority to manage the University and its operations is delegated to the VC&P, as captured in An
Ordinance to Set Out the Financial, Academic and Human Resources Delegation of the Vice-Chancellor (CFR
3.7.4) and Statutes of The University of the South Pacific (Statute 29, CFR 3.7.5). Similarly, each leader
has authority for financial approvals as detailed in the Scheme of Financial Delegations (CFR 3.7.6).
List of Attached Evidences
CFR 3.7.1
CFR 3.7.2
CFR 3.7.3
CFR 3.7.4
CFR 3.7.5
CFR 3.7.6

Senior Management Team Composition & Biodata
Terms of Reference for Senate (Statutes of The University of the South Pacific,
Statutes 27-30, p. 14-17)
University Governance Structure showing Council, Senate, their Committees and SubCommittees (2016 Annual Report, p. 14)
An Ordinance to Set Out the Financial, Academic and Human Resources Delegation
of the Vice-Chancellor
Statutes of The University of the South Pacific (Statute 29)
Scheme of Financial Delegations
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Organization Structures and Decision-Making Processes
CFR 3.8
The institution has a full-time chief executive officer and a chief financial officer
whose primary or full-time responsibilities are to the institution. In addition, the institution has a
sufficient number of other qualified administrators to provide effective educational leadership and
management.
Institutional Response:
The University has a full-time Chief Executive Officer and Chief Financial Officer. The ViceChancellor and President (VC&P) is the Chief Executive Officer for the University and is
responsible to the Council for the academic, administrative and financial affairs of the University.
The VC&P is responsible for the performance of the senior leaders and receives advice from the
Senior Management Team (SMT, refer to CFR 3.7). The VC&P is appointed by the Council under
the Statutes of The University of the South Pacific (CFR 3.8.1). The term of the VC&Ps appointment is
for five years, and the contract may be renewed by Council for a further five year term. The
current VC&P of USP is Professor Rajesh Chandra, who will complete his second five year term
at the end of 2018. The Council at its 84th Meeting, held in May, 2017, approved the advertisement
for a successor. The Post of Vice-Chancellor & President was advertised in late 2017. The
appointment is under active consideration by the University Council, and was discussed at the 85th
Council meeting held in October, 2017. The Joint Committee of Council and Senate expect to
complete the process of identifying a successor VC&P and making a recommendation for
appointment to the May 2018 Council meeting.
The Executive Director Finance (EDF) is the Chief Financial Officer of the University, and reports
directly to the VC&P and is a key member of the University’s SMT. The EDF is responsible for
leading the strategic and operational management of University finances (both revenue & capital);
developing financial systems to meet the strategic objectives of the University; providing
professional advice and guidance for all decisions with financial implications; and for maintaining
a high degree of financial accountability and transparency. This role is also responsible for the
flow of financial information to the VC&P, the Council and external parties such as the donor
agencies and national higher education commissions. The current EDF of USP is Mr. Kolinio
Boila.
In addition to these two key roles, effective leadership and management is provided by an extensive
team of highly qualified individuals at the Institutional, Faculty/College, School, Section and
Regional Campus levels. CFR 3.8.2 shows the leadership positions at all levels and the current
incumbents. In summary, each Faculty/College has a Dean, responsible for academic leadership
and management, supported by Associate Deans (Learning and Teaching; Planning and Quality,
Postgraduate Affairs and Research), and Heads of Schools. Regional Campuses have either a Pro
Vice-Chancellor for larger campuses (currently under recruitment), or a Campus Director for
smaller campuses. Sections have a Group Manager (such as for Campus Life & Student
Administrative Services, SAS) or Director (such as Information Technology Services), and bigger
Sections have additional supporting leadership roles (for example, Manager Assessment for SAS,
and Procurement Manager for Finance).
List of Attached Evidences
CFR 3.8.1
CFR 3.8.2

Statutes of The University of the South Pacific
Leadership Positions at all Levels and Incumbents
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Organization Structures and Decision-Making Processes
CFR 3.9
The institution has an independent governing board or similar authority that,
consistent with its legal and fiduciary authority, exercises appropriate oversight over institutional
integrity, policies, and ongoing operations, including hiring and evaluating the chief executive
officer.
Guideline:
The governing body comprises members with the diverse qualifications required
to govern an institution of higher learning. It regularly engages in self-review and training to
enhance its effectiveness.
Institutional Response:
The University Council is the governing board for USP. It exercises all powers conferred on the
University by the Charter, subject to the powers, duties and functions conferred upon it by the
Statutes. It has ultimate control over the conduct of all affairs of the University. The Council
conforms to the WSCUC characteristics of an independent governing board.
The composition and criteria for the membership of the USP Council are governed by the Statutes
of The University of the South Pacific (CFR 3.9.1, p. 7, Statute 12). The Council has 35 members and
of these, only five are University employees. This is an important contributor to the independent
nature of the Council. The size of the Council means that authority is not concentrated in a very
small group of people. A breakdown of the Council membership is shown in Figure 3.9.1. The
current membership of the University Council is provided as CFR 3.9.2. The members of the
Council are not compensated financially, except for the Chair of Council (Pro-Chancellor) and
Deputy Chair, and Chairs of Council Committees (Finance & Investments Committee, FIC, and
Audit & Risk Committee, ARC), who are entitled to be paid an honorarium as set by the FIC. An
Acting Pro-Chancellor is entitled to be paid the honorarium of the Pro-Chancellor on a pro-rata
basis as stipulated in Handbook for Appointments Made by Council (CFR 3.9.3, p.4). Non-government
members of the Council serving on Council Committees receive a sitting allowance, which is paid
quarterly, a decision approved by the Council in May 2016.
The Code of Conduct for USP Council (CFR 3.9.4, p. 2) sets the standards that are expected of the
Council members and emphasises the primacy of the University’s interests in the following
statement:
“A member of the Council stands in a fiduciary relationship to the University and as such must act honestly
and in the best interests of the University, at all times preferring the University’s benefit to:
(a) his or her own personal advantage whether financial or otherwise; or
(b) the advantage of any other person or organization; or
(c) the advantage of the group qualifying the member for election or appointment to Council.”
The Code of Conduct further specifies that:
“A member of the Council is obliged to avoid conflicts of duty to the University and personal interest. Where
any such conflict arises the member shall disclose the existence of the interest and shall refrain from taking part
in any deliberation, exercise of power or decision-making process to which that interest may be relevant.
(a) an interest which naturally follows from membership of the group qualifying the member for election or
appointment as a member of Council; and
(b) is an interest which is not in any other respects personal to such member.”
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Figure 3.9.1: USP Council Membership
University Employees (Vice-Chancellor, Two Professors of University
appointed by University Senate, Two members of University staff [1
Non-professorial academic staff + 1]
Pro-Chancellor

14%

20%

3%

One member appointed by each of the governments of following
regional countries: Cook Islands, Kiribati, Republic of Marshall Islands,
Nauru, Niue, Solomon Islands, Tokelau, Tuvalu, Tonga, Vanuatu
Two members appointed by the Government of Samoa

6%
3%

Five members appointed by the Government of Fiji
28%

6%
14%

6%

One member appointed bu each of the Governments of Australia and
New Zealand
The Secretary-General of the Pacific Islands Forum Secretariat or a
nominee of the Secretary-General
Two registered students of the University to represent the student body,
one to represent the students based at the Laucala campus, and one to
represent students at other University campuses in the region
Up to seven persons co-opted by the Council, at least one of whom
must be a graduate of the University

These terms of the Code of Conduct are binding for members of the Council, and a disclosure of
interest is required in relation to particular matters under consideration by Council, Senate or a
committee of the Council or Senate at any given time (CFR 3.9.1, p. 10, Statute 20). However,
members are not required to sign a formal statement in relation to conflict of interest. The Statutes
provide that members having a conflict of interest must make a declaration to the Chair, and this
must be recorded in the Minutes. Additionally, there is a mechanism in the Code of Conduct that
allows an investigation to take place when an allegation of misconduct is suspected, in particular,
breaches of confidentiality or use of Council-related information for personal gain.
The required expertise and characteristics of the Council members are set out in Statute 14 (CFR
3.9.1, p. 8). These relate to expertise in management, academic matters, regional interests,
professional and commercial areas. A reasonable geographical representation of the USP region,
age and gender balance, association with professional and regional bodies, knowledge of the
University and availability are also considerations for membership. The Handbook of
Appointments Made by the Council sets out the qualifications and appointment procedures for
the Pro-Chancellor and the Vice-Chancellor and President (CFR 3.9.3, p. 3-8).
The duration of office of Council members varies according to their position and nature of their
appointment as highlighted in Statutes 6, 7, 15, and 16 (CFR 3.9.1). While there is no formal
document mandating that appointments to the Council be staggered, this does happen in practice
to facilitate continuity and independence.
Statute 22 (3) (CFR 3.9.1, p. 12) stipulates that a quorum of all meetings of the Council shall be
half of the current members, of whom not fewer than eight shall be members appointed by
regional members. Bearing in mind that only five members of the Council are University
employees, this stipulation means more than half of the quorum will be independent members.
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The Committees of the Council are as follows: Executive Committee of the Council (EC, CFR
3.9.5); Finance and Investments Committee (FIC, CFR 3.9.6); Audit and Risk Committee (ARC,
CFR 3.9.7); Remuneration Committee (CFR 3.9.8); and the Senate (CFR 3.9.1, p. 14-17, Statutes
27-30). All of these committees have substantially more than three members, the majority of
whom are independent. The membership of these committees is presented in the Terms of
Reference of these Committees (CFR 3.9.5-CFR 3.9.8). These committees are chaired by different
people with the exception of the Executive Committee and Remuneration Committee, which are
both chaired by the Chair of the Council. The governance structure of the University through the
work of these committees and its sub-committees is set out in CFR 3.9.9.
The University has established criteria and procedures for the selection, nomination, removal and
replacement of the Council members and these are guided by the Statutes of The University of the South
Pacific (CFR 3.9.1) and the Handbook for Appointments Made by Council (CFR 3.9.3). These criteria
and procedures help to ensure that the selection and appointment of the Council members is a
disinterested and independent process. Additionally, the Handbook for Appointments Made by Council
also articulates the procedures and criteria for appointment, establishment of the selection
committee (known as the Joint Committee), and review of performance for the Vice-Chancellor
and President.
The Council meets biannually, has full autonomy and makes final decisions for all University
matters, with the exception of what has been delegated to the EC, FIC and the Senate, all of which
must provide regular reports to the Council (CFR 3.9.10). Despite the regional nature of the
University, and multiple international donors, the University Council does not have its
independence and responsibilities compromised by related entities (refer to CFR 1.5). The Council
holds workshops preceding each Council Meeting, which provide an opportunity for Council to
engage in a self-review (CFR 3.9.11).
List of Attached Evidences
CFR 3.9.1
CFR 3.9.2
CFR 3.9.3
CFR 3.9.4
CFR 3.9.5
CFR 3.9.6
CFR 3.9.7
CFR 3.9.8
CFR 3.9.9
CFR 3.9.10
CFR 3.9.11

Statutes of The University of the South Pacific
Current Membership of USP Council
Handbook for Appointments Made by Council
Code of Conduct for USP Council
Terms of Reference for Executive Committee of the Council
Terms of Reference for Finance and Investments Committee
Terms of Reference for Audit and Risk Committee
Terms of Reference for Remuneration Committee
University Governance Structure (2017 Annual Report, p. 14)
Sample Meeting Minutes of Council
Sample Report of the Pre-Council Workshop
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Organization Structures and Decision-Making Processes
CFR 3.10
The institution’s faculty exercises effective academic leadership and acts
consistently to ensure that both academic quality and the institution’s educational purposes and
character are sustained.
Guideline:
The institution clearly defines the governance roles, rights, and responsibilities of
all categories of full- and part-time faculty.
Institutional Response:
Academic staff/faculty exercise academic leadership and help to ensure that both academic quality
and the University’s educational purposes and character are sustained in a number of different
ways and through various channels. Academic staff/faculty are involved in leadership roles both
directly and indirectly and contribute significantly at the Discipline, Faculty/College and
Institutional levels. Several academic staff/faculty have designated leadership roles within the USP
and Faculty/College organisational structures. These include the Vice-Chancellor & President,
Deputy Vice-Chancellors, Faculty/College Deans, Associate Dean for Learning & Teaching,
Associate Dean for Postgraduate Affairs & Research, and Associate Dean for Planning & Quality,
Heads of Schools (HOS), and Deputy Heads of Schools. These leaders contribute directly to the
strategic and educational direction of the University and they are also academics with teaching and
research responsibilities (i.e., not just management & leadership). Similarly, the Vice-Chancellor
& President and two Deputy Vice-Chancellors who chair University committees, are academics
holding the status of Professors. A key contribution of academics/faculty in official leadership
positions is through chairing of and representation on institutional committees (such as Senate,
Academic Programmes Committee (APC), Teaching Quality Committee (TQC) & University
Research Committee, URC), Faculty/College committees (such as Faculty Academic, Standards &
Quality Committee (FASQC) & Faculty Research Committee, FRC) and School committees (such
as School Board of Studies).
Academic staff/faculty who do not have a formal leadership role also contribute to their discipline
and the University in multiple ways. They contribute to the maintenance of the core business of
the University (i.e., teaching, learning & research); management, administration and delivery of
programmes; curriculum development, programme accreditation and review work;
implementation of regulations, policies, and procedures; marketing and outreach activities; special
projects (e.g., STAR, RSD, review of USP Graduate Outcomes, local and regional projects); and
Faculty/College-based professional development initiatives.
Additionally, the academic
staff/faculty also serve on committees such as the Senate, APC, TQC, URC, FASQC, FRC, and
Library Advisory Committee. The involvement of academic staff/faculty in a range of teaching,
learning and research activities is also documented in CFR 2.4 and CFR 3.3. At the course level,
academic staff/faculty have ownership of the academic content of their courses and contribute to
the substance and direction of the programme as a whole. Individual ownership of courses has to
be balanced by broader considerations such as alignment with USP and Programme Graduate
Outcomes, needs of the stakeholders (industry and employers) and requirements of the accrediting
body (for programmes undergoing accreditation).
It is noted that within the limits of the Charter, Senate is empowered as an autonomous academic
decision-making body, with full authority to make academic decisions. USP Senate enjoys more
autonomy than many similar committees such as ‘Academic Boards’ in New Zealand and
Australian universities. Senate membership is dominated by academics/faculty, and they are
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involved in the development of new course and programme proposals and curriculum revisions,
starting from Faculty Board of Studies, to the Academic Programmes Committee, and then to
Senate.
The expectations of full-time and part-time academic staff/faculty roles, responsibilities and ethical
standards are articulated in the Code of Professional Conduct for Academic Staff (CFR 3.10.1). This
document also affirms the rights of academic staff/faculty in relation to academic freedom, which
ensures that they can practice their academic life in a spirit of open inquiry and with personal and
professional integrity. The Code (p. 1) explicitly states that:
“Academic and research staff should be committed to principles of freedom of enquiry and are entitled to
carry out such core activities independent of current opinion and free of institutional censorship, provided
they adhere to accepted standards of scholarship and the appropriate professional codes.”
The declaration of academic freedom also affirms the rights of academics/faculty to question
social norms and values, provided they do not defame others. The Diversity, Equity and Inclusion
Policy (CFR 3.10.2) guarantees that all University staff can conduct their working life free of
discrimination. Furthermore, this Policy enables staff to make their contributions to the
University’s educational objectives in an inclusive environment and ensures that career
opportunities, appointments and advancement are conducted impartially and based solely on
merit.
The University currently has a number of employee unions that negotiate the terms and conditions
of employment for their members. The Laucala-based unions are as follows:
1. The Association of The University of the South Pacific Staff (AUSPS). AUSPS is the
authorised representative for the purpose of collective bargaining, on behalf of
academic/faculty and professional staff (senior staff) at USP. While AUSPS does not have
a collective agreement in place with the University management, it still strives to have
policies and procedures to promote educational quality at USP. AUSPSs discussions with
management, even without a collective agreement, ensure that USP provides adequate
resources for quality education, and is inclusive and non-discriminatory. AUSPS is
currently working towards finalising a Collective Agreement and good progress has been
made with the resolution of two substantial outstanding issues. These include the signing
of a Memorandum of Agreement on the new salary structure for Professional Staff and
the implementation of the Job Evaluation exercise; and the setting of a new salary structure
for Teaching Assistants (faculty), which sees the introduction of a new salary Band for
recruiting high calibre Teaching Assistants who have a Masters qualification. Part of the
agreement was also to increase the minimum qualification requirements to PhD for
Assistant Lecturers to set high academic standards. Evidence of AUSPSs successful
negotiations with the USP management is provided as CFR 3.10.3.
2. The University of the South Pacific Staff Union (USPSU), which represents the
Intermediate and Junior (I&J) staff has a collective agreement (CFR 3.10.4) in place with
the University management, and has developed extensive policies regarding salaries,
benefits and working conditions for their members;
3. The University of the South Pacific Permanent Hourly Paid (PHP) Union, has the same
collective agreement with the USP management as USPSU.
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Additionally, there are employee unions based in regional campuses, which have collective
agreements with the University (CFR 3.10.5). The University management engages with the
unions on an ongoing basis to ensure that employment conditions are being met at satisfactory
levels. The terms of conditions are largely influenced by the country’s law in relation to
employment for example, the Employment Relations Promulgation in Fiji (CFR 3.10.6).
List of Attached Evidences
CFR 3.10.1
CFR 3.10.2
CFR 3.10.3
CFR 3.10.4
CFR 3.10.5
CFR 3.10.6

Code of Professional Conduct for Academic Staff
Diversity, Equity and Inclusion Policy
AUSPS Agreement with USP and Memorandum of Agreements (July & September
2017)
I&J and PHP Staff Union Collective Agreement
Collective Agreements for Regional Campus Employee Unions
Employment Relations Promulgation in Fiji
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Standard Three: Synthesis/Reflections
1. After completing this analysis, what are the 2 or 3 most important issues that should be
emphasized in the Review under this Standard?
a. A significant issue that the University faces is the extended timeframe that it takes to fill
leadership positions at the University. A number of leadership positions have been vacant
for a considerable time. This means that key functions and responsibilities cannot be
performed at an optimal level, and puts pressure on staff who are required to act on their
behalf, potentially meaning that acting leaders may struggle to meet their own KPI, and
those associated with vacant positions;
b. The University has a challenge in that a number of policies in relation to performance
review are due for revision and therefore may not reflect the current practices, needs and
developments at the University;
c. While there are a number of staff development initiatives within the institution, there needs
to be a centralised, systematic programme that links staff development needs to the
institutional strategic directions and educational objectives;
d. While the triennium funding model of USP enables funding to be guaranteed from the
member countries and donor agencies, there is also a heavy reliance on these bodies for
the sustainability of the funding. This may be an issue in the future, should any of these
contributions be reduced due to political or economic factors, or of there is competition
between the University and national universities during the government budget allocation
for tertiary education.
2. Looking overall at the quality and effectiveness of the institution’s data gathering processes
and systems to support the review process, what are institutional strengths?
a. The University has established detailed criteria and supporting evidence in relation to
teaching and research performance standards through the Quality of Teaching and Quality
of Research Policies, which are used for data gathering and evaluation of staff
performance;
b. A significant number of current academic staff are highly qualified, possess international
experience and expertise, and a genuine international reputation in their field. This means
staff are able to produce world class research outputs, and ensures students are taught by
international experts in their field;
c. Relative to other institutions in the region, the University has a sophisticated and well
developed ICT infrastructure, which it uses to support the attainment of University goals
across the Pacific.
3. Looking again at the overall quality and effectiveness of the institution’s data gathering
processes and systems to support the review process, what are areas to be addressed or
improved in the foreseeable future?
a. The University recognises the impact of extended delays in the appointment of senior
leaders, and the need to address this challenge urgently;
b. The University has recently approved the Policy on Policy Development that outlines the
framework for policy development and review, including expected timeframe for review.
This, along with the recent appointment of the Policy Coordinator, is expected to expedite
the review of policies that are due for review.
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c. The University is in the process of designing and implementing a sophisticated
professional development process for academic staff that will drive the Curriculum Review
& Development Plan, and enhance the quality of assessment across the institution.
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Standard Four: Creating an Organization Committed to Quality Assurance,
Institutional Learning, and Improvement
The institution engages in sustained, evidence-based, and participatory self-reflection about how effectively it is
accomplishing its purposes and achieving its educational objectives. The institution considers the changing environment
of higher education in envisioning its future. These activities inform both institutional planning and systematic
evaluations of educational effectiveness. The results of institutional inquiry, research, and data collection are used to
establish priorities, to plan, and to improve quality and effectiveness.
Quality Assurance Processes
CFR 4.1
The institution employs a deliberate set of quality-assurance processes in both
academic and non-academic areas, including new curriculum and program approval processes,
periodic program review, assessment of student learning, and other forms of ongoing evaluation.
These processes include: collecting, analysing, and interpreting data; tracking learning results over
time; using comparative data from external sources; and improving structures, services, processes,
curricula, pedagogy, and learning results.
Institutional Response:
The University has a sustained history of commitment to quality. The University Council in 2000,
established a Sub-committee, the Review Committee on the Future of USP, to respond to
challenges, especially socio-political conflicts that have a direct bearing on the future and survival
of USP. The Committee produced a report titled ‘A Regional University of Excellence, Weaving
Past and Present for the Future’ (CFR 4.1.1). This report stated that to ensure the future and
survival of the University, the core principles of “quality and relevance” must be embraced so that
USP is innovative and creative in its organisational structure and decision-making processes; in its
programmes of teaching, research and support services; and in its search for resources to undertake
its task. The USP Quality Strategy (QS, CFR 4.1.2) was produced in 2004 to support and propagate
the core principles of quality and relevance. The QS supports the mission and strategic direction
of the University and has informed the development of the subsequent USP Strategic Plans (20062009; 2010-2012 & 2013-2018) and shaped the design, implementation and continuous
improvement of all the University’s processes and activities that ensure a quality learning
environment. The University developed a Planning and Quality Assurance Framework (CFR
4.1.3) in 2015 to further the goals of the 2004 QS.
The University Strategic Plan 2013-2018 commits the University to quality and excellence in every
facet of its work. This commitment helps ensure that USP retains its position as the premier
provider of higher education in the Pacific region. The Strategic Plan aims to establish an academic
environment that assures the quality of the planning, development, delivery, assessment and
continuous monitoring and improvement of all its services and processes to ensure that
educational objectives and standards are met. As observed in other higher education institutions
internationally, quality at a university is conceptualised as a measure of the extent to which students
actually achieve their needs and those of the wide range of stakeholders who have an interest in
the outcomes of higher education.
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The University Quality Policy (CFR 4.1.4) is the key document that articulates principles underpinning
the University’s commitment to quality in every aspect of its work. Key themes in the statements
of principles are:





quality assurance and enhancement is the responsibility of all members of the University;
quality monitoring should be embedded in all University processes and services;
internal quality initiatives should be complemented and validated by external input;
quality assurance processes should be precisely identified, documented and monitored.

The University Quality Policy stipulates the USP quality objectives and outcomes and outlines some
of the key activities that need to be carried out in order to assure and enhance quality. The University
Quality Policy also identifies key areas within the University and associated quality measures that
need to be in place to evaluate them.
At the institutional level, the University undergoes academic audits at five-yearly intervals by higher
education audit panels from Australia and New Zealand. The most recent audit was conducted in
October 2013 by the Academic Quality Agency for New Zealand Universities (AQA) with a focus
on teaching, learning and student support. The Audit Panel assessed the University’s Self-Review
Report and conducted site visits to Laucala, Emalus and Tonga Campuses. The Panel noted that
the momentum evident in the follow-up to 2008 Audit had been sustained. The Audit Panel
presented its findings in the Report of the 2013 Academic Audit of The University of the South
Pacific (CFR 4.1.5) and a follow-up report in 2015 (CFR 4.1.6) evaluated progress made and areas
under development. By 2016, the University had addressed all the 2013 Audit recommendations,
which was approved by the Senate. A closure report was sent to AQA, which had asked the
University to confirm whether the outcomes had been met. In 2017, the AQA asked for a further
report in which the University detailed the outcomes and impact of the actions it had taken. This
report was approved by Senate 4 of 2017, and submitted to the AQA (CFR 4.1.7). The Teaching
Quality Committee (TQC), which is chaired by the Deputy Vice-Chancellor, Learning, Teaching
and Student Services (DVC LTSS), monitored the implementation of the recommendations of the
2013 Audit (CFR 4.1.8).
The quality of USP programmes is assured through a comprehensive approval process, which has
checkpoints at each level, starting at the Discipline and School levels, moving through the
Faculty/College and Institutional levels, and final approval by the University Council as detailed
in CFR 2.4. As noted in CFR 2.1, the approval for new or revised programmes by relevant
University committees requires evidence that these programmes are in keeping with the
benchmarked courses and programmes at comparative universities, and the standards set by
relevant accrediting bodies. External quality assurance is maintained through programme
accreditation by professional bodies and organisations and external programme reviews by a panel
of reviewers. The programme accreditation and review processes serve as external validation and
provide a means for evaluating student success in a particular discipline. These processes are
complemented by a number of other external and internal regulatory mechanisms to ensure that
the meaning, quality and integrity of USP degrees are sustained (refer to CFR 2.1). The University
has a systematic schedule for programme accreditation and reviews as outlined in CFR 2.7 (CFR
4.1.9). The accreditation and review of programmes involve evaluation of the entire curriculum,
facilities, resources, academic/faculty and non-academic staff expertise and sufficiency, quality of
teaching, student achievement, student support, targeted quality assurance, and climate of the
overall learning environment. As part of the accreditation and review processes, the panel
members meet with the graduates in a particular discipline/programme to gain an insight into the
quality of their learning and ascertain that student learning outcomes have been achieved. These
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processes also consider the outcomes of the institutional surveys and how they are being used to
inform practice.
Quality assurance is also achieved through the implementation of relevant policies, procedures and
regulations. The overarching policy that evaluates teaching quality is the Quality of Teaching (QoT)
Policy (CFR 4.1.10), which has six QoT measures that academic staff/faculty are required to provide
evidence of their performance in relation to these six measures (refer to CFR 3.2). The TQC
oversees the monitoring of the implementation of QoT Policy. The TQC is also responsible for
overseeing the effectiveness of all the support sections for learning and teaching including Student
Learning Support, Centre for Flexible Learning, Student Administrative Services, and Disability
Resource Centre. The research endeavours of staff are evaluated through the Quality of Research
(QoR) Policy (CFR 4.1.11). The measures for evaluating the quality of research that are stipulated
in the QoR Policy are: quantity (research outputs), quality, impact and contribution to research
through research student supervision. The quality of publications is verified by the Research
Office as described in CFR 4.3. The University provides incentives to encourage and promote
high quality research through rewarding publications in highly ranked journals, and through the
Vice-Chancellor’s Prizes for Research. Data on research outputs is also used to reward
Faculties/Colleges in relation to their research productivity. As noted in CFR 2.2b, the University
ensures that supervision of research students is undertaken by staff that are adequately qualified
for supervision to assure robust intellectual inquiry for research students. The University fosters
a postgraduate research culture through multiple approaches at the institutional and
Faculty/College levels. The committee that oversees, promotes, coordinates and facilitates
research, including research ethics at USP is the University Research Committee (URC, CFR
4.1.12), which is chaired by the Deputy Vice-Chancellor Research, Innovation & International
(DVC RII).
In addition to academic programme reviews, reviews of University sections and projects are
undertaken to assure quality and improve performance outcomes. The University, in 2015,
conducted a major review of its administrative functions under the Total Administrative Review
Project (TARP), which led to an overhaul of almost all University operations. This consisted of
four sub-projects (CFR 4.1.13):
1. Total Administrative Review of the University (this was deferred and it was agreed that
this will be undertaken once other reviews have been completed and recommendations
implemented);
2. Human Resource Section Review (CFR 4.1.14 & CFR 4.1.15);
3. Finance Section Review (CFR 4.1.16);
4. Review of the Administration, Management and Governance of Regional Campuses (CFR
4.1.17).
In addition to TARP, reviews of the following sections and projects have been conducted:
Review of Section/Project

Year

Library by a Review Panel
Mid-Term Review of the Strategic Plan 2013 to 2018
Centre for Flexible Learning, CFL by the Commonwealth of Learning
Review of the Strategic Total Academic Review by an External Reviewer
Campus Life (Health and Wellness Services and Centre) by a Review Panel
Student Administrative Services by a Review Panel
Information Technology Services Review by an External Reviewer

2016
2015
2014
2014
2012
2012
2011

Report
available as
CFR 4.1.18
CFR 4.1.19
CFR 4.1.20
CFR 4.1.21
CFR 4.1.22
CFR 4.1.23
CFR 4.1.24
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The implementation of the recommendations of these reviews is monitored by various University
committees. For example, the TQC oversees the implementation of the recommendations of the
Library, CFL and Campus Life Reviews, while the Finance Review recommendations are
monitored by the Finance and Investment Committee. These Committees provide additional
quality checking and they may channel further recommendations for improvement to higher level
committees. The overall responsibility for quality assurance of the University’s performance
resides with the Council, Senate and their Committees. The USP Senate in its third meeting of
2017 has approved the Support Section Review Policy (CFR 4.1.25), which is now being implemented.
This policy sets out the guiding principles of the support section reviews including the necessity
of and processes for reporting on actions taken in response to the review recommendations.
List of Attached Evidences
CFR 4.1.1
CFR 4.1.2
CFR 4.1.3
CFR 4.1.4
CFR 4.1.5
CFR 4.1.6
CFR 4.1.7
CFR 4.1.8
CFR 4.1.9
CFR 4.1.10
CFR 4.1.11
CFR 4.1.12
CFR 4.1.13
CFR 4.1.14
CFR 4.1.15
CFR 4.1.16
CFR 4.1.17
CFR 4.1.18
CFR 4.1.19
CFR 4.1.20
CFR 4.1.21
CFR 4.1.22
CFR 4.1.23
CFR 4.1.24
CFR 4.1.25

A Regional University of Excellence, Weaving Past and Present for the Future
USP Quality Strategy
Planning and Quality Assurance Framework
University Quality Policy
USP Academic Audit Report 2013
AQA Follow-up Report 2015
AQA Closure Report
Update Report on Closing the Recommendations from the AQA Audit
USP Accreditation Master Plan 2016-2018 and External Reviews Schedule 2017-2021
Quality of Teaching Policy
Quality of Research Policy
Terms of Reference for University Research Committee
Total Administrative Review Project (TARP) Report
Human Resource Section Review Report by HR Global Innovations
Human Resource Section Review Report by EQUIBT
Finance Section Review Report by HR Global Innovations
Review of the Administration, Management and Governance of Regional Campuses
Report
Report from Review of Library
Report from Mid-Term Review of the Strategic Plan 2013-2018
Report from Review of Centre for Flexible Learning, CFL
Report from Review of the Strategic Total Academic Review
Report from Campus Life (Health and Wellness Services and Centre) Review
Report from Student Administrative Services Review
Report from Information Technology Services Review
Support Section Review Policy
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Quality Assurance Processes
CFR 4.2
The institution has institutional research capacity consistent with its purposes and
characteristics. Data are disseminated internally and externally in a timely manner, and analyzed,
interpreted, and incorporated in institutional review, planning, and decision-making. Periodic
reviews are conducted to ensure the effectiveness of the institutional research function and the
suitability and usefulness of the data generated.
Institutional Response:
Institutional research and data at the University formally comes under the portfolio of the VicePresident Planning, Quality & Digital Services, VP PQDS (previously under the Vice-President
Administration, currently vacant) (CFR 4.2.1). Data are available centrally to inform institutional
research and are housed in the University Oracle-based Ellucian Banner, which captures all
student, financial, and human resource administrative data. Banner has plugin modules to provide
data required for specific needs or purposes. For example, the use of the Cognos system allows
the University to produce automated and timely financial reports for the key University
committees such as the Finance and Investment Committee (FIC), Executive Committee (EC),
and Council. Such data are also used in preparation of a variety of reports for the SMT, such as
an analysis of student debt growth (CFR 4.2.2).
Although the data are captured centrally, the custodians of these data are the relevant business
sections (CFR 4.2.3). For example, the Finance Section is custodian of financial data, and Student
Administrative Services (SAS) of student-based data. The custodian is responsible for ensuring
that data are captured, and are accurate within business rules. Such sections also are expected to
use the data to inform and enhance their core business functions, and to support University-wide
initiatives. For instance, in Semester 2 of 2017, the SAS identified all ‘non-completers’ (students
who need four or less courses to compete their qualification, but who are not currently enrolled),
and communicated this information to the Faculties/Colleges. The SAS works with the
Faculties/Colleges to contact all non-completers, to inform them about the recently implemented
Lecture Capture system, which will enable them to complete courses offered at Laucala, at a
distance. Faculties/Colleges also tailor Flexi-School20 offerings to accommodate and support noncompleters. This process is expected to improve USPs completions rate, and ensure that the
University meets the number of undergraduate completions stipulated in the Strategic Plan 20132018.
The Planning & Quality Office, which falls under the Office of VP PQDS is responsible for
calculating all agreed ratios and for the creation of central dashboards, which are accessible to all
sections, who can access the quality-assured data and use this for their reporting. The Planning
and Quality Office also conducts a number of institutional surveys to inform practice. These are:
Total Experience Survey, TES (CFR 4.2.4), Graduate Destination Survey, GDS (CFR 4.2.5)
Student Evaluation of Course Survey, SEC (CFR 4.2.6) and Employers Satisfaction Survey, ESS
(CFR 4.2.7). For the effective management of these surveys, the University has a recently revised
and Senate-approved Survey Framework, which outlines the purpose, scope, and administration
of surveys as well as analysis, reporting and communication of results (CFR 4.2.8). This set of
surveys provides an important data source for institutional research at USP and is available to all
20

A course taught intensively, typically between five to six weeks, normally during semester breaks. This was formerly
known as summer or winter school.
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sections. The findings from these centralised surveys are reported to the Teaching Quality
Committee (TQC) to inform teaching and learning related decision-making and practices. The
TQC also monitors the effectiveness of the use of survey findings (CFR 4.2.9).
The University utilises the Dashboard & Business Intelligent System (DIBS), a management
information system it developed in house, which provides up-to-date metrics (refreshed every 24
hours) on student data and student success indicators. This is the primary tool for management
to obtain diagnostics on Admissions, Admission rates, Registrations, Enrolment, Enrolment yield,
Pass rates, 1st year Retention, Cohort completion rates and Completions; and, by the different
dimensions such as: Campus, type of Attendance, Gender, Nationality, Age, Programme, Sponsor,
Mode of study, Faculty/College, School, Subject, Course, etc. The student performance metrics
on DIBS can inform academic/faculty and sections whether particular activities they have
designed, planned and executed have achieved their intended outcomes. All University staff have
access to DIBS, which can be accessed online (CFR 4.2.10).
USPs learning management system, Moodle (version 3.4) has its own Learning Analytics engine
called Inspire, which helps gather big and rich data on students’ use of the system. Built into
Moodle, there are other reports that Course Coordinators (faculty) use to monitor students’
learning, including: 1. Activity completion reports; 2. Course participation; 3. Course completion
status; 4. Activity reports. In addition, academic staff/faculty have access to an Early Warning
System (EWS), an in-house developed system that is available at the course level. The EWS is a
student interaction monitoring tool and it allows students to view their participation and
interaction in selected activities of a course. The EWS creates a Student Dashboard, which
presents a summary of a student's interaction in Moodle. The EWS tool allows academic
staff/faculty to get an overview report of the overall class interaction and participation as shown
in CFR 4.2.11.
Faculties/Colleges and sections are encouraged to undertake specific and additional institutional
research. They conduct institutional research in relation to their core business and outcomes. The
results are reported to relevant committees. For example, research conducted by Finance is
reported to Senior Management Team (SMT), and the FIC. Likewise, planning for space needs is
conducted by the Office of the Vice-President (Regional Campuses, Estates & Infrastructure), and
considered by the Space Management Committee. In each case, required action is identified, and
allocated to a relevant party or manager.
The Office of the Deputy Vice-Chancellor (Learning, Teaching & Student Services) also conducts
institutional research, such as that on student success measures and the efficacy of first year entry
requirements described in CFR 2.10. In the case of particularly important institutional research,
reports are made to the University Council, for consideration. For example, the TQC considered
a report on educational performance (a component of student success), and first year entry
requirements, which was subsequently submitted to the Senate and Council. As a result, the
University decided to replicate the entry level requirements study to ensure that the findings were
consistent across years (especially in the light of changes in school examination systems in the
region). The report submitted to Council also led to the approval of the use of an online student
support service (YourTutor, now called Studiosity) because the principle finding was that part time
students required more learning support. However, as noted in CFR 2.13, the University after an
extensive pilot study of Studiosity, decided to replace it with more face-to-face learning support.
Similarly, the Office of the Vice-President Regional Campuses, Estates and Infrastructure
evaluated the University’s future space needs by looking at past and projected enrolment growth,
and comparing existing space needs with external benchmarks set by the Tertiary Education
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Facilities Management Association (TEFMA, CFR 4.2.12). The findings were then considered by
the Space Management Committee.
The University Research Office developed and implemented the Quality of Research (QoR)
measures, as noted in CFR 2.8, in order to evaluate the University’s research output and quality.
The QoR is the key instrument for evaluation of research required in the University Strategic Plan
2013-2018 under Priority Area 3: Research and Internationalisation. This was used to classify staff
into categories based on the Academic Staff Workload Policy (CFR 4.2.13), with their teaching load
adjusted accordingly.
The University commissioned a review of its data gathering systems by an external consultant,
Professor Chris Gray from Deakin University, an Australian university with a strong reputation
for the quality of its data and institutional research (CFR 4.2.14). This review resulted in a relaunch
of a Banner Project, which was previously systems-driven, as the Banner Re-engineering Project
(now called the Process Re-engineering Project, CFR 4.2.15). The Process Re-engineering Project
focuses on the user or consumer of data; consequently the institutional needs drive the automation
and data-gathering, and not the change of the technology or systems. This Project is led by the
Executive Director Finance (EDF), in the absence of the VPA, and is scheduled for completion
by the end of 2018.
A number of issues have been identified in the reviews mentioned above and the ones highlighted
in CFR 4.1, including some ambiguity or lack of agreement on data definitions, and how to conduct
benchmarking. The University Senate considered a Benchmarking Framework (CFR 4.2.16)
proposed by the Planning and Quality Office, and decided that benchmarking would be carried
out in a distributed fashion. This is consistent with the devolved nature of the University, and the
new approach to annual planning. As noted in Section 3 in the institutional response to the
Eligibility Action Letter, each Faculty/College and Section prepares an Annual Plan, where it uses
relevant data to evaluate its core business, and to plan for enhancement and alignment with
institutional outcomes of excellence as stipulated in the Strategic Plan 2013-2018. Benchmarking
is then conducted by the Faculty/College or Section. For example, the Centre for Flexible
Learning (CFL) participates in a two-yearly benchmarking exercise with the Australasian Council
of Open, Distance and E-Learning (ACODE). Responsibility for implementation of any findings
from this resides with the Pro Vice-Chancellor (Flexible Leaning), who reports to the DVC LTSS.
Reports against this are made to TQC (CFR 4.2.17). Similarly, ITS benchmarks against other
universities using the benchmark report from the Council of Australasian University Directors of
Information Technology (CAUDIT, CFR 4.2.18). This is quite wide in scope, considering such
things as staffing, investment in ICT infrastructure, and organisational structure. Such data are
used to inform the preparation of the ITS Annual Plan (CFR 4.2.19).
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List of Attached Evidences
CFR 4.2.1
CFR 4.2.2
CFR 4.2.3
CFR 4.2.4
CFR 4.2.5
CFR 4.2.6
CFR 4.2.7
CFR 4.2.8
CFR 4.2.9
CFR 4.2.11
CFR 4.2.12
CFR 4.2.13
CFR 4.2.14
CFR 4.2.15
CFR 4.2.16
CFR 4.2.17
CFR 4.2.18
CFR 4.2.19

Organisational Structure: Office of the Vice-President (Planning, Quality & Digital
Services), 2018 Handbook & Calendar (p. 34)
Finance Report on Student Debt
Report showing University Custodians of Data
Total Experience Survey
Graduate Destination Survey
Student Evaluation of Courses Survey
Employer Satisfaction Survey
Survey Framework
Sample Survey Reports
Monitoring of Student Interaction on Moodle
University Space Needs Against Tertiary Education Facilities Management Association
(TEFMA) Standards
Academic Staff Workload Policy
Professor Chris Gray Review of Data Systems
Banner Re-engineering Plan
Paper on University Benchmarking Framework
Report on ACODE Benchmarking
Council of Australasian University Directors of Information Technology (CAUDIT)
Benchmark Report
Information Technology Services Benchmarking Report 2015
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Institutional Learning and Improvement
CFR 4.3
Leadership at all levels, including faculty, staff, and administration, is committed
to improvement based on the results of inquiry, evidence, and evaluation. Assessment of teaching,
learning, and the campus environment—in support of academic and co-curricular objectives—is
undertaken, used for improvement, and incorporated into institutional planning processes.
Guideline:
The institution has clear, well-established policies and practices for gathering,
analyzing, and interpreting information that create a culture of evidence and improvement.
Institutional Response:
The University has a comprehensive human resource infrastructure to facilitate ongoing
improvement in all aspects of its core business, particularly learning and teaching. As noted in
CFR 3.10, the University has key leaders that are responsible for continuous improvement based
on the results of inquiry, evidence and evaluation. The responsibility for continuous improvement
at the Institutional level resides with the Vice-Chancellor & President, the Deputy ViceChancellors and the Vice-Presidents in collaboration with the rest of the Senior Management
Team. A commitment to improvement at the Faculty/College and Discipline levels is enabled
through the leadership roles assumed by Faculty/College leaders as well as by academic
staff/faculty. All section leaders and members of different sections also actively contribute to
improvement in relation to their portfolios.
Data to inform evaluation and improvement are collected from multiple sources. Data based on
students’ perceptions of the effectiveness of the University’s teaching, learning and support
services are collected through the Student Evaluation of Courses (SEC) Survey (CFR 4.3.1). The
survey is administered online by the Planning and Quality Office each semester before the start of
final examinations (CFR 4.3.2). The SEC covers: course learning outcomes; availability of learning
resources (library, computers, laboratories, etc.); course assessment (relevance to learning
outcomes, feedback received); performance of teaching staff (expertise, punctuality, availability,
fairness); online and video technology (Moodle, satellite tutorials & mLearning); student learning
support; workload; and overall satisfaction. Survey reports are generated at the Institutional,
Faculty/College, School and Course levels of analysis, and the reports are provided to the Course
Coordinators, Heads of Schools and the Faculty/College Deans (CFR 4.3.3). Commitment to
continuous improvement is evidenced by the fact that the SEC Survey is under review, with a
revised version scheduled for implementation in Semester 1, 2018. One way in which the
University closes the loop on student evaluations is through the Staff Performance Review process,
which the University employs to monitor how effectively student feedback is being translated into
practice. Specifically, criterion three of the Quality of Teaching Policy, which guides the performance
review of academic staff/faculty, requires staff to report on the quality of teaching for each course
they taught, based on the responses in the Student Evaluation of Courses Survey. Staff are also
required to describe how they have utilised feedback to improve practice (CFR 4.3.4).
Another survey that is designed to ascertain how the University is supporting undergraduate
students achieve success in their programmes is the Total Experience Survey (TES), which is an
annual survey. Undergraduate students provide their ratings against different aspects of their
University experience. The survey is also administered online by the Planning and Quality Office.
The survey covers the following aspects of the student experience: Student Inclusion and
Engagement, Learning and Teaching, Support Services, Overall Education Experience,
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Demographics, Linking Programme to Real World. The feedback is used to help the University
in enhancing student success (CFR 4.3.5).
Another data source for informing and improving institutional practices is analysis of student
complaints. Student complaints are considered under the Student Grievance Policy and Procedures,
which provides the guiding principles and procedures for resolving student grievances, and
appealing decisions about grievances (CFR 4.3.6). Student grievances are recorded at the
Institutional level and maintained by the Student Administrative Services under the Office of the
Deputy Vice-Chancellor, Learning, Teaching and Student Services (DVC LTSS). Reports on the
general nature of student grievances and responses are received by the Teaching Quality
Committee (CFR 4.3.7). Analysis of student complaints data is used to guide continuous
improvement and institutional changes. For example, analysis of student complaints data led to
changes in the admissions regulations, where students asking to repeat a failed course are now
required to gain approval from the DVC LTSS, to ensure more consistent decision-making.
Similarly, the development and implementation of the Academic Advice Framework was
stimulated in part by student complaints about receiving incorrect academic advice. The
implementation of the Framework led to a substantial drop in complaints about incorrect advice,
with no complaints noted in the Report on Student Grievances for the third Teaching Quality
Committee of 2017.
A direct source of information about student perceptions that can be used to enhance the
University’s services is The University of the South Pacific Students’ Association (USPSA). This
Association interacts with DVC LTSS, both formally and informally, on a range of issues related
to this portfolio, which include: Student Administrative Services, Campus Life (consisting of
Counselling, Chaplaincy, Disability Resource Centre, and Career Centre & Services), and Centre
for Flexible Learning. The DVC LTSS also attends the USPSA biannual Federal Council meetings.
Reports of interaction of USPSA with the DVC LTSS, show that students express a variety of
concerns, such as financial support, campus facilities, and internet connectivity (CFR 4.3.8). The
DVC LTSS works with other members of the SMT, such as the Deans and Vice-President
(Regional Campuses, Estates & Infrastructure), to address these issues.
Evidence-based inquiry into teaching and learning is also promoted through the annual ViceChancellor’s Learning and Teaching Forum (as noted in CFR 2.9 & CFR 2.13). An international
keynote speaker is invited to these forums to share best practices in learning and teaching and
associated research. Additionally, presentations made by academic staff/faculty and student
learning support staff on their teaching and student learning provide opportunities for staff to
share quality of teaching issues and improvements with others across the University.
The Research Office, led by Deputy Vice-Chancellor (Research, Innovation & International)
(DVC RII) uses a number of data sources to inform research-related initiatives at the University.
Academic staff submit details of their publications to the Research Office, which verifies them and
subsequently uploads them on the Research Repository. Staff publication outputs guide the
University’s strategic and operational initiatives around research, are used to categorise staff in
relation to teaching and research commitments for workload allocation, and for performance
review. The Research Office’s new Postgraduate Research Portal (PGRP), which administers
postgraduate research student processes and information is expected to streamline the
management of postgraduate research, enhance the quality of postgraduate experience and help to
improve the completion rates. Additionally, the Research Office hosts the Directory of Experts
and Supervisors that provides data on prospective research supervisors, which can guide students’
selection of appropriate supervisors for higher degree research.
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In addition to learning, teaching and research, data are used to evaluate the performance and
inform practices and decision making of other sections at USP. Financial decisions are based on
evaluation and analysis of pertinent data. For example, the University Council approved a US$16M
project after evaluation of the Solomon Island Campus Development Business Case that contained
analysis of data at different levels (CFR 4.3.9). As mentioned in CFR 4.2, use of the Cognos system
enables accurate and timely financial reports on a variety of matters and activities, which are used
by the SMT and Finance and Investment Committee to make responsible financial decisions. A
case in point was the data on student debt growth that was used to implement tighter controls on
recovering student fees, which resulted in a substantial reduction in debt provision.
The crucial role of the Information Technology Services (ITS) and the Centre for Flexible Learning
(CFL) in providing online support for learning and teaching has been identified in CFR 3.5. To
ensure that support is not simply reactive and that there is continuous improvement in the quality,
efficiency and timeliness of support, documentation and regular analysis of data is essential. A key
means for capturing the necessary data is the logging of requests to the ITS and Moodle Helpdesks,
which are used by staff and students to report all their ICT-related issues. Log reports are then
used to provide data about helpdesk enquiries and the response times. This information is used
to manage and improve services (CFR 4.3.10). User surveys such as the Moodle User Survey are
also conducted and data generated to improve on services (CFR 4.3.11). Similarly, other University
support sections such as Human Resources have helpdesks and systems of logging service-related
queries and issues that are used to improve service-provision.
As mentioned in CFR 2.7 and CFR 4.1, the University undertakes regular reviews of its academic
programmes, and administrative and support sections. These reviews are carried out by external
panels and reviewers, and reports generated are used in the process of continuous improvement.
List of Attached Evidences
CFR 4.3.1
CFR 4.3.2
CFR 4.3.3
CFR 4.3.4
CFR 4.3.5
CFR 4.3.6
CFR 4.3.7
CFR 4.3.8
CFR 4.3.9
CFR 4.3.10
CFR 4.3.11

Teaching Quality Committee (TQC) Report on the Student Evaluation of Courses
Survey
Sample Emails on the Administration of the Student Evaluation of Courses Survey
Sample SEC Survey Reports
Sample Academic Staff Review Application Extract that Show their Response to
Student Feedback from the Student Evaluation of Courses Survey
Sample TES Reports
Student Grievance Policy
Teaching Quality Committee (TQC) Report on Student Grievances
Sample Reports of Interaction of Students with DVC LTSS
Solomon Island Campus Development Business Case
Sample Logs for University ITS and Moodle Help Desks
Moodle User Feedback Report 2015
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Institutional Learning and Improvement
CFR 4.4
The institution, with significant faculty involvement, engages in ongoing inquiry
into the processes of teaching and learning, and the conditions and practices that ensure that the
standards of performance established by the institution are being achieved. The faculty and other
educators take responsibility for evaluating the effectiveness of teaching and learning processes
and use the results for improvement of student learning and success. The findings from such
inquiries are applied to the design and improvement of curricula, pedagogy, and assessment
methodology.
Guideline:
Periodic analysis of grades and evaluation procedures are conducted to assess the
rigor and effectiveness of grading policies and practices.
Institutional Response:
The University Strategic Plan 2013-2018 (p. 23) commits the University to learning and teaching
which “...will deliver relevant and high quality flexible programmes that contribute towards
inculcating and developing the skills, knowledge, competencies and attributes articulated for all its
graduates, as future drivers of building knowledge societies and economies”. The Learning and
Teaching Policy (CFR 4.4.1) was developed to identify how this commitment will be implemented to
ensure quality, inclusiveness and equity in all modes of delivery and on all campuses. The Learning
and Teaching Plan (CFR 4.4.2) provides a framework for the operationalisation of the Priority
Area 1 of the Strategic Plan; viz., Learning and Teaching.
The University has a history of institutional initiatives that have been aimed at systematic inquiry
into quality of learning and teaching, and is committed to future plans to build on, enhance and
sustain the achievements of these initiatives. Underpinning the initiatives is the belief in the
importance of establishing a dynamic culture of inquiry into learning and teaching. As described
in CFR 2.4, the Strategic Total Academic Review (STAR) and Research Skills Development (RSD)
projects have been instrumental in engaging academic staff/faculty and non-academic staff in a
fundamental re-thinking of the curriculum, of its underlying values and of its appropriateness for
preparing students for employment and further studies. Core to these projects, was the evaluation
of how the USP and Programme Graduate Outcomes were being achieved through aligned Course
Learning Outcomes and assessments. In terms of long term sustainability, a positive inheritance
of these initiatives is that a large number of academic staff/faculty were trained to facilitate the
curriculum process in their disciplines. Consequently, there is a relatively large number of people
across the University who have continued to lead inquiry into learning and teaching.
The process of inquiry and evaluation that began during the STAR Project was continued through
workshops conducted by Professor Geoffrey Scott, who also evaluated the STAR Project, and
helped the University to design a map for a way forward (CFR 4.4.3). To progress the work of
inquiry and evaluation, the next phase of institutional enhancement of teaching, learning and
assessment quality was initiated in 2016. An Assessment Consultant, Ms. Dorothy Spiller, was
appointed to review and enhance current educational offerings across the institution and to plan
for a systematic approach to improve teaching, learning and assessment quality as detailed in CFR
1.2, CFR 2.4, CFR 2.5 and CFR 3.3. The preliminary work of the Assessment Consultant in
reviewing course outlines for all undergraduate courses, identified gaps and areas for improvement
and led to the design of the Curriculum Review & Development Plan (CFR 4.4.4) and the
complementary Teaching and Learning Development Plan (CFR 4.4.5). Implementation of these
plans are already underway in some disciplines and involve active academic staff/faculty
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engagement and collaboration. The roll out of these plans is being carried out in tandem with
ongoing programme review and accreditation work carried out in the Faculties/Colleges. It is
intended that the process of curriculum review and development will include scrutiny of the
alignment of outcomes at all levels with assessments and rubrics and consequently improve the
capacity of academic staff/faculty to measure and analyse the extent to which students are attaining
student learning outcomes.
The University has a number of processes that are associated with direct assessment of student
learning that help academic staff/faculty for evaluating achievement of student learning outcomes
and analysis of different aspects of student performance. The University has a moderation of
examination processes that occur both before and after the final examination. The moderation
process is outlined in the Assessment and Associated Regulations (CFR 4.4.6) as provided below:
Before Examination
The Head of School/Deputy Head of School moderates the paper and processes to ensure that
the questions are fair, at an appropriate level and test the specific required learning outcomes of
the course. During this process, course coordinators are expected to produce the following:
1.
2.
3.
4.
5.

Exam papers;
Course outline;
Alignment of assessment to outcomes;
Detailed solutions for the questions;
Detailed marking scheme.

After Examination
The School Board of Studies must undertake the following for each course:
1. An independent assessment of marked sample papers from the mean, high and low marks
against the marking scheme;
2. An identification of questions that were poorly answered and discussion of possible
reasons;
3. Discussion of possible reasons for either high or low failure rates;
4. Consideration of any extra assistance provided by the Course Coordinators and its
effectiveness;
5. Consideration of all borderline cases in adherence to clause 7.2 of the Regulations (CFR
4.4.6).
Before the final examination, the proposed examination questions are moderated and this helps to
ensure that these questions are appropriate for intended outcomes. The Senate has recently
approved a Process for Moderation of Exams (CFR 4.4.7) for courses in all three
Faculties/Colleges. This was implemented in Semester 2, 2017, and requires staff to sign off that
moderation has been carried out. This completion of moderation process prior to the examination
needs to be reported to the Teaching Quality Committee (TQC). CFR 4.4.8 provides examples of
the implementation of the pre-examination moderation process.
The moderation process after the examination, which includes the analysis of grades and the
achievement of expected outcomes, takes place within the Schools. The post examination
moderation requirements allow for detailed analysis of student performance, levels of success, gaps
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and problem areas, provision of support and its effectiveness during the course. This information
is then fed into design, planning and modifications for the next iteration of the course.
A report of the above information for each course is brought to the School Assessment Board
meeting with the examination results. The post-examination report for sample courses is provided
as (CFR 4.4.9). The School Assessment Board meeting gives an opportunity to not only confirm
results but also to discuss implications of any trends in student performance that have been
identified and consider possible responses.
The Report from the School Assessment Board Meeting (CFR 4.4.10) and the results (letter grades)
of all courses are then submitted to the Faculty Assessment Board for final approval.
Consideration of results at the Faculty/College level enables further deliberation and analysis of
student performance in relation to learning outcomes.
While there is this systematic process for evaluating student performance in relation to final
examination, more systematic analysis of student performance in relation to student learning
outcomes in continuous assessment needs to be developed. Some of this analysis is currently
being undertaken by individual Course Coordinators (faculty), examples of which are provided as
CFR 4.4.11). However, this needs to become standard practice across programmes, which will
facilitate tracking student progress and performance in relation to USP and Programme Graduate
Outcomes at different stages of students’ undergraduate degrees. The Curriculum Review &
Development Plan aims to systematise this process and embed learning analytics as a standard part
of each course within a programme regardless of the mode of delivery.
List of Attached Evidences
CFR 4.4.1
CFR 4.4.2
CFR 4.4.3
CFR 4.4.4
CFR 4.4.5
CFR 4.4.6
CFR 4.4.7
CFR 4.4.8
CFR 4.4.9
CFR 4.4.10
CFR 4.4.11

Learning and Teaching Policy
Learning and Teaching Plan 2017-2018
Professor Geoff Scott’s Mapping of STAR, AQA, WASC and Strategic Plan 20132018
Curriculum Review & Development Plan
Teaching and Learning Development Plan
Assessment and Associated Regulations
Process for Moderation of Exams
Examples of Implementation of the Pre-examination Moderation Process
Post-examination Reports for Sample Courses
Sample Reports from the School Assessment Board Meeting
Post-examination Analysis Work Carried Individual Course Coordinators
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Institutional Learning and Improvement
CFR 4.5
Appropriate stakeholders, including alumni, employers, practitioners, students, and
others designated by the institution, are regularly involved in the assessment and alignment of
educational programs.
Institutional Response:
The University has a range of mechanisms for engaging with its multiple stakeholders in order to
be critically responsive to their views and ensure that the assessment and alignment of educational
programmes produce graduates that can serve their countries, communities and professions
appropriately and effectively. These stakeholders include current students, staff, industry, member
country governments, employers, professional bodies, higher education commissions, and the
alumni, and the University’s engagement with them is discussed in turn.
Students are major stakeholders in the University and every effort is made to engage students in
the evaluation of educational programmes. One of the avenues for engaging students is through
surveys, which are conducted either during the course, towards the end of the course or at or near
completion of the programme. As mentioned in CFR 4.2, the institutional surveys are guided by
the University Survey Framework (CFR 4.5.1), which sets out the procedural and ethical standards
for conducting evaluation surveys. The primary tool for eliciting student feedback on the quality
of the courses and teaching is the Student Evaluation of Courses (SEC) Survey, which is conducted
towards the end of the course (refer to CFR 4.3). This survey provides student feedback on their
course experiences at the end of each semester. As part of the Quality of Teaching Policy, academic
staff are required to demonstrate how they have used student feedback to inform and improve
their courses. In order to strengthen the feedback loop, and respond more immediately to student
concerns, additional options are being considered. For example, in Semester 2, 2017, the Faculty
of Science, Technology and Environment (FSTE) has introduced an anonymous mid-semester
evaluation questionnaire that consists of three questions, in all its courses via Moodle (CFR 4.5.2).
Academic staff/faculty in the History discipline also conducted a survey. Surveys and
questionnaires like these help academic staff to gauge where the areas of challenge are and respond
immediately and appropriately. Internal feedback systems like these aim to make the teaching and
learning process more dialogical. Assisted by technology, many academics now utilise tools such
as online quizzes as part of their regular teaching and assessment. These strategies can render
students’ thinking and conceptual understanding immediately visible and inform current teaching.
Institutional surveys with a broader remit, are the Total Experience Survey (TES) and the Graduate
Destination Survey (GDS). The TES is a wide-ranging institutional survey, in which undergraduate
students provide their ratings of various aspects of their university and programme experience and
the feedback is used by USP to enhance undergraduate student success. As mentioned in CFR
2.6, the GDS provides information on graduate employment and an indication of the extent to
which USP graduates are employed after completing their studies. This survey also indicates
labour mobility trends, especially on graduate intake by different types of industries, and which
qualifications are in demand. This information can assist in the career planning of new students
(refer to CFR 4.2.9 for sample TES & GDS reports).
In addition to these mechanisms for obtaining feedback on courses and programmes, there are a
number of institutional committees and forums on which students are represented and contribute
to educational decision-making. Students are represented on the University Council, Senate and
Senate Committees at the institutional level; on Faculty/College Committees such as Faculty
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Academic Standards and Quality Committee, School Boards of Studies and Programme Advisory
Committees. At the Faculty/College level, the Staff Student Liaison Committees (SSLC) also
provides student feedback on academic issues that are specific to disciplines and programmes
(CFR 4.5.3). Examples of the nature of student contributions to such committees and the kind of
actions that may be taken to respond and resolve issues by the Faculty is provided in CFR 4.5.4.
The Programme Advisory Committee (PAC, CFR 4.5.5) consist of academic staff representatives
and relevant internal (students) and external stakeholders (industry and employers) and provide
opportunities for them to discuss issues regarding the overall nature of disciplines and
programmes, to ensure that their scope and content will meet the needs of the regional countries,
in particular employers, industry and the profession. As mentioned in CFR 2.1 and CFR 2.4, PACs
play a major role in the processes of programme development, revision and accreditation. Some
of the accrediting bodies also require the industry member of PAC to be a panel member during
the accreditation site visit (CFR 4.5.6).
The University has also established the Regional Campus Advisory Committees (CAC, CFR 4.5.7)
at each regional campus of USP. These committees have been tasked to: be informed about, and
invited to make comments and suggestions on all national programmes offered by that University
campus; provide advice on various projects and programmes, particularly as to their relevance and
responsiveness to national and local priorities; and provide feedback to the campuses on issues it
perceives to be of importance. Further details on the involvement of CAC in USPs strategic and
operational decision-making is provided in the response to CFR 4.6.
The University recognises the importance of preparing students appropriately for employment and
professional life, and has different mechanisms for monitoring whether this is occurring.
Employers in the region have the opportunity to voice their views about the preparedness of USP
graduates to contribute to the workforce in periodic surveys that are conducted. One such survey
that USP undertakes is the Employer Satisfaction Survey (ESS). The details on the ESS conducted
over 2015 and 2016 period in some of the USP member countries are presented in CFR 2.6. This
survey is conducted every three years, and the next one will be conducted in 2018. Results of the
most recent survey were reported to the Teaching Quality Committee, which noted that employers
were satisfied with USP Graduates (CFR 4.5.8).
Alignment of USP programmes with the needs and requirements of professions is assisted by the
work of programme accrediting bodies, external reviewers, and higher education commissions and
national qualifications authorities. These groups and organisations set standards of performance
for students undertaking specified programmes. The University is committed to the international
accreditation, review and recognition of its programmes and this is an ongoing and systematic
process as documented in CFRs 2.1, 2.2a, 2.4, and 2.6, 2.7 and 4.1. The University programmes
are recognised and registered with regional national higher education authorities such as Fiji Higher
Education Commission (FHEC), Tonga National Qualifications Board (TNQB), Samoa
Qualifications Authority (SQA) and Vanuatu Qualifications Authority (VQA) (CFR 4.5.9). CFR
2.1 also details how the work of these bodies influences the standards of performance expected of
students at different levels of particular qualifications.
Involvement with the perspectives of past students is facilitated through the Alumni Office in the
Strategic Partnerships, Advancement and Communications (SPAC) Office, previously known as
Development, Marketing, Communications and Alumni (DMCA) Office. As of September 2017,
the University has had a total of 43,315 graduates with a total of 58,793 awards granted. The
University developed the Alumni Strategy 2013-2018 (CFR 4.5.10) with the aim of building
University capacity to engage alumni, encourage them to engage with the University and its
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initiatives and establish a culture of engagement among students and alumni. Through the USP
Alumni Network website, USP graduates are encouraged to register and become involved in the
various alumni activities of the University (CFR 4.5.11). Currently, there are approximately 3,426
alumni registered on the USP Alumni portal. The Alumni News published online provides recent
highlights of alumni activities and engagement with USP (CFR 4.5.12). Additionally, Schools and
Faculties have developed programme specific Alumni Networks such as for MBA, Tourism,
Journalism and History programmes
List of Attached Evidences
CFR 4.5.1
CFR 4.5.2
CFR 4.5.3
CFR 4.5.4
CFR 4.5.5
CFR 4.5.6
CFR 4.5.7
CFR 4.5.8
CFR 4.5.9
CFR 4.5.10
CFR 4.5.11
CFR 4.5.12

Survey Framework
Details on FSTE Mid-semester Questionnaire
Details on Staff Student Liaison Committees
Sample Minutes of the SSLC Meetings
Terms of Reference for Programme Advisory Committee
Sample Accreditation Visit Panel Composition and Schedule
Terms of Reference for Regional Campus Advisory Committee
Employer Satisfaction Survey Report to Teaching Quality Committee
Evidence of Registration and Recognition of USP with FHEC, SQA, TNQB and VQA
Alumni Strategy 2013-2018
List of Alumni Events
Sample Alumni Newsletter
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Institutional Learning and Improvement
CFR 4.6
The institution periodically engages its multiple constituencies, including the
governing board, faculty, staff, and others, in institutional reflection and planning processes that
are based on the examination of data and evidence. These processes assess the institution’s
strategic position, articulate priorities, examine the alignment of its purposes, core functions, and
resources, and define the future direction of the institution.
Institutional Response:
The University periodically engages its multiple constituencies at both the strategic and operational
levels for institutional reflection and planning processes. At the highest level, the development of
the University Strategic Plan 2013-2018 was an inclusive process, with wide consultation
comprising staff, students, member governments, development partners, alumni and external
stakeholders across the region, and across all campuses of the University. The first phase of the
process involved a review of the Strategic Plan 2010-2012, and the governance structures of the
University were brought into the process from the beginning (CFR 4.6.1).
In monitoring and reviewing the progress of the Strategic Plan 2013-2018, this approach of
extensive consultation has continued, with regular update workshops held on the Plan, where
progress is reported and further action planned. A similar process has been approved for the new
Strategic Plan, which is currently under development (CFR 4.6.2). The phases from drafting to
finalisation of the new Strategic Plan are provided online. The Strategic Plan 2013-2018 was
subject to an external Mid Term Review (CFR 4.6.3), and the University produced an Action Plan
to address each of the 10 recommendations contained in the Report (CFR 4.6.4). The Action Plan
was designed to maximise participation at all levels of the University, in achieving the KPI of the
Strategic Plan. The Council, the University’s governing body, is also updated on progress achieved
in relation to the KPI of the Strategic Plan at its biannual meetings (CFR 4.6.5). In addition to the
Mid Term Review of the Strategic Plan, the University engages in biannual High Level
Consultations (HLC) with each of the University’s development partners, from Australia and New
Zealand, one held in Fiji, and the other in the country of each development partner. The HLC
meetings involve a comprehensive review of progress on the Strategic Plan, and an outcome is to
map out directions to keep the University on course to achieving the Objectives and KPI of the
Plan (CFR 4.6.6). The University also regularly holds briefing sessions with Pacific Island
Countries (PIC) diplomats from each of its member countries, to ensure that USPs member
governments are aware of the progress and achievements of the University in their respective
Campuses, and the Pacific region more generally (CFR 4.6.7).
To ensure that institutional decision-making and practices are responsive to the needs of its
multiple constituencies, there are a number of different contexts in which academic leaders can
engage with and get feedback from their constituents. The Vice-Chancellor and President (VC&P)
holds biannual separate Student and Staff Forums (refer to CFR 3.6), and the VC&P and Senior
Management Team (SMT) members all take any available opportunities to meet students and staff
when on duty travel to regional campuses. The regional nature of USP means that ongoing
interaction with the regional campuses is integral to the management of the institution. All regional
campuses are visited by at least one member of SMT annually (with the exception of Tokelau
because of difficulty in travel as it is accessible only by boat), which provides an opportunity for
all staff and students to interact with them. These meetings serve to ensure staff and students are
kept up-to-date with University affairs, and help SMT to receive staff and student feedback on
issues that affect them. As noted in the University’s response to Standard 2 Reflections/Synthesis
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section, Campus Advisory Committees (CAC) have been established for all regional campuses to
strengthen interaction with regional campuses (CFR 4.6.8). Feedback from CAC meetings is used
to inform the development of the Academic Plans for each regional campus (CFR 4.6.9), and
regular meetings consider new developments and investment in campus infrastructure.
Additionally, an annual Campus Directors Forum is held to review and plan the administration
and management of resources of the regional campuses. At these forums, Campus Directors have
the opportunity to talk directly to Senior Leaders, Directors and Managers of academic and
support sections, on issues of concern, and are briefed on the latest University developments (CFR
4.6.10). Campus Directors are also included in Augmented SMT Workshops, along with Heads
of Schools, Directors of Institutes and Centres, and Group Managers of Support Services, for the
purposes of reviewing performance, and planning and charting the future direction of the
University in alignment with its Strategic Plan (CFR 4.6.11).
Any major institutional initiatives need to be communicated to the regional campuses and their
feedback elicited. This also has been the case for the WSCUC accreditation process. The DVC
LTSS (ALO) and the WSCUC Accreditation Project Coordinator, conducted information sessions
for all the regional campuses except for Niue and Tokelau, explaining the WSCUC accreditation
process, and the involvement of regional campus staff, students, and the CAC. These information
sessions have familiarised staff with accreditation requirements and their role in the institutional
accreditation process (CFR 4.6.12) and were conducted to recognise the equivalency of teaching,
learning, student support services and facilities across the USP campuses. These information
meetings provided invaluable data for improvements on the regional campuses. On the basis of
the discussions held with information sessions’ participants and tours of the facilities at the
campuses, a matrix of any identified gaps for each campus was developed (CFR 4.6.13).
The University also plays a key role in support of regional engagement through participation in the
Council of Regional Organisations of the Pacific (CROP) Executives and related Working Group
meetings, as well as through participation in Pacific Islands Forum Secretariat (PIFS) and other
CROP agency organised meetings. In 2015, USPs initiative on ICT was endorsed as one of the
five initiatives by the Pacific Islands Forum (PIF) Leaders to advance regionalism, an important
recognition of the University’s leadership role in ICT in the region.
List of Attached Evidences
CFR 4.6.1
CFR 4.6.2
CFR 4.6.3
CFR 4.6.4
CFR 4.6.5
CFR 4.6.6
CFR 4.6.7
CFR 4.6.8
CFR 4.6.9
CFR 4.6.10
CFR 4.6.11
CFR 4.6.12
CFR 4.6.13

Strategic Plan 2013-2018 (p. 13-15): Introduction: Involvement of Governance and
Inclusive Process
Development of the New Strategic Plan (SP) Process
Mid-Term Review of USP Strategic Plan 2013 - 2018
Mid-Term Strategic Plan Review Report for Council May 2016
Sample Report to Council on Strategic Plan 2013-2018 Update
Sample Report to High Level Consultation Meeting
Report from Pacific Island Countries Diplomat Consultation Meeting
Sample Minutes for Regional Campus Advisory Committee (CAC) Meeting
Sample Regional Campus Academic Plans
Sample Programme and Report from Campus Directors Forum
Sample News Article on Augmented Senior Management (SMT) Workshop
Sample Regional Campus Information Workshops Programme and Presentations
Sample WSCUC Update Submitted to SMT with Matrix of Identified Major Gaps at
Regional Campuses and how these are being Addressed
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Institutional Learning and Improvement
CFR 4.7
Within the context of its mission and structural and financial realities, the
institution considers changes that are currently taking place and are anticipated to take place within
the institution and higher education environment as part of its planning, new program
development, and resource allocation.
Institutional Response:
The University routinely engages in international, regional and national forums to keep abreast of
changes and anticipated changes within the institution and higher education environments more
broadly. One of the most pervasive changes in the international higher education environment
and that of USP is the impetus towards flexible and open learning. To ensure that USP is
appropriately informed and equipped to meet the challenges of this rapidly changing higher
education environment, university leaders and staff regularly attend international conferences on
open, online and flexible learning in higher education. Examples include the recent Pan
Commonwealth Forums (PCF8) organised by the Commonwealth of Learning and Open
University Malaysia, workshops organised by the Australasian Council on Open, Distance and
eLearning (ACODE, CFR 4.7.1), and Moodle Moots, to keep up with Moodle developments (CFR
4.7.2). To illustrate how the University draws upon these forums, knowledge garnered from
Moodle Moots is used to upgrade the University’s Moodle platform. Similarly, a report from the
Pan Commonwealth Forum was used to inform best practice across the University (CFR 4.7.3),
resulting in a strong push to develop and implement Open Educational Resources (OER) across
the University. The drive towards OER has been reinforced by University CFL-led activities such
as an OER Week (held from 27 to 31 March, 2017) to promote OER awareness in the University
community an OER Workshop (held on 25 to 26 May, 2017 and facilitated by Dr. Sanjaya Mishra
from Commonwealth of Learning) to discuss and formulate an OER Policy for USP. The
University recently approved an Open Educational Resources Policy (CFR 4.7.4) at its third Senate
meeting. In line with this emphasis, the University has set up grants, ranging from FJ$3,500 to
FJ$7,000 for USP academic staff/faculty for the revision and conversion of courses with OER.
This initiative, funded by the Office of the DVC LTSS and managed by CFL, aims to increase the
adoption, adaptation, and creation of OER by academics/faculty in order to increase student
success through zero textbook costs and to reduce the time and cost of course development for
staff. Given the central importance of flexible learning to the University’s core business and its
priority in the Strategic Plan 2013-2018, CFL has a robust professional development plan to ensure
staff keep up-to-date with latest developments in this area (CFR 4.7.5).
The University participates in future-based thinking, and contributes to professional discourse on
matters of expertise in learning and teaching, particularly in the use of digital technologies. An
example of this is the annual Vice-Chancellor’s Forum on Learning and Teaching, established in
2010. Each year, these forums include an international keynote speaker, who contributes
innovative ideas on teaching and learning, and the showcasing by University staff of developments
in learning and teaching at USP. The University draws upon these forums to enhance its
development and contribution to learning and teaching. For example, the Keynote Speaker in
2013 was Dave Cormier who coined the term MOOC (Massive Open Online Course). His visit
helped to promote discussion of MOOCs at USP. Later, in 2015, the University developed and
delivered its first MOOC, entitled ‘Climate Change and Pacific Islands’, which was funded by
UNESCO (CFR 4.7.6). The University continues to develop MOOCs and a second MOOC on
Pacific Studies was offered in 2016, as well as a revised version of the Climate Change MOOC in
2017 (CFR 4.7.7). Consistent with the University’s current promotion of the use of OER, the
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2017 Vice-Chancellor’s Forum on Learning and Teaching had as its theme ‘OERu: From Vision
to Reality’ and examined how the University could contribute further to open learning, and build
on existing developments in this area (CFR 4.7.8).
In keeping with the importance of digital technologies in economic and social development for
the region, University ITS staff attend forums run by the Commonwealth Telecommunications
Organisation, which helps to build networks for regional coordination of initiatives and
development assistance. Topics covered include areas of critical importance to the region and the
University: International Connectivity for the Pacific; Inclusive Multi-stakeholder Internet
Governance; Universal Access and Services; Over the Top Services; and Technologies for
Inclusiveness. University staff contribute to these forums, making presentations on a variety of
topics (CFR 4.7.9), and produce reports, which show the anticipated impact of ICT on the future,
and the actions that the University needs to take in response (CFR 4.7.10). The ITS held a
combined CITC and E-LITE (now called Innovations in Technology Enhanced Learning)
workshop in February 2017 to discuss future directions on the use of technology in learning and
teaching at USP (CFR 4.7.11).
The University recognises the importance of regular stocktaking of its programmes in order to
maintain their relevance and appropriateness for a rapidly-changing and often unpredictable
economic and social environment. Accreditation of professional programmes is an important way
of ensuring that they are fit-for-purpose and prepare students for constructive participation in the
workplace and community. As noted in response to CFR 2.7 and CFR 4.1, a large number of
University programmes are accredited by international professional bodies or accrediting
authorities (CFR 4.7.12). These professional bodies contribute to the future of the profession
nationally, regionally, and internationally. Interaction with these bodies during the accreditation
and re-accreditation processes helps ensure programmes are consistent with international
developments. A systematic approach to external reviews of programmes also helps them to
maintain relevance and respond to a dynamic external environment. Faculties continue to develop
or revise programmes that are designed to meet the present and future needs of member countries.
The University is further supported in its understanding of future needs at the programme and
regional levels by advice from the Programme Advisory Committees and Campus Advisory
Committees, as noted in the response to CFR 4.6.
In order to be conversant with broader developments that may impact upon the University’s
operations, the University is actively involved in regional forums. Notably, the University hosts
the Pacific Update Conference (CFR 4.7.13), held most recently in 2017. Themes vary from year
to year, with the Conference in 2017 organised around three themes: Blue-Green Economy;
Enhancing Connectivity; and Labour Mobility, Job Creation, and Labour Market Developments.
The Conference brings together government officials, regional bodies, diplomats, business
community, academics, students and members of the general public. The University also
participates in the annual Pacific Islands Forum meeting (CFR 4.7.14). The Vice-Chancellor and
President attends the Council of Regional Organisations in the Pacific (CROP) meetings (CFR
4.7.15), and chairs two Working Groups, namely Human Resource Development, and Information
and Communication Technologies (CROP ICT). Through this regional engagement, the
University is actively involved in seeking solutions to, and discussing, regional issues identified
through the Framework for Pacific Regionalism (CFR 4.7.16).
The University thus engages widely in national and international forums and seeks to learn from,
and contribute to, future thinking. The notion that the University needs to draw upon its expertise
and contribute to the public good, is articulated in the University Strategic Plan 2013-2018. The
Priority Area of Regional and Community Engagement in the Strategic Plan, includes a
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requirement that the University demonstrates the formation of partnerships with governments,
NGOs, and private sector stakeholders (CFR 4.7.17). Consistent with this, the University Strategic
Research Themes (Economic Growth, Regional Cooperation and Integration for Sustainable
Pacific Economies; Government, Public Policy and Social Cohesion; Human Capacity Building
and Leadership; Environment, Sustainable Development and Climate Change; ICT and
Knowledge Economy; Pacific Cultures and Societies; and Pacific Ocean and Natural Resources),
all require both learning from, and interacting with, key stakeholders. Details on the Strategic
Research Themes are available online via the Research Office website.
List of Attached Evidences
CFR 4.7.1
CFR 4.7.2
CFR 4.7.3
CFR 4.7.4
CFR 4.7.5
CFR 4.7.6
CFR 4.7.7
CFR 4.7.8
CFR 4.7.9
CFR 4.7.10
CFR 4.7.11
CFR 4.7.12
CFR 4.7.13
CFR 4.7.14
CFR 4.7.15
CFR 4.7.16
CFR 4.7.17

Sample Australasian Council on Open, Distance & E-Learning (ACODE) Workshop
Reports on Distance and Open Learning
Sample Moodle Moot Reports
Report from Pan Commonwealth Forum 8 (PCF8)
Open Educational Resources Policy
Centre for Flexible Learning (CFL) Professional Development Plan
Report on Climate Change and Pacific Islands MOOC
MOOCs on Climate Change and Pacific Studies
Vice-Chancellor’s Forum on Learning & Teaching 2017 Report
Sample University Staff Presentation at Commonwealth Telecommunications
Organisation Forum
Sample Reports with Recommendations and Future Directions for USP
Report from the CITC and E-LITE Workshop
List of Internationally Accredited Programmes
Details on Pacific Update Conference
Sample Report from Pacific Islands Forum Meeting
Council of Regional Organisations of the Pacific (CROP) 2017 Meeting Report
Framework for Pacific Regionalism
University Strategic Plan 2013-2018 (p. 26)
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Standard Four: Synthesis/Reflections
1. After completing this analysis, what are the 2 or 3 most important issues that should be
emphasized in the Review under this Standard?
a. The current vacancy of the Vice President (Planning, Quality & Digital Services) previously the Vice-President (Administration) (VPA) position is an issue, which has a
number of ramifications, including the added responsibilities for the other senior leaders.
The reconceptualisation of the VPA was carried out to ensure that the role provides
optimum leadership to the University (see Section 5);
b. As noted in this Standard, the conduct of institutional research has been devolved to
Faculties and Sections. This devolution increases the need for high level leadership,
guidance and monitoring to ensure that institutional research is carried out effectively in
Faculties and Sections. There needs to be adequate access, training and support provided
to all the Sections for the conduct of institutional research. The design of the institutional
database must be compatible with needs of the Faculties and Sections;
c. While the University is committed to a process of eliciting regular feedback from students
and other stakeholders through the surveys, an issue is that there is no institutional
requirement or process for the University to directly report their responses to feedback in
detail, and subsequent improvements to students and other stakeholders. This is indirectly
acted upon through committees such as TQC and Senate, and, as one of the Quality of
Teaching measures, academic staff/faculty are required to report on their responses to
student feedback as part of their performance review).
2. Looking overall at the quality and effectiveness of the institution’s data gathering processes
and systems to support the review process, what are institutional strengths?
a. The University has a long history of quality assurance processes and is committed to
reviewing its academic programmes and non-academic sections and services. In the
process, a substantial amount of data has been collected and significant initiatives set up
in response to findings. For example, the Academic Advice Framework was developed in
response to recommendations of the AQA Audit in 2013, and through data gathered from
the student grievance process;
b. The Research Office has a streamlined process of coordinating, collating and verifying and
publishing research outputs of the University staff. This information is used effectively in
a number of USP processes such as workload allocation, research prizes, awards and
incentives, and staff performance review;
c. The University has an enviable record of engagement with its stakeholders and the
community at large in eliciting feedback on the programmes, which is used for curriculum
development, review and reform purposes. Contributing to and participating in local,
regional and international initiatives and forums is also USPs contribution to the public
good.
3. Looking again at the overall quality and effectiveness of the institution’s data gathering
processes and systems to support the review process, what are areas to be addressed or
improved in the foreseeable future?
a. While the University undertakes extensive reviews of its programmes, sections and
services, the documentation of responses to the different reviews and progress of
improvements is not always accessible or stored in a central identifiable portal/repository.
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These challenges make it difficult to sustain continuous improvement and limit the efficacy
of future planning;
b. As stated in Standard 2, the University uses multiple indicators to provide a comprehensive
picture for evaluating whether students at or near completion have attained the USP and
Programme Graduate Outcomes (refer to CFR 2.6). However, the University still needs
to investigate purpose-designed methods to evaluate student achievement of outcomes at
or near the completion of a programmes such as the introduction of programme-wide
ePortfolios with specific requirements.
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Section 5. Identification of Other Changes or Issues the Institution is Facing
This section of the report should briefly identify any other significant issues or changes that are likely to occur at the
institution in the upcoming five years that are not covered in the preceding sections (e.g., changes in key personnel,
major new anticipated programs, modifications in the governance structure, or significant financial results). This
information will help the team gain a clearer sense of the current and anticipated future of the status of the university.
Key Personnel Changes
The term of the current Vice-Chancellor and President (VC&P) ends 31 December, 2018. The
University Council approved the recruitment process and Appointments Committee at its 84th
meeting, held in the Republic of Marshall Islands in May 2017. The Council expects to appoint a
candidate in the meeting of May, 2018. A critical role of the VC&P is to implement the University
Strategic Plan, and the current Plan also comes to an end on 31 December, 2018. The University
Council has approved the process and timeline for the completion of a new Strategic Plan, for the
following six years. This Plan will provide clear direction to the incoming VC&P on the
University’s aspirations for the future, and his or her role in realising these aspirations.
The Vice-President (Administration), VPA left the University in June, 2016. His duties were
distributed to different senior leaders, as follows:






Deputy Vice-Chancellor (Learning Teaching & Student Services) overseeing ITS, and a
World Bank Project on Regulation of ICT in the Pacific (until end of August, 2017, when
this was taken over by Dr Anjeela Jokhan, Dean FSTE), and WSCUC Accreditation;
Deputy Vice-Chancellor (Research, Innovation & International), responsible for the
Human Resource Section, and the Library;
Acting Dean of Faculty of Business and Economics overseeing USP Commercial;
Director of Strategic Partnerships, Advancement & Communications (previously
Development, Marketing, Communications and Alumni), responsible for Planning and
Quality (except WSCUC Accreditation);
Dean of Faculty of Science, Technology and Environment overseeing ITS and the World
Bank Project on Regulation of ICT (since August, 2017).

The University Council approved the replacement of the VPA, authorising the VC&P to review
the composition of the VPA portfolio. The portfolio and the title of the position has been
reviewed, and the post reconceptualised and advertised as Vice-President Planning, Quality &
Digital Services (PQDS). The position of the Dean of the Faculty of Business and Economics is
currently vacant, with an Acting Dean in place. Both the positions of VP PQDS and Dean FBE
has been outsourced to a recruitment agent (Academic Search International) and anticipated
appointment timeframe is around April 2018. The position of the Director of Human Resources
(now upgraded to Pro Vice-Chancellor) is currently vacant, with an Interim Director holding the
post until an appointment is made.
The position of the Dean of the Faculty of Business and Economics is currently vacant, with an
Acting Dean in place. The position was advertised without success, and is re-advertised currently.
The posts of the Head of School for Land Management and Development, Economics,
Management and Public Administration, Tourism and Hospitality Management, and Computing,
Information and Mathematical Sciences, all are currently vacant. These five posts are currently
either being processed, advertised, or will be so, shortly. The regional campuses are led by Campus
Directors. On the basis of a review of the management of Regional Campuses, some Campus
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Director positions were upgraded to Pro Vice-Chancellor (PVC), with academic leadership and
campus management responsibilities. The post of PVC at Solomon Islands, for example, is that
of Professor of Public Health, intended to provide leadership of the new programme that will be
launched upon the completion of the new campus infrastructure. Similarly, the Professors of Law
and Agriculture at Emalus and Alafua Campuses, respectively, will hold the status of PVC. All
PVC positions have been advertised and the University is hoping to make the appointment’s soon.
Enrolment Growth
The University Strategic Plan 2013-2018 has a target enrolment growth of 5%, and this has been
exceeded in recent years, with an average enrolment growth of approximately 8% over the last 3
years at the Laucala Campus. This is likely to continue, despite the growth of national tertiary
institutions. Participation in further and higher education across the Pacific is low by international
standards. In developed nations in the Pacific region like New Zealand and Australia, the
participation rate in further and higher education is approximately 40-50%. In University member
countries, there is a wide variation, with Fiji having a rate of approximately 15%, and the Solomon
Islands (the next biggest member country by population) having a rate of approximately 4%. In
addition to the low overall participation rate in higher education, many member countries have a
very young population. For example, the Solomon Islands has a young population, with
approximately 60% aged under 25 years, and 50% aged under 20 years, and an annual population
growth of 2.3%. Across the region, there is a recent emphasis on improving high school education
and together with demographics, points to likely substantial and continual enrolment growth. The
Solomon Islands, in particular, with the development of the new campus is likely to see a strong
enrolment growth, because fewer students will need to travel to Fiji. In Fiji, the implementation
of a loans scheme has seen substantial growth in enrolments, as more Fijians are able to access
funds to support their studies. Additionally, the Government of Papua New Guinea (PNG) has
expressed interest in becoming a member of USP, and this was endorsed by the University Council
in 2016. PNG has a large population by Pacific standards (estimated at 7.9 million, more than the
sum of all current USP member countries), and a low participation rate in further and higher
education. If PNG does become a member of USP, a significant increase in enrolment numbers
is highly likely. Furthermore, if PNG wishes the University to build a new local campus, this will
require careful consideration, given the challenges of poverty, high crime, and the complexity
associated with construction in such an environment. Recruitment of qualified and experienced
staff also could prove to be a challenge. Management of such strong and likely sustained growth
will necessitate careful advance planning, and potentially substantial investment.
Climate Change
The member countries of the University, especially the small island states, are amongst the most
vulnerable to the impacts of climate change, and this may affect the University in a number of
ways. Examples include substantial damages and losses to countries associated with Category 5
Tropical Cyclones such as Tropical Cyclone Pam in Vanuatu in 2015, and Tropical Cyclone
Winston in Fiji in 2016. Although damage to the USP campuses was comparatively modest given
the severity of the cyclones, there was some disruption to classes and substantial damage to both
countries’ infrastructure. Changes to tropical cyclone paths, combined with rising sea level could
create more damage for future occurrences. This poses a threat to local economies (e.g., tourism
or other income generation is affected), making it difficult for affected countries to support the
University, and for private students to fund their studies due to loss of income and damage to their
homes. The predicted increase in occurrence and severity of extreme weather events such as
tropical cyclones but also storm surges, droughts and changing rainfall patterns, may result in
increased costs to the University, through damage to its campuses and infrastructure and
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interruption to the delivery of its programmes. There also is the potential for health issues to
surface, because of increased temperature and natural disasters, again inhibiting people’s capacity
to participate in higher education. Small atoll states including Republic of the Marshall Islands,
Kiribati and Tuvalu, are particularly vulnerable to sea level rise with peak elevations of up to 3m
predicted in the worst case scenarios. Under such scenarios, many small atoll states would be
submerged, and internal migration and climate-induced relocation, are then likely to increase.
National Tertiary Education Institutions
As noted in the Diagnostic and Eligibility Reports, the region has seen the development or
expansion of a number of national universities, and technical colleges. The most substantial of
these are the Fiji National University (FNU), and the Solomon Islands National University (SINU).
Whilst there is some overlap in programme offerings, these institutions primarily offer lower level
qualifications than USP, and often TVET or technical trades (electrical, automotive, and so forth),
which is not in the domain of degree programmes of the University. These national institutions
do have the potential to compete with the University’s Technical and Further Education College
(Pacific TAFE). The fact that USP preceded all such institutions, has such a powerful market
presence, strong brand recognition, and a reputation for quality based on robust external
programme review and accreditation, will help to counteract the competition posed by such
institutions to the University. This conclusion is supported by the enrolment growth that the
University has experienced for many years (especially in the case of Pacific TAFE), and the fact
that the capacity for growth across the sector is such that even if competing institutions also
experience growth, the impact on USP is expected to be modest.
Graduate Employability
As the University matures, it continues to produce graduates at an increasing rate, as signalled in
the Strategic Plan 2013-2018. There is potential for graduate saturation of the employment market,
particularly given the modest size of the private sector in member countries. There also is risk of
the University failing to produce graduates suited to a rapidly changing employment market. For
example, internationally, there has been a rapid rise in the impact of technologies on employment
prospects, the nature of employment, the skills required in a modern economy, and the gamechanging rise of Artificial Intelligence (AI). In the medium term, AI has the potential to be very
disruptive to the employment of the University’s graduates either locally or in neighbouring
countries (e.g., in New Zealand & Australia), unless its future graduates are well prepared for the
impact of AI. Specifically, AI may mean the loss of many existing jobs, as has already occurred in
the US and other developed nations. Low level legal and financial sector jobs, for example, are
rapidly being replaced by AI systems. Whilst, there is inevitably a lag in the impact of such high
end technologies on the Pacific, the University needs to be vigilant about such issues. The
Programme Advisory Committees (PAC), and the programme accreditation/re-accreditation
processes help to monitor and manage such issues.
New Programmes
The University routinely modifies programmes as a result of consultation with Programme
Advisory Committees (PAC) and Campus Advisory Committees (CAC), or during programme
accreditation/reaccreditation. It also introduces new programmes in areas of existing expertise.
For example, USP introduced a Postgraduate Diploma in Cybersecurity, and a Postgraduate
Diploma in Forensic Accounting and Fraud Investigation. The only planned new programme that
represents an entirely new area for the University that would be regarded as ‘substantive change’,
is the undergraduate programme in Public Health. The University has formed a PAC already, and
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as noted above, is in the process of appointing a Professor and Pro Vice-Chancellor of Public
Health to lead this development.
Political Situation in the Pacific
As noted in the WSCUC Diagnostic Report, the Pacific has over the years seen some political
instability, particularly in Fiji, Vanuatu, and the Solomon Islands. The situation is much more
stable currently, with Fiji’s successful elections and a period of sustained economic growth,
providing confidence in the nation, and its capacity to continue to support the University.
Similarly, the Solomon Islands has been very stable after experiencing some ethnic tensions. The
Regional Assistance Mission to Solomon Islands (RAMSI) was created in 2003 in response to a
request for international aid by the Governor-General of Solomon Islands, and officially ended on
30 June 2017. Like Fiji, the country has been very stable, and also experienced good economic
growth recently. It is notable that despite some unrest in a number of countries, no member
country of USP has ever defaulted on payment to the University
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Section 6: Preparation for Reaffirmation under the 2013 Handbook of
Accreditation
The 2013 Handbook of Accreditation focuses major attention on new areas of emphasis, which will take significant
time and effort to address. This component of the report asks the institution to anticipate how they will prepare for
three areas when they seek reaffirmation, following the granting of Initial Accreditation: (Please do not focus on the
content of these areas but on the processes that will be used).
a) Degree Programs: Meaning, Quality, and Integrity of Degrees
As noted in the institutional response to CFR 2.2, the meaning of USP degrees is informed by a
clearly articulated set of graduate attributes and expected student learning outcomes - at the
institutional (Graduate Outcomes), programme (Programme Graduate Outcomes) and course
(Course Learning Outcomes) levels. The University expects that the academic programmes and
co-curricular activities will promote the development of the graduate attributes. These attributes
are operationalised and measured through USP Graduate Outcomes at the undergraduate and
postgraduate levels. The USP Graduate Outcomes together with Programme Graduate Outcomes
(PGOs) define the University’s expectations of its graduates as to what any USP graduate will be
able to do at or near graduation. Thus, the meaning of a USP degree can be translated as the
demonstration of a unique set of competencies at the expected level of performance by USP
students at or near graduation. The quality of USP degrees should be visible in the alignment of
the outcomes at different levels with appropriate teaching, learning and co-curricular activities and
fit-for-purpose assessments. The work on enhancement of the quality of USP degrees is outlined
in b) below. The integrity of USP degrees is ensured by a number of internal and external
regulatory mechanisms as noted in CFR 2.2. This integrity needs to be reinforced and assured
through processes of regular monitoring. Some mechanisms are in place to enable this monitoring
such as regular reporting to the Teaching Quality Committee, but a systematic schedule of
monitoring and compliance needs to be established to ensure translation of monitoring into
enhanced practice.
b) Educational Quality: Core Competencies, and Standards of Performance at Graduation
Assuring and enhancing educational quality is a dynamic and ongoing process. Correspondingly,
it is proposed that comprehensive scrutiny of USP programmes, courses and assessments will
ensure the attainment of core competencies and expected standards of performance at graduation.
As noted in the institutional response to CFR 2.2a, the University has recently revised and
approved the definitions of and rubrics for its seven Graduate Outcomes, which have also been
mapped onto the five WSCUC core competencies. As noted in the institutional response to CFR
2.3, the University has already undertaken extensive curriculum mapping exercise for its
undergraduate programmes, which was initiated under the STAR Project. The USP Graduate
Outcomes and Programme Graduate Outcomes have been aligned to the Course Learning
Outcomes for each course, and subsequently to the course learning activities and assessments.
This alignment needs to be reviewed and strengthened given the passage of time and the recent
changes in the definition of and rubrics for Graduate Outcomes. Additionally, many programmes
are in the process of reviewing or redefining their outcomes in preparation for the external
programme reviews and accreditation and/or reaccreditation. As noted in the institutional
response to CFR 2.2b, currently the University has not completed the curriculum mapping exercise
for its postgraduate programmes; however, the University recognises that this needs to be
undertaken promptly, with responsibility for this assigned to the Director of the Research Office,
working with the Dean FSTE, DVC LTSS and DVC RII.
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In response to these needs, the implementation of the Curriculum Review & Development Plan
will provide a key mechanism for facilitating the attainment of core competencies and expected
standards of performance at graduation, both for the undergraduate and postgraduate
programmes. A strong focus of this plan is to improve assessment infrastructure so that
assessments are well aligned, fit-for-purpose and future orientated. In particular, the contribution
of assessments at each level of undergraduate programmes towards the holistic development of
Programme Graduate Outcomes will be examined, and assessments modified where appropriate.
This process should help to ensure that when students have completed the course assessments,
they will have attained the required standards of performance at each level of their degree
programmes. However, this could be further reinforced by a purpose-designed method of
evaluating whether students at or near completion have attained the USP and Programme
Graduate Outcomes. The University needs to look at ways in which this could be developed and
implemented in all its programmes.
c) Sustainability: Preparing for the Changing Higher Education Environment
A defining feature of the changing higher education environment is the rapid move to an online
environment, use of digital technologies and open educational resources (OER). The impact of
technology on higher education is likely to increase in intensity in the forthcoming years. The
University has been a pioneer in the Pacific region in the use of teaching and learning technologies,
and already has a well-established infrastructure to support current and future needs. As noted in
CFR 3.5, the University’s comprehensive ICT infrastructure and support provided by the
Information Technology Services (ITS) and the Centre for Flexible Learning (CFL) will continue
to play a key role in adapting to technological advancements and the teaching and learning
implications. As noted in the institutional response to CFR 4.7, the University, particularly these
sections, participates in and contributes to international, regional and local forums, which ensure
that USP is conversant with and able to respond to change in the higher education environment.
The University, currently has a number of support systems for staff and students to help manage
the changes in teaching and learning approaches. However, it also needs to have a systematic proactive plan in place for both staff and students to transition positively to any major developments
at the University resulting from the changes in the global higher education environment. Similarly,
as noted in the institutional response to CFR 4.5 to CFR 4.7, it is essential that the University
continues to interact regularly with all its stakeholders so that programmes can be critically
responsive to changing external needs and conditions, and that students can be prepared
appropriately for participation in the workforce or workplace, and meet the diverse and dynamic
social and economic development needs of USPs member countries.
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Section 7: Conclusion: Reflections and Plans for Improvement
In this concluding component, the institution assesses the impact of the self-study, reflects on what is has learned in
the course of the self-study, and discusses plans for improvement. This component also provides the institution an
opportunity to make a case for whether substantial compliance has been achieved with the four Standards and 39
Criteria for Review.
The preparation of this Institutional Report and associated Self-Review has allowed the University
to reflect upon its history, its achievements, its contribution to the stakeholders and the public
good, and to clearly articulate needed improvements. The University, as is evident from the
Institutional Report, has been engaged in continuous improvement, and argues that it can be
characterised as a Learning Institution as envisaged by WSCUC. The institution has not been averse
to external scrutiny; indeed, it welcomes this openly, as evidenced by its vigorous pursuit of
international accreditation and review for all academic programmes and Sections. The University
has a long and proud history, and an extraordinary number of highly respected and capable alumni.
The alumni have inarguably contributed substantially to the economic and social development of
the South Pacific, and have contributed considerably to leadership in the region, and continue to
do so. Debate about and engagement with the critical issues facing the Pacific is dominated by
the presence and contribution of the alumni of the University of the South Pacific; this is our
legacy, and our pride.
The preparation of the Institutional Report and Self-Review has meant that the University has
gathered and documented substantial and wide-ranging evidence of its achievements and
contributions on a scale not previously undertaken. This has been the principal benefit of seeking
WSCUC accreditation. The experience of engagement with Self-Review against the CFR has not
actually surfaced any new issues; the University was already aware of all the issues captured in the
Institutional Report. What the review process has done is help the institution to articulate and
capture a coherent record of these issues, document progress towards addressing them, and to
develop comprehensive plans for future action. In this regard, the University has an approved
USP Accreditation Masterplan 2016-2018 and Schedule for External Reviews 2017-2021, which
articulates precisely what it needs to do, and has made good progress with their implementation.
The Strategic Plan 2013-2018 is exemplary in terms of consultation and buy-in from all staff and
stakeholders. The reporting on and the implementation of what is a seriously ambitious Strategic
Plan 2013-2018 is of a very high standard. As noted in this Institutional Report, USP also is well
advanced in the development of the new Strategic Plan. Similarly, there are robust systems to
gather quality data, which inform planning, budgeting and resource allocation. There is also a
rigorous system to evaluate progress against the numerous reviews of Sections, all of which have
action plans that are routinely reported to relevant Committees. In similar vein, the University has
detailed its research aims, and has communicated its expectations for research outputs clearly to
staff, and implemented a strong rewards scheme to encourage staff to achieve USPs targets.
The University’s longevity, and many years of commitment to quality in every aspect of its
business, means that the institution is confident that it has met the WSCUC requirement of
‘substantial compliance’ with all the CFR, across all four Standards of Accreditation. The
University staff at all levels are fully conversant with the Strategic Plan 2013-2018, and with the
expectations for their performance. The University has efficient review systems for staff
performance and supportive staff development systems. The institution has identified student
issues, and uses the data that is gathered on student issues to inform and change practice. USP
has comprehensive stakeholder engagement processes and ensures that it uses stakeholder
feedback to improve its practices. The academic staff/faculty ‘own’ the curriculum, and USP has
extensive internal and external quality assurance processes, which ensure that experts develop and
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implement a curriculum that is cognizant of stakeholders’ needs, and that produces graduates who
are equipped for a modern employment environment.
In the conduct of its business, USP is privileged to have a supportive infrastructure in terms of its
financial resources and stability, and an ICT infrastructure that is sophisticated and in a continual
process of improvement and refinement. It is notable that in the entire nearly 50-year history of
the University, not a single member country has defaulted on its member country financial
contributions. Furthermore, in relation to cardinal higher education values of independence and
autonomy, the University’s governing board, the Council, exemplifies the characteristics of an
independent governing board.
Like any institution, there are areas that need improvement. This is not a weakness; indeed, it is a
strength, in that it evidences self-awareness, and the University has detailed action plans for
improvement. Perhaps the most important strength that the University has is that it does not view
gaining accreditation as an end in its own right. Rather, accreditation is perceived as part of an ongoing and continuous cycle of enhancement, rather than assurance. Accreditation is a step on the
journey, not the end of the journey.
The two areas that the University has identified for improvement are expediting appointments of
staff, particularly those in leadership roles; and institutional research. Progress in leadership
appointments is well advanced. Based on several reviews of the Human Resources Section, the
position of Director of Human Resources has been upgraded to Pro Vice-Chancellor Human
Resources, evidence of our commitment to improvement in this area. There is also a strong focus
on progressing appointments of HR Section staff, which will provide the needed impetus for
leadership recruitments. The 85th meeting of the Council was satisfied with recent progress on
addressing HR issues as noted in their report (Appendix 7.1). In the area of institutional research,
the new devolved model needs careful monitoring, and staff need appropriate training and strong
support to ensure quality institutional research is conducted and utilised to further enhance USPs
core business.
The University looks forward with confidence and anticipation to the Seeking Accreditation Visit
1 (SAV1). The institution invites the WSCUC Accreditation Visit Team to be robust in their
critique of the University, seeing any critique as positive and developmental in nature. This will
help USP to further improve and serve its stakeholders in the manner they deserve, consistent
with their belief and trust that USP is the premier provider of higher education in the Pacific.
List of Attached Appendices
Appendix 7.1

HR Report to 85th Council Meeting and Extract of the Unconfirmed Council Meeting
Minutes
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Section 8: Required Attachments
Institutions are required to provide the following forms as part of report submission. The forms are available in the
Document List on the WSCUC website. Please upload them to the folder in Box.com when you submit the report
(see pages 1 and 2 of this document).
The following required documents have been provided by USP. Click on the links or refer to
relevant sections highlighted to access these:




Inventory of Educational Effectiveness Indicators
Federal Compliance Forms
General Required Information
o Diversity policies and procedures (CFR 1.4.5)
o Tuition refund policy (CFR 1.6.9)
o Disability accommodations policies and procedures (CFR 1.4.10)
o Faculty complaint and grievance policies (CFR 1.7.69)
o Staff complaint and grievance policies (CFR 1.7.69)
o Employee handbook (USP does not have this however, the Policy Library contains
all the policies and guiding documents relevant to employees)
o Curriculum and units required for graduation (if not in catalog) (CFR 1.2.5)
o Student learning outcomes at course (CFR 2.3.3), program (CFR 2.3.1) (available
online), and (as appropriate) institutional levels (available online)
o Faculty bylaws or policies demonstrating collective ownership of the curriculum
(Refer to CFR 1.5, CFR 2.4, CFR 3.10)
o Representative course syllabi for each degree offered (refer to CFR 2.3.3)
o Financial aid policies, manuals, and protocols (CFR 1.6.11 and details on
scholarships and bursary scheme available online)
o Posted policies on receiving transfer credit (Refer to CFR 2.14 for credit transfer
policies and forms)
o List of institutions with articulation agreements (CFR 2.14.2)
o Staff hiring and evaluation policies and procedures (CFR 3.2.1, CFR 3.2.2, CFR
3.2.3, CFR 3.2.4, CFR 3.2.5, CFR 3.2.10, CFR 3.2.11, CFR 3.2.12, CFR 3.2.13 &
CFR 3.2.14)
o Faculty orientation policies and procedures (No specific policy is available,
however USP has staff induction and onboarding processes, refer to CFR 3.2)
o Staff development policies (No specific policy is available, however the University
has a Staff Development Committee that oversees staff development and training
work, refer to Terms of Reference)
o Organisation chart for key leadership positions (Figure 3.7.1 & CFR 4.2.1)
o CEO biographical information (CFR 3.7.1)
o Minutes of board meetings for last two years (CFR 3.9.10)
o Policy and procedures for Board evaluations (CFR 3.9.1 & CFR 3.9.3)
o Credit hour policy (CFR 1.6.4)
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